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Rationale  
 
Carol S. Dweck (2007) states that, “there was wide agreement about the number one ingredient in creative 
achievement, and it was the kind of perseverance and resilience produced by the Growth Mindset.” Growth 
Mindset is the ideology that any basic ability can be developed with hard work, and within the classroom, 
this is an integral attitude to promote. McLean (2003) affirms this by stating, “A more robust confidence is 
nurtured in classrooms that convey that ability can grow”. This enquiry will focus on Growth Mindset by 
looking at the result of live feedback on pupil confidence within the classroom. Verbal feedback is a part of 
every teacher’s classroom dialogue, and utilising this to impact pupil confidence is a concept that could be 
beneficial in the journey to creating a Growth Mindset environment.  
 
Feedback is a vital factor within education as it promotes growth and development. There are many forms of 
feedback; however, this enquiry will determine if there is an effect as a result of instant verbal feedback. 
Instant feedback is embedded within teaching through verbal communication with students. One of the most 
effective strategies of giving feedback to students is through using a timely and punctual approach, in order 
for the pupil to take the feedback on board, and begin to act upon it whilst it is still fresh in their head. 
(Nuthall and Alton-Lee, 1997) Therefore, feedback and assessment approaches should be carried out at the 
earliest stage in order to enrich learning promptly, rather than feedback being delivered and actioned too 
late, when it won’t have the most effective impact upon the pupil’s progress. This enquiry will establish this 
approach to feedback within a Music Performing class environment, where it will explore the result this 
method has on pupil confidence levels.   
 
Aims  
 
The aim of this enquiry was to monitor the impact instant verbal feedback has on pupil confidence in the 
classroom.  
 
Methodology  
 
This enquiry took place within a Scottish Secondary School Music classroom, over the course of four weeks 
where the pupils attended the class for one 50 minute session per week. A group of 10 S1 students were 
selected for this research as they were already participating in a Periodic Assessment research project to 
monitor raising attainment in Literacy skills in line with the School Improvement Plan. These students were 
chosen because they have the most potential to improve their work. The pupils were informed that they 
would be participating in this enquiry and their previous performing logbooks were used to compare the 
results against.  
 
This enquiry used four methods of data collection in line with Pollard’s (2002) data collection strategies. 
The basic data collection strategies were collated through Pupil Logbooks, Observations of Pupil Progress, 
and Informal Discussions inside the classroom. Specially undertaken data collection was via a Pupil Voice 
Questionnaire.  



	
 
Logbooks, Observations and Informal Discussions 
 
The main source of data collection came in the form of a pupil performing logbook. Each pupil has a 
Performing Logbook to assist their practical Music lessons. These logs are used for self-set targets and 
evaluation of their progress within every lesson with reference to the Broad General Education (BGE) 
Benchmarks. Pupils are encouraged to write down a small SMART 
(Specific, Measurable, Achievable, Realistic, and Timely) target at the beginning of the lesson, and then 
write a 2 Stars and a Wish comment at the end of the performing session to evaluate their progress. 
Although this process is already embedded within teaching, this enquiry continued to employ this approach 
throughout to evidence any change in pupil written feedback. 
 
Normally, after three weeks of personal practise, pupils have a ‘Learning Conversation’ with the teacher to 
support their progress via verbal feedback, with reference to their logbook. Instead, this enquiry looked at 
holding an Informal Learning Conversation with the 10 selected individuals every week to gauge if this 
impacted the pupils’ confidence and growing mindset.  
 
Teacher observations were logged throughout performing classes within a diary, which evidenced the 
teacher’s thoughts and reflections throughout the enquiring process. 
 
Pupil Voice Questionnaire 
 
This enquiry used a Microsoft Form Template (see Appendix B) for the 10 pupils to log into and complete at 
the end of the 4-week process in order to collect Qualitative Data to provide pupils with the opportunity to 
give feedback on their own learning experience. This collated responses regarding the pupils’ opinions on 
their own progress, and confidence. This Questionnaire consisted of 5 questions and pupils accessed this via 
a QR code on their phones. (see appendix A). 
 
Findings  
 
Across all 4 strategies of data collection, there were similar findings to be drawn from the 10 students 
involved in this enquiry.  
 
In surveying pupil practise logbooks, I noticed an increasing improvement in self-target setting over the 
course of the four week process. All ten students managed to improve their target setting skills by writing 
short, concise and realistic targets that they could meet within one session. Examples of targets written by 
the selected students prior to this enquiry were; “To get better at Keyboard”, “To finish the song”, and “Play 
the chords well”. Within two weeks of one to one learning conversations, 7 of the students had already 
developed their target setting skills, an example being “To play line 1 and 2 smoothly”, “To learn chord G, 
and add it to my chord pattern”, and “To play in time with the backing track”. This highlights an increase in 
pupil understanding of detail in setting SMART targets in reference to their BGE benchmarks for each 
instrument. 2 of the students by this point were still writing vague targets, whilst 1of the students began to 
write very detailed targets from week 1 of the enquiry.  
 
Through having Learning Conversations during class time, I spoke to all 10 pupils within each lesson, 
addressing their target and referencing benchmark criteria. These conversations also allowed for me to hear 
their song on the instrument they were working on, and gave me the opportunity to offer praise and advice 
on how to set their next target. In speaking to the pupils, I gauged that 6 of them enjoyed the extra attention 



	
and feedback they were receiving from the beginning of the four weeks. These 6 pupils began to ask for help 
more often and they also started to encourage their peers to listen to their performing- something that had 
not been noticed prior to this research. The other 4 pupils seemed to be slightly withdrawn within learning 
conversations, and when I revisited them in the following week, they expressed that I should visit other 
pupils as they were embarrassed that they hadn’t focused more within their personal practise time. By week 
4, these pupils had begun to open up more within Learning Conversations, and began to ask for help more 
willingly than before this enquiry. 
 
Through tracking observations of the overall classroom within a diary, I noted that the rest of the class 
seemed to become increasingly more engaged in their performing practise as a result of my focusing on the 
10 selected individuals. This improved behaviour, and promoted a self-regulated environment where every 
pupil was focused on achieving a self-set target. By week 3, there was an increase in peer-assessment 
instigated by the pupils selected. I noticed that the pupils more regularly asked their peers to listen to their 
song so far, and ask for their thoughts on their progress. I also noted that the pupils that were not 
participating in this research started to ask for my help more regularly, seeking help and guidance, or simply 
seeking for the teacher to hear their achievement.  
 
The Microsoft Form gave me both Quantitative and Qualitative data from the students and the findings are 
displayed in Appendix B. Overall, the findings from this proved that overall, pupil confidence was increased 
throughout this enquiry, and all pupils felt they made an improvement in their performing. All pupils felt 
they could ask for help more easily as a result of this research, and felt that instant verbal feedback had a 
positive impact upon their performance.  
 
Conclusions  
 
The conclusion I can draw from this research is that pupil performance and confidence is improved as a 
result of teacher led instant verbal feedback. It is evident that the selected pupils’ performance improved 
when given instant feedback which they could act upon with immediate effect. The pupils also expressed 
that overall they felt more confident following instant feedback, and led to an increase in engagement, 
motivation and celebrating success with peers.   
 
Implications for Future Practice  
 
Following the analysis of this enquiry, it is reasonable to suggest that instant verbal feedback has a positive 
impact on pupil confidence. As a result of this, further research could be carried out to explore this theory in 
more depth by looking at contributing factors to promoting a Growth Mindset environment. For example, 
looking at motivation and resilience as a result of developing confidence within an environment where 
pupils are led to fulfil their greatest potential.  
 
This experiment was carried out with a small concentration of pupils from one class within one school. To 
gauge a wider perspective of this research in the future, this could be carried out across a few classes within 
the department, across different subjects, or across different schools in order to achieve a more diverse 
result. It could also be a longer experiment, allowing pupils more time to achieve and experience the impact 
of this research. 
  
I believe that engagement in professional enquiry has allowed me to explore and investigate strategies and 
initiatives which I can adapt into my practice. Reflection and self-evaluation such as this allows me to adapt 



	
my strategies in order to deliver high quality teaching to the young people, which has assisted in raising 
attainment within my classes. 
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Appendix B: Microsoft Forms Data 

Link to results: 

https://forms.office.com/Pages/AnalysisPage.aspx?id=oyzTzM4Wj0KVQTctawUZKViKpeJAJa9CpNNrRx
8j_jZUQlNKR1ZJM0U1NVRDTEY1MEVJREdEVjVNQi4u&AnalyzerToken=rb0VjUx0n2ekdEzV6Fnig
D2X4YxfEEOb 

 

 

 

 

 



	
Responses to Survey: 

	

	

	

	

	

	

 

 

 

 

 

 

 

 

	

	

 

  



	
	

	

	

 

  



	
	

	

 

 

  



	
 


