
																																																																																																																																																		 	

	

Using emotion corners to address readiness to learn. 

Ailsa McCallum 

 

Rationale 

Health and wellbeing is an integral part of the Curriculum for Excellence (CfE) and teachers, 
along with all members of staff within a school, should be promoting this in order to enhance 
learning in all areas of the curriculum (Scottish Government, 2014a). Education Scotland 
(2014) stated that ‘at the heart of health and wellbeing is the capacity to form and sustain 
good personal, social and working relationships’. This promotes resilience; self-esteem and 
confidence with regard to learning. Therefore, in carrying out this study the aim is for the 
children to not only be able to identify their emotions, but also to build up positive 
relationships with peers through conversations in offering solutions. Within my class, there 
are a number of children receiving funding through the Pupil Equity Fund (PEF), and 
research has found that children living in income deprived households are at higher risk of 
suffering social and emotional inequalities, consequently affecting children’s emotions and 
readiness to learn (Scottish Government, 2013). Therefore it is of great importance to ensure 
every child feels safe, happy, nurtured, included and valued in order to help them achieve 
within a school environment. 

It can also be said that the benefits of Health and Wellbeing can contribute to improvements 
in other curricular areas such as Literacy and Numeracy which are the overarching curricular 
areas. Health and Wellbeing should be woven throughout all aspects of school life, with a 
particular emphasis on children’s ability to understand their emotions and use strategies to 
deal with them. It is anticipated that this practitioner enquiry will result in significant 
improvement to pupil’s mental and emotional wellbeing and consequently result in increased 
concentration and readiness to learn. It is also hoped that improvements in focus will result in 
a positive impact on children’s learning hence working towards closing the poverty related 
attainment gap as outlined by Education Scotland (2014). 

Aims 

The purpose of this practitioner enquiry was to investigate if children can identify how they 
are feeling after their lunch break and talk about this feeling to their peers. Consequently, this 
enquiry aimed to focus on if getting children to talk about their emotions had an overall 
impact on their readiness to learn. Through carrying out this study, I aimed to look closely at 
the correlation between PEF children, their feelings and their readiness to learn after having 
spoken about their emotions. 
	

	

	



																																																																																																																																																		 	

	

Methodology 

This enquiry was conducted immediately after lunch time on a Friday, in a Primary 3 class, 
made up of 25 children, over the course of 4 weeks. Prior to carrying out research, and in 
order for this enquiry to be meaningful, I thought it fit to deliver a Health and Wellbeing 
lesson to discuss feelings and different situations where our emotions could be stronger than 
others. As a class, we created a thought shower exemplifying when we may feel sad, happy, 
scared, or angry (see Appendix 1), and I explained we would be exploring these emotions 
over the next few weeks.  

The following week, I placed 4 images of characters from the popular movie “Inside Out” in 
each corner of the room; joy, sadness, fear and anger (See Appendix 2). When children 
returned to class after lunch time they had to stand in the corner which best described how 
they were feeling. Within these groups, the children had to take it in turns talk to a partner 
about why they were feeling this way and offer each other a solution to changing their mood 
if necessary.  

In the subsequent 3 weeks, the children carried this task out after lunch on a Friday and I 
collected data using a reflective diary, video footage, pupil questionnaires, and observations.  

 

Findings 

Questionnaire 

*N.B. this data may not be accurate as it was carried out by a class of young children, 
therefore may not give a true representation of emotions. 

Questionnaires were carried out during weeks 2 and 4 of this study (see Appendix 3 for 
example). This measured the children’s readiness to learn before and after taking part in the 
emotion corners on a scale of 1-5; 1 being not ready, and 5 being ready. The results are 
shown as percentages of the class and are as follows: 

Figure 1. Questionnaire findings from week 2. 

Readiness to Learn Before emotion corners After emotion corners 
1 29% 25% 
2 13% 4% 
3 8% 4% 
4 4% 13% 
5 46% 54% 

 

The results from week 2 show an overall increase in children’s readiness to learn after taking 
part in emotion corners. More of the children felt that on the scale of 1 to 5, they were sitting 
at a 4 or a 5, and less children were sitting between 1 and 3 after talking about their emotions.  



																																																																																																																																																		 	

	

Figure 2. Questionnaire findings from week 4. 

Readiness to Learn Before emotion corners After emotion corners 
1 12% 8% 
2 28% 20% 
3 36% 40% 
4 4% 0% 
5 20% 32% 

 

The results from week 4 also conclude that there was an overall increase in children’s 
readiness to learn. However, it also highlights that the children were perhaps more honest in 
their scoring, with more children still sitting at a 2 or a 3 after having carried out the emotion 
corners than during week 2. Overall, from analysing the findings, it can be argued that 
children were feeling more ready to learn after having spoken about their emotions. 

Jotter work and tasks 

Through examination of written tasks produced after carrying out emotion corners, it can be 
said that on the whole the standard of work was noticeably better, and work rate was 
improved. This was particularly evident in children who often come in after lunch time with 
aroused emotions and find it difficult to settle down to work. Another group within the class 
who produced a higher level and volume of work, were children who on the whole rarely 
manage to finish a given task. On week 3 of the study, the lesson subsequent to carrying out 
the study was science, and I measured the quality and quantity of work produced. The results 
below show the percentage of children	who completed the task to a high standard, completed 
the task but to a lower standard, and who didn’t complete the task. It should however be 
noted that the children who completed the task to a lower standard or didn’t complete it could 
have other affecting factors. 

 

68%	

20%	

12%	

Quality	and	Quantity	of	Work	

Completed	to	a	high	standard	 Comleted	to	a	lower	standard	 Incomplete	



																																																																																																																																																		 	

	

 

 

Overall, this evidence is minimal as it only gives a representation of the work produced 
following one session of emotion corners. However, it can be argued that due to it being 
analysed after the 3rd session, it will be more accurate, and shows the impact talking about 
emotions had on children’s productivity.  

Video footage 

During week 3 of the study, I videoed the children carrying out the emotion corners. In 
watching the recording back, I observed that the children were able to identify how they were 
feeling more quickly and make a decision about which corner would best describe their 
emotions. In comparison, during the first and second weeks, the children lingered in the 
middle for longer before choosing a corner, showing that they have become more 
comfortable and able to identify their feelings.  

Observations- Reflective Diary 

Throughout the course of this study I kept a reflective diary on how the emotion corners 
themselves were going and the subsequent impact it was having on the children’s readiness to 
learn. There was a noticeable increase in concentration from the children during tasks and, 
furthermore, increased participation in class discussion and practical tasks. 

 

Conclusion 

Although this study overall had a positive impact on the children’s readiness to learn, there 
are notable limitations which could have had an impact on the results. Firstly, this study was 
carried out over a short period of time, therefore if it had been carried out over a longer time 
frame results could be different. Furthermore, the children involved in the study were young; 
therefore results may not be precise or give a true representation of their feelings. However, 
through this study, it can be concluded that having the time to talk to peers about their 
emotions has had a positive impact on the children’s readiness to learn. Initially, the children 
were scoring their readiness to learn in a way that they thought I wanted them to. However, 
by the end of the study the children were more honest about how they were feeling and if 
talking about their emotions had affected their readiness to learn. Furthermore, the children 
also requested that we carry out emotion corners at different parts of the school day, as well 
as more often throughout the week, concluding that the children felt it settled them and had 
an impact on their learning.  

 

 

 



																																																																																																																																																		 	

	

 

Implications for Future Practice 

This research has highlighted a number of positive findings, including increased focus levels, 
and improved quality of work, therefore, embedding these strategies within lessons is 
something worth continuing. Using four emotion corners is something which can easily and 
effectively be implemented in future classes. As mentioned before, I found that the children 
were often asking me at different points in the day to stop what they were doing to talk about 
their emotions, therefore, I would consider making it more flexible and increasing the number 
of times I carry this out on a week to week basis. The skills children learn through talking 
about their emotions and offering advice to their peers can be used throughout their lives in 
order to help maintain good mental health.  
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Appendices 

Appendix 1 

	

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



																																																																																																																																																		 	

	

Appendix 2 
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