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Rationale 

Feedback is a very powerful tool in the classroom and one which can have positive or 
negative effects depending on the type of feedback and the means by which it is delivered 
(Hattie and Timperley, 2007). The purpose of conducting this enquiry was to understand how 
verbal feedback influences pupil confidence and works to foster a growth mindset within the 
classroom. As a group, it was agreed that feedback was something we wanted to develop in 
our practice. Despite being in different sectors and subjects, the group noted that pupil 
confidence and resilience was an area for improvement and something we wished to 
strengthen and promote through learning and teaching. It was our desire to discover if verbal 
feedback could have a positive effect on pupil confidence.  

 

After attending a Continued Professional Development course on Assessment is for Learning, 
where the importance of feedback was highlighted, verbal feedback was incorporated within 
an S2 Drama lesson instead of the graded feedback initially planned. It was found that 
discussing the performances with the pupils on a one-to-one basis was more beneficial than 
simply providing pupils with a mark out of a specified number and criteria. In addition, it was 
noted that the pupils were keen to engage in a dialogue about their performance and there was 
even a change in some pupils’ attitudes in class in the subsequent lessons. It is also because 
of this initial encounter with verbal feedback that this line of enquiry is being pursued. 

 

The work of Paul Black and Dylan Williams (1998) highlighted that the quality of feedback 
provided by the teacher hugely impacts the quality of the pupil’s learning. In order to be 
effective and meaningful, feedback must be timely, specific, actionable and respectful 
(Watson, 2013). Within Drama, it was decided that pupils would be given instant verbal 
feedback after any group or class performances to ensure the feedback was prompt. In order 
to meet pupils’ needs, these have to first and foremost be uncovered and understood. 
Engaging in conversation with the learners was the way these needs were found out and 
consequently during these conversations, clearly defined, realistic and achievable targets 
were set based off of the dialogue.  

 

In The Motivated School, Alan McLean (2003) talks about pupil confidence and how this is 
hinged on the pupil’s perception of ability. Classrooms and schools which promote the idea 
of ability as being something which can grow, as well as highlighting that there are multiple 



	

ways to succeed, are more likely to foster confidence in their pupils (McLean, 2003). Carol 
Dweck (2006) discussed two types of mindset- fixed and growth. A fixed mindset is one 
which views ability as something innate and which has a limit, whereas a growth mindset 
sees ability as something which can be enhanced with effort and effective teaching (Dweck, 
2006). Through engaging in this enquiry, the goal was to ascertain which mindset the pupils 
possessed and to promote a growth mindset where mistakes were not to be feared, and pupils 
felt as though they could grow their knowledge base, success and confidence.  

 

Aims 

The aim of this enquiry was to investigate how incorporating verbal feedback in the 
classroom, particularly through learner conversations, impacted pupils’ confidence and 
development of a growth mindset.  

 

Methodology 

This enquiry was conducted with an S3 Drama class in a local authority school in North 
Lanarkshire. The class consisted of six pupils nearing the end of their learning in the Broad 
General Education, with the goal of going on to pursue a National 5 in the subject. The 
reasoning behind selecting this class was that there are two pupils who exhibit lower levels of 
confidence, especially when performing, and ways to increase their confidence was wished to 
be sought. Teachers are committed to ensuring preparedness for all of their pupils who will 
go on to study at National 5 level, and specifically regarding Drama, especially pupils like 
those noted above. The practical element of the National 5 Drama exam (which accounts for 
50 percent of the grade) is performed in front of a Visiting Assessor and sizeable audience 
made up of pupils’ school peers. As such, a higher level of confidence and self-belief is 
necessary for these pupils to feel comfortable and succeed in this area of the exam.  

 

Data was gathered across four weeks, with one data collection event per week. Across the 
data collection period, verbal feedback was provided through weekly learner conversations 
and instant verbal feedback was given after class and group performances.  

 

The first week pupils were asked to fill out a survey to determine their confidence levels 
across different elements of classroom participation including presenting, answering 
questions, offering ideas in their group and taking risks. Taking risks was in reference to the 
pupils’ mindset, which was discussed during the learner conversations. Pupils were asked to 
fill this in again on week four so that any differences could be charted. For weeks two and 
three, notes from learner conversations with each pupil were recorded, and anything worth 
note regarding confidence, effort and engagement has been included in the findings. In the 



	

final week, pupil feedback was gathered and each member of the class was issued a sheet on 
which to write their thoughts and feelings about receiving verbal feedback from their teacher. 
They were also asked whether or not they would like for this to continue on a regular basis. 

 

Findings 

Week 1: (see Appendix 1) 

The questionnaire found that confidence levels across the four areas differed from pupil to 
pupil and within each pupil. In the first week, half of the pupils noted that presenting was an 
area of least confidence for them. Two pupils noted that offering ideas in their group was the 
lowest area of confidence and one ranked taking risks in class the lowest. Two thirds of the 
class ranked answering questions in class as the thing they felt most confident about (or in 
two instances, joint highest). 

 

When the same questionnaire was handed out again in the final week, each pupil marked an 
increase in confidence across all four areas, some a larger increase than others but all were 
strengthened nonetheless. The highest jump across the class was in presenting and for one 
pupil, the biggest increase was in their confidence taking risks in class. 

 

Week 2: 

Upon speaking with pupils, it appeared that they all possessed a growth mindset but for the 
majority there was still an underlying worry around making mistakes. This was notable 
amongst the girls in the class who were more reserved about answering out, which is 
interesting in itself and would require further study. In contrast though, one boy remarked 
that he felt comfortable answering questions in class, not only because most of the time he 
knew he would answer correctly, but also because he felt assured that if he did say the wrong 
answer, that would be an opportunity for him to learn the right one.  

 

Week 3: 

This week some real improvements within the class began to be noticed. There was increased 
focus and improved behaviour from some pupils and greater engagement in lessons from 
others. A moment of particular note was when the quietest and most reserved member of the 
class evidenced an increase in self-confidence when she willingly put herself forward in 
practical activities without having to be prompted or encouraged by the teacher. Typically 
this pupil would be the last to join in so it was pleasing to see her volunteer near the 
beginning of the activity, proving that the learner conversations were having a positive 
impact.  



	

Week 4: (see Appendix 2) 

Out of the six members of the class, 100 percent wrote in their pupil survey that they found 
the verbal feedback to be both worthwhile and helpful. Likewise, 100 percent said they would 
like the verbal feedback to continue on a regular basis. Half of the class mentioned how the 
verbal feedback had positively impacted their confidence in the class and one pupil remarked 
that it made them feel better knowing the teacher understands how they feel.  

 

Conclusions 

The findings evidenced that pupils are happy to receive verbal feedback from their teacher 
and find it worthwhile. There was a direct correlation between verbal feedback and 
confidence. What is readily apparent is that for some, confidence is something which takes 
time to be strengthened, and although there will unlikely be massive changes to confidence 
levels in just four weeks, some smaller yet undoubtedly positive changes were definitely 
seen.  

 

Since the length of this practitioner enquiry was fairly short, it would be interesting to 
continue this over a longer period to see if the positive results increase with the increase of 
time. In addition, this enquiry was conducted with a small sample size of pupils so, in future, 
it would be worthwhile to try this with a larger class of 20 pupils to check if similar results 
are obtainable.  

 

Implications for Future Practice 

Since the pupils expressed that they would like the verbal feedback to become a more 
frequent part of learning and teaching, this will be further integrated into lessons to ensure 
their request is met. Not only did the pupils benefit from the verbal feedback and learner 
conversations, it was also enjoyable for the teacher to partake in. More importantly, it helped 
the teacher get to know the learners better and as such strengthened the teacher-pupil 
relationships within the class.  

 

Bibliography 

Black, P. J. & William, D. (1998). Assessment and classroom learning. Assessment in 
Education: Principles Policy and Practice, 5(1), 7-73. 

 

Dweck, C. (2006). Mindset: The New Psychology of Success. New York: Ballantine Books. 



	

 

Hattie, J. & Timperley, H. (2007). The Power of Feedback. Review of Educational Research, 
77(1), 81-112. 

 

McLean, A. (2003). The Motivated School. London: SAGE Publications Ltd. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 1 



	

 

 

Pupil A 
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