
	

‘The use of verbal feedback on pupil confidence in the classroom.’  
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Rationale 

Students who are praised for their intelligence, learn to value performance while students 
who are praised for their effort and hard work value opportunities to learn. (Ricci, 2017). 
Growth mindset is an area that has a significant impact on learners, contributing towards their 
levels of achievement, effort and overall confidence. (Dweck, 2002). This research study was 
decided upon by a mixture of primary and secondary school probation teachers whom all 
have experienced the impact that a child’s mindset can have on their levels of confidence and 
overall achievement. Children too often lack confidence in asking for help and are fearful of 
making mistakes. This enquiry will investigate what happens when verbal feedback is 
provided to pupils and if this has a positive impact on developing a growth mindset and 
raising pupil’s overall confidence in a selected curricular area. This research will be 
conducted in one of the twenty-seven ‘Challenging Attainment in North Lanarkshire’ schools 
which focus on raising attainment in literacy. Therefore, ‘Taught Writing’ would be the 
selected area of focus for evidence gathering for this enquiry. Watanabe-Crockett (2018) 
highlights the importance of verbal feedback on pupil confidence by explaining that quality 
feedback provides learners with an opportunity to learn from mistakes but will also help a 
learner feel a sense of accomplishment no matter how much they struggle. The purpose of 
feedback is to make the children feel proud of where they are and look forward to where they 
are going next in their learning. Verbal feedback is fundamental in developing a growth 
mindset and in effect raising pupil confidence as it provides a platform for personal reflection 
and dialogue between the pupil and teacher to locate areas for growth and improvement. The 
children can use this meaningful feedback to progress. Teachers are encouraged to consider 
removing visible “grading” from pupils work and replace it with valuable, qualitative 
feedback. It is suggested that educators should concentrate on providing pupils with 
meaningful detailed feedback as by doing so can ensure learning growth as pupils are more 
inclined to act upon their feedback. (Black et al., 2002; Gedye, 2010).  

General Teaching Council for Scotland’s Standards for Registration (2012), require 
registered teachers to ‘engage in reflective practice to develop and advance career-long 
professional learning and expertise’ (Standard 3.4.2). Through engaging in a professional 
enquiry which investigates the outcome of verbal feedback on pupil confidence, this standard 
is being adhered to.  

Aim 

The aim of this enquiry was to investigate what happens when teachers give children 
immediate verbal feedback and what impact this feedback has on pupil confidence.  

Methodology 

This enquiry was carried out from 3rd February 2020 for a duration of four weeks in composite 
Primary four/five class of 23 pupils. This enquiry was monitored using a variety of formative 
assessment strategies including traffic lights, two stars and one wish and most importantly 
verbal feedback. Research has found that verbal feedback has a significantly higher impact on 
pupils understanding of errors when compared to written feedback. (Agricola et al., 2020).  

Verbal and written feedback go hand in hand. Therefore, the formative assessment strategy of 
two stars and a wish and traffic lighting will also be utilised throughout this research as well 
as verbal feedback. The focus group of children selected for this enquiry are familiar with the 
school traffic lighting assessment system, which is an immediate indication for them if they 



	

have achieved their set learning intention and success criteria by marking their work with a 
green, amber or red mark. It has been recognised that often children dismiss constructive 
written feedback within their jotters and focus only on the colour of their traffic light and 
therefore the level of writing and confidence towards writing does not improve. The intended 
outcome of this enquiry is to therefore to see an overall improvement in children’s confidence 
towards writing as a result of verbal feedback and an improvement in their writing as a result 
of verbal feedback. 

Throughout this enquiry, feedback will remain consistent for all pupils in the focus group and 
will consist of; verbal feedback and positive reinforcement throughout lesson evidenced 
using a verbal feedback stamp, two stars and one wish written feedback, and lastly marked 
traffic light to represent if the children met set learning intention and success criteria.  

Findings will be collected using the following data collection methods adopted from Pollard, 
A. et al (2008).  

1. Jotter Marking  
Jotters will to be reviewed following taught writing lessons to review evidence of 
performance. This would provide an overview on whether the children took on board 
previous verbal feedback provided and learning and advice outlined in informal 
discussions.  
 

2. Exit Pass 
To assess confidence levels, children completed an exit pass in which they showed 
‘How confident they felt about achieving their learning intention’ by recording a 
‘happy,’ ‘straight’ or ‘sad’ face.’ 
 

3. Reflective Diary 
Weekly reflections on pupil progress and effort were recorded in diary. 

As all these forms of data collection were routinely occurring, the study did not require 
ethical approval. To ensure pupil confidentiality, all information will remain anonymous.  

Findings  

Findings from the three data gathering methods highlight that verbal feedback has a positive 
impact on pupil confidence towards writing and overall improves quality of work and 
learning.  

 

1.  Jotter Marking  
From monitoring and assessing the five pupils’ jotters it is evident from some jotters 
that children have made significant improvements through previous verbal feedback. 
All pupil jotters displayed less grammatical errors such as missing capital letters and 
full stops. Prior to the enquiry, Child A demonstrated difficulties with writing in a 
sequenced order. This child often lacked confidence and enjoyment towards writing 
tasks and would label work as “not good.” Through scaffolding learning and 
providing verbal feedback, Child A’s confidence grew and so did their quality of 
work. The verbal feedback including planning a story sequence with pupil prior to 
lesson and providing verbal feedback at the end of each written paragraph to ensure 
pupil remains on track. 
Child A demonstrated an increased level of enjoyment and confidence towards taught 
writing tasks and now feels “proud” of their work. Child B’s grammatical errors had 



	

reduced as a result of verbal feedback. Child B lacks confidence in all curricular areas 
and has an emotional barrier towards learning, finding constructive feedback difficult 
to process. Therefore, throughout this enquiry, positive reinforcement was primarily 
used alongside verbal feedback to encourage pupil and praise their efforts. Comments 
including “A fantastic start to your story, but I see a few capital letters missing can 
you find them?” was effective for this pupil as they had a sense of confidence in their 
writing and were able to immediately rectify mistakes.  
All focus group pupils displayed a positive attitude towards writing and were 
confident in achieving success by the end of this enquiry as a result of verbal 
feedback.  
 

2.  Exit Pass 
The children were provided at the end of each lesson with an exit pass that asked them 
to display how confident they felt about achieving their writing learning intention to 
which they would display with a happy, straight or sad face. The table below shows 
how the children responded. 

Week Child A Child B Child C Child D Child E 
1 K L J J L 
2 K L J K K 
3 J K J J J 
4 J J J J J 

 
Most children throughout this enquiry received a ‘green traffic light’ on their work each week 
to demonstrate that they had achieved their learning intention. This success resulted in a peak 
in self-confidence amongst pupils. Child B on week two achieved a green traffic light and 
therefore it was interesting to see that they had displayed a ‘sad face’ on his exit pass. 
However, through further discussion with the pupil it appeared that this was more of a 
reflection on their emotions that day as opposed to their actual work. Similarly, it was 
interesting to see that Child D had displayed a happy face on week 4 as they had an amber 
traffic light.  

 

3. Reflective Diary  
Child A achieved three green traffic lights over the duration of the enquiry signifying 
that they had achieved three out of four of their learning intentions. This pupil also 
received ‘Star Writer’ once. Confidence towards writing gradually improved over 
duration of the task as well as effort. 
Children B, C, D and E all achieved four green traffic lights over the duration of the 
enquiring and showing overall highest level of improvement. These pupils were able 
to confidently identify their own grammatical errors and next steps independently by 
the end of the enquiry. Child B achieved ‘Star Writer’ twice, whilst Children D and E 
achieved this once.  

Conclusion 

The outcome of this enquiry suggests that verbal feedback does raise pupil confidence levels 
within the classroom. Although written feedback is also a useful tool for providing detailed 
constructive feedback, it can at times be neglected and therefore no improvements will be 
made. Verbal feedback provided the children with an immediate opportunity to enhance the 
quality of their work and through this experience more success. As the quality of the 
children’s work improved to which they were rewarded with positive feedback, green traffic 



	

lights and Star Writer, their overall confidence levels towards writing also improved. Despite 
the evidence, this investigation was carried out on a very small time frame and therefore it is 
difficult to determine whether the results are reliable. This enquiry would benefit from being 
carried out over a longer period of time and in more depth.  

Implications for Future Practice  

Verbal feedback in an effective way to enhance pupil confidence in the classroom if it is 
conducted correctly. This is an area in which I would like to carry out more research in order 
to familiarise myself with the many other advantages that verbal feedback could have on 
other curricular areas.  
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