
																																																																																																																																							 	
	

	

What happens when cooperative learning roles are introduced in the classroom? 

 

                Rebecca Brown       

Rationale 

Cooperative learning is a structured pedagogical approach to group work that promotes 
greater levels of participation and learning amongst pupils. With each child within the group 
assigned a role, they are responsible for that specific area whilst allowing others in the group 
to benefit from shared knowledge and skills. Moreover, cooperative learning allows pupils’ to 
develop their confidence thus enabling them to have better individual competency (Gillies, 
2016). This enquiry will focus on the effects of introducing cooperative learning roles within 
the classroom.  

 

Aims 

The aim of this enquiry was to establish impact on lessons taught during IDL using 
cooperative learning roles. The roles chosen varied according to group size but included: 
recorder, time keeper, noise controller and resource manager. The role of the reporter was not 
given at the start of the lesson, with pupils aware that any person in their group could be 
chosen as reporter, to ensure all were engaged and participating. Job roles were clearly 
explained to pupils to ensure they knew their responsibilities, with the job roles rotating each 
lesson.  

 

Methodology 

Research for this enquiry was collected over a period of 4 weeks with a Primary 6 class. The 
key focus of the enquiry was to examine whether there was an effect of introducing assigned 
group roles during cooperative learning lessons. Within the class, pupils were arranged into 
mixed ability groups of 6 or 7 pupils. The pupils’ roles changed on a weekly basis to gather 
as much evidence as possible. IDL was decided as the curricular area as it presented more 
opportunities for pupils to work collaboratively and to provide a clearer insight into the 
natural elements of group work. Our practitioner enquiry group agreed that emoji exit passes, 
reflective diaries and observations would be our chosen methods for gathering evidence.  

During initial lessons, pupils were placed into their mixed ability groups during IDL. No 
roles were assigned to pupils, rather, pupils were observed on their ability to work as a group 
with their levels of participation recorded. Findings were recorded in a reflective diary 
completed immediately after the lesson. 

In the weeks that followed, pupils were assigned individual roles however the pupil who was 
the recorder was not identified until the end of the lesson. However, all pupils were aware at 
the start of the lesson that feedback was required by all the groups and by anyone. During 



																																																																																																																																							 	
	

	

each lesson, emphasis on the importance of taking responsibility for their job was discussed 
in an attempt to facilitate group work. Each IDL lessons plenary involved distributing emoji 
exit slips and assessment of their learning through questioning. After the final lesson, there 
was a whole class discussion on their thoughts about their learning and engagement during 
cooperative learning tasks 

Findings 

Through observations and the analysing of emoji exit slips, it was evident that pupil 
participation increased as the weeks progressed. 

From observations during the first lesson, it was evident that the most confident pupil in a 
group took the role of reporter. It was obvious that pupils who lacked confidence or had 
additional support needs were less vocal and willing to let others dominate discussions. 
Therefore, it was evident those pupils became less interested and engaged in their learning. 
When asked what they were doing on their task, some responded that they ‘didn’t know’ or 
that others in the group were dominating the research and taking over. Observations 
confirmed the lack of motivation and attitude during and after the task and was reflected in 
their emoji exit slips.  

In later lessons, when the reporter role was introduced at the end of the task, it became 
apparent through observations that pupils became more motivated in the task and more 
engaged thus they showed an increase in their participation. Cardboard cut outs were given to 
each group with job roles assigned and had a reminder of what that job role involved, 
ensuring that pupils weren’t unfairly disadvantaged if they had forgotten their role. It 
appeared that pupils were showing better team working skills and working together in 
partnership to achieve the same outcome. During observations, pupils were all discussing 
elements of the task and sharing their knowledge and information with their group. 
Additionally, when each pupil was assigned the role of reporter and presented at the end of 
the lesson, they were confident enough to give answers and give detailed information on the 
task they had been assigned. 

From examining emoji exit slips, in the initial lessons when pupils were not assigned roles, 
pupils felt that they had a poor understanding of the task because the group did not interact 
well and did not seem to understand the aims of the lesson. In lessons when group roles were 
assigned, the passes showed that pupils had a better level of understanding when they were 
assigned a role in the group. However, although all pupils were engaged with the introduction 
of group roles, some pupils appeared nervous and anxious as they didn’t know who would be 
picked as reporter until the end of the lesson. From observations, I can conclude that this may 
be perhaps because they aren’t confident in answering out in class during any other curricular 
subject and do not respond well in pressured situations.  Additionally, observations would 
support the level of understanding demonstrated in the exit slips as pupils were more engaged 
in the task and seemed to have a better level of understanding if they knew exactly what they 
had to do in order to meet the aims of the lesson in line with the Success Criteria.  

 



																																																																																																																																							 	
	

	

 

 

 

Emoji exit slip from week beginning 27th January 2020 

 
                                                        Emoji exit slip from week beginning 10th February 2020 

 
 

Emoji exit slip from week beginning 24th February 2020. 

 

Group role reminders given to each pupil at the start of the cooperative learning group task 

   

 

 

The reporter role was not assigned until the end of the cooperative learning lesson 



																																																																																																																																							 	
	

	

 

 

Conclusions 

Despite the enquiry being short scaled, it was evident that assigning cooperative learning 
roles had a positive impact on group work and learning within the class. Pupils appear to be 
more motivated and focused during group work and there was increased levels of 
communication between pupils, with a clear understanding of what each pupil was required 
to do. Despite findings showing that pupils preferred reporter roles assigned at the start of 
lessons, individual accountability improved when the reporter role was assigned at end of the 
lessons. Analysis of emoji exit slips would suggest that most pupils were more willing to 
participate as they were each accountable for the task therefore making them feel more 
included. As previously mentioned, there were several pupils who did not like the reporter 
role being assigned at the end of lessons as they didn’t feel comfortable being put on the spot 
despite having engaged in the task in their group throughout the lesson. The standard of work 
produced by pupils during this time appeared of better quality and of a higher standard since 
the cooperative learning roles were introduced. Therefore, it can be concluded that levels of 
productivity and standards of work increased when group roles were assigned during 
cooperative learning.  

Implications for Future Practice   

Upon reflection, the benefits of group roles in cooperative learning tasks is apparent. 
Professional reading also implies that group cooperative learning tasks also are a step in 
raising achievement as pupils are working in mixed ability groups, giving each pupil equal 
opportunities in their learning. I will continue to use group roles in cooperative learning tasks 
however I will be more cautious to ensure the correct roles are assigned to the right pupils 
therefore it is important to know your pupils as individuals. Additionally, it was evident that 
assigning roles to pupils enhanced their communication skills and interaction with their peers. 
However, as the enquiry was conducted over a short time frame, it would be of interest to 
examine the long term effects of group roles on cooperative learning tasks to examine 
whether there are any limitations. That said however, I will continue to use group roles in 
cooperative learning tasks and implement them across other curricular areas.  
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