
 

																																																																																																																																						  
 
 
 
 
Using Emotional Corners to address pupils’ readiness to learn 
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Rationale 
 
A growing concern surrounding the mental and emotional wellbeing of young people, has led 
to an increase in the need for appropriate interventions to be put in place. Scotland's schools 
have a responsibility to support and develop the mental, emotional, social and physical 
wellbeing of pupils, as part of what is referred to as 'Responsibility of All' (Mental Health 
Strategy, 2017). Schools play an important part in granting pupils the opportunities to share 
and learn about strategies available to help them manage their mental and emotional 
wellbeing. Despite this focus, young people appear to have a limited knowledge surrounding 
the importance of what it means to mentally and emotionally healthy (Dogra et al, 2012). 
Social media has become of significant importance in shaping the social, mental and 
emotional development of our young people, (O’Keefe & Clarke-Pearson, 2011). However, 
despite the positive outlook, research has shown that online presence can also be linked to a 
reduction in face-to-face interactions and an increase in stress, anxiety and disruptive 
behaviour, (O’Reilly, Dogra, Whiteman et al, 2018). The inability of pupils to communicate 
and effectively manage their emotions, can lead to pupils being unable to concentrate and 
engage with learning, (Bucholz and Sheffler, 2009). Making sure that children and young 
people feel supported in their learning is fundamental to raising attainment for all (Mental 
Health Strategy, 2017). Therefore, granting pupils with the opportunities to recognise and 
manage their emotions can help children to feel secure, supported, and ready to learn.  
 
 
Aims 
 
This Practitioner Enquiry aimed to identify whether pupils sharing their emotions had a 
positive impact on pupil readiness to learn, by granting pupils the opportunity to recognise 
and share their emotions with others through ‘emotional corners’. Using ‘emotional corners’ 
after break and lunch time allowed me to identify whether pupils sharing their emotions 
helped them feel more focused and ready to learn.  
 
 
 
 
 
 
 



 
 
 
Methodology  
 
This enquiry was carried out with an S1 class (n=25) on a weekly basis, over a 4-week 
period. ‘Emotional corners’ was used as part of the warmup, with the aspiration of targeting 
pupils at their most unsettled phase. Pupils carried out this technique straight after break time. 
During the warm-up, pupils were asked to familiarise themselves with the 4 pictures in each 
corner. Each picture showed an emoji that illustrated an emotion (Appendix 1). On 
command, pupils had to go to the corner that best described how they were feeling at the 
current time. Once pupils had selected a corner, they had to share with their partner and 
explain for 20 seconds their reasoning for selecting that corner. Pupils then switched roles. 
Over the 4 weeks this enquiry was carried out, I used 4 methods in order to monitor and 
evaluate whether sharing emotions, had a positive impact on pupils' readiness to learn. A 
reflective diary was used across all 4 weeks to keep record of observations of pupil's 
behaviour and engagement within the lesson. In Week 2, all pupils were issued with a self-
evaluation sheet and evaluated their readiness to learn, once they had shared their feeling 
with a partner. On Week 3, pupils were videoed selecting their corners and were given the 
option to change their ‘emotional corner’ selection, after they had shared. On the final week, 
pupils engaged in a group discussion regarding whether they felt that sharing their emotions 
had impacted their readiness to learn.  
 
 
Findings  
 
The results of pupil's initial selection of the emotional corners can be found in Appendix 2.  
The following abstracts from the reflective diary I kept throughout the 4-week enquiry. 
 
Week 1 Reflection- Reflective Diary 

As pupils were sharing their reasoning I overheard responses such as ‘I have a sore leg so 
can’t take part’, ‘I have the cold so I’m not feeling well’, ‘I really like Gymnastics’ and wider 
barriers such as ‘I haven’t had any breakfast so I don’t have a lot of energy.’ This allowed for 
me to assess what approach I would need to take with the class. In order to keep pupils 
engaged I had to make sure transitions between phases of the lesson were quick and did not 
allow for disruption. I also had to ensure motivation was high, by regularly giving out pupil 
praise where applicable. Discussion at the start was a little more settled than previous with all 
conversation being shared prior to discussion.  

 

Week 2 Reflection - Self Evaluation  

During pupils sharing their reasoning with their partners, comments such as ‘I wish we were 
still on holiday’ and ‘I don’t feel well today’ were made. This gave me an indication that I 
had to build a motivating and encouraging atmosphere in the class. Once pupils had spoken, 
pupils were asked to look under the cone that was placed at each corner. Under each cone 
was a reflective self-evaluation sheet that asked ‘How ready are you to learn?’ On the board I 



had drawn a person. On the person, I coloured up to different levels and pupils had to circle 
what level they believed best represented them (Appendix 3). A sample of pupil responses  

 

can be found in (Appendix 4). Regarding the impact this had on engagement across the whole 
lesson, boys appeared to be more distracted than the girls, frequently engaging in 
conversation during instructions and playing with equipment. Girls showed to be more settled 
and engaged throughout the lesson. 

 

 

 

Week 3 Reflection- Video 

‘Emotion Corners’ were applied the same way as the previous weeks. However, once pupils 
had shared their emotions, pupils were given a chance to ‘stick or switch’. I began a 10 
second count down and pupils had to choose to either ‘stick’ with the corner they were 
currently at or ‘switch’ and move to another corner. Only 2 pupils moved, both from 
apathetic to excited. It was clear that some key wider factors influenced pupils' choices, with 
peer influence, the new activity, sickness and the presence of 6th year sports leaders being the 
main ones that came to my attention. Reflecting upon the lesson, with the aim to deliver a 
lesson on hurdles, pupils showed to engage positively and I used the approach of guided 
discovery to allow pupils to work out the correct body position. However, I had to be 
cautious of splitting pupils into groups that would allow for progression and effective 
learning to occur and were not hindered by peer relations.  

 

 

 



 

 

 

 

Week 4 Reflection- Group Discussion  

The final week of the enquiry gave pupils the opportunity to share their thoughts on sharing 
their emotions and to discuss if they felt it had impacted their readiness to learn.	At the end of 
the lesson, pupils were brought together to share their thoughts through a group discussion. 
On the board were 3 statements;  

 

1) ‘I often tell others how I am feeling’ 

2) ‘I have enjoyed having the chance to share at the start of my lesson how I feel with others’ 

3) ‘I feel more ready to learn after I have shared how I am feeling.’ 

 

To answer each of the statements, pupils were asked to close their eyes and hold up a fist of 
five showing the number that indicated their response. Fist closed for zero for ‘not at all’, up 
to five for ‘Yes definitely’. The results for each of the statements are as follows: 

 

 

 

 



 

 

Conclusions 
 
Due to the small scale of the enquiry, the evidence gathered was not conclusive. However, 
through analysing the data, evidence has shown that granting pupils the opportunity to share 
how they are feeling with others has a positive impact on pupil's readiness to learn. This was 
reflected in Week 2 data, with pupils expressing that they felt slightly more ready to learn 
once they had shared how they are feeling. However, there is evidence to suggest that wider 
factors were pivotal in influencing pupils' decisions and how willing they were to share and 
engage. External factors such as term time, i.e. after a holiday or peer influences may have 
impacted pupil honesty. However, in efforts to contribute to improving the mental and 
emotional wellbeing of pupils, this enquiry has granted pupils the opportunity to recognise 
and share their emotions with others, through the simplistic strategy of ‘Emotional Corners’. 
This strategy has allowed pupils to first recognise and share their emotions, as they felt more 
relaxed and focused on the lesson ahead. This allowed for greater pupil success as most 
pupils were engaging in an environment that they felt more confident within. Through the 
data recorded from reflective diary entries, pupil self-evaluation, video observations and 
group discussion, it is evident that the use of ‘emotional corners’ at the start of a lesson has a 
positive impact on pupils' readiness to learn.  
 
 
Implications for Future Practice 
 
As a practitioner, using ‘Emotional Corners’ allowed me to assess what pedagogical 
approach and strategies to use that would grant pupils greater opportunities to achieve 
success. Due to time restraints of the enquiry, it would be naive to assume the overall 
significance this may have on pupil's readiness to learn in the future. Carrying out this 
enquiry with multiple classes, at a range of stages, over a longer time frame would provide a 
more accurate representation of how successful ‘emotional corners’ is as a strategy. This 
enquiry was carried out with a S1 BGE class, however, this strategy may show to be 
beneficial for senior phase students, as they undertake increased workload and exam diets. 
This is something I hope to carry out in the future. 
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Appendices 
 
Appendix 1 – Emotional Corners Images 
 
 

						 					 								 		
 
 
 
 
 
 
Appendix 2- Pupils selection Weeks 1-4 
 
 

 
 
 



 
 
 
Appendix 3- Drawing of different levels on board.  
 
 

	
 
 
 
 
 
 
Appendix 4- Self Evaluation Samples  
 



	
 
 
 
 
 
 


