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Rationale  
 
The group discussed experiences within the classroom and children’s lack of concentration 
after lunch was a recurring theme. The group all agreed that incidents that happened during 
lunch time both affected children’s motivation whilst correspondingly affected the whole 
class learning time as issues had to be resolved. Therefore, it was decided that trialling out a 
method to overcome this barrier to learning would be a worthwhile enquiry.  
 
Health and wellbeing is a significant area within the Curriculum for Excellence (CfE) and it is 
the duty of all staff within the school to promote it (Scottish Government, 2014a). Sousu and 
Ellis (2014) explain the correlation between the socio-economic background of a child and 
social, emotional and behavioural issues which all act as a barrier to learning (Cremin and 
Arthur 2014). As a probationer teacher working in a school where the Scottish Index of 
Deprivation (SIMD) decile score is 2, it is paramount that children within my care are 
supported effectively to support their emotional and social needs in order to ensure they meet 
their full potential. 
 
In the view of Boekaerts (2002), allowing children the chance to explore, understand and 
discuss their emotions will result in favourable educational outcomes for children. However, 
in order to encourage children to develop these skills effectively, teachers need a firm 
intellectual understanding of self-regulation themselves. Therefore, this enquiry serves as an 
effective tool in order to develop understanding and skills, not only for the children, but also 
the educators.  
 
Aims 
 
The aim of this investigation was to investigate the effects of the implementation of emotion 
corners on children’s readiness to learn.  
 
Methodology   
 
The research was conducted over a five-week period with a class of 32 Primary Six pupils 
(18 males and 14 females). Before commencement of the Practitioner Enquiry, the children 
explored emotions through a health and well-being lesson. Children discussed the emotions 
they experience and why they are feeling this way. Furthermore, the children explored the 
idea of self-regulation and the best way to manage their emotions.  
 
The emotion corners consisted of sad, happy, angry and stressed. Bit emoji pictures of these 
emotions were stuck to the four corners of the classroom. After lunch, children had the 
opportunity to decide what corner best reflected how they were feeling. The children could 
then slowly move to the corner whilst listening to relaxing music. The pupils were asked to 
discuss their feelings and were encouraged to supply advice on how their partner could 
resolve their problem or regulate their feelings. Before the emotion corners enquiry 



 

commenced, clear rules were established with the children. The pupil’s understood and 
agreed that no names should be mentioned when describing their feelings. Additionally, a 
‘What happens in the emotions corner, stays in the emotions corner’ motto was created. 
Children agreed that the information that was shared would remain confidential, unless they 
were worried about another student and could inform the teacher. Success criteria was created 
and shared with the children in order to maximise the effectiveness of the enquiry, ensuring 
all children remained focussed. This consisted of: 

• I will be able to discuss my emotion 
• I will be able to listen to my partner 
• I will be able to offer a solution 

Children also had a one-minute time limit to carry out each aspect of the success criteria.  
 

Observations of children’s motivation levels were recorded before the enquiry took place. 
Observations were also carried out through visual assessment of pupil’s readiness to learn 
after implementation of the emotion corners. By using this approach, it could be ascertained 
if the emotion corners had an impact on pupils focus within the classroom.  Alongside 
observations of the pupil’s, marking their work was also used as an assessment of 
concentration. If there had been a noticeable increase in the productivity after conducting the 
emotion corners, it was concluded that there had been a positive impact on student’s 
readiness to learn.  

Children also on occasion completed a ‘readiness to learn ticket’ which can be seen below. 

 

 

 

 

 

 

Children filled this ticket out straight after lunch and then again, after completing the emotion 
corners. Children were asked to circle the number that represented how ready they felt to 
learn with 1 meaning not ready to learn and 5 meaning very ready to learn.  

Findings  

Pre-Enquiry Observations 
Before commencement of the enquiry, observations of children’s readiness to learn and 
concentration were collected over the period of a week. On two occasions, incidents from 
lunch time had to be addressed and dealt with before any learning took place. This evidently 
highlighted that the individuals involved were not ready to learn as they were in a distressed 
state. However, this interruption in learning also negatively impacted other’s concentration 
levels as they appeared to be very unsettled when teaching time began.  
Post Enquiry Observations 

How ready do I feel to learn? 
1    2       3       4     5 

AFTER EMOTION CORNERS  
How ready do I feel to learn? 

1    2       3       4     5 
 



 

Initially, no major improvement was recorded in terms of pupil’s readiness to learn after 
being exposed to the emotion corners. Children who often appeared unfocused after lunch did 
not display any significant signs of becoming more settled in class. However, through further 
observations it was discovered that many children were simply deciding on the emotion 
corner depending on what one their friend moved to. As a class, the significance of being an 
individual and taking control of their own learning was discussed. Through this conversation, 
children began to realise the importance of choosing a corner that would help them manage 
their emotions, consequently, helping them to meet their full potential in class. A new rule 
was also created in which children had to talk to someone different, where possible, every 
session. After this discussion and implementation of the new rule, the emotion corners 
appeared to increase in effectiveness. During the implementation, children did not raise any 
issues about lunch that had to be addressed, yet instead, often asked if they were partaking in 
an emotion corners session. Within learning conversations, conducted by the head teacher, a 
group of children identified emotion corners as a strategy that helped them with their 
learning, whilst helping them to feel safe, evidently highlighting the positive effect it had on 
their mentality to learn after lunch. Children, by show of hands, showed if they felt more 
ready to learn after an emotion corners session. Most of the class raised their hand and the 
majority of those who did not expressed that they were in the happy corner and already felt 
ready to learn. It would then appear that if children are happy, emotion corners provide no 
benefits. However, a pupil explained that being at the happy corner made her feel even better 
as she enjoyed hearing stories about why other people shared this emotion.  
 
 
The tables below express the results of the ‘readiness to learn’ ticket. These results collate 
with the findings discussed above.  
 
 
Before emotion corners 
 
Readiness to learn number  Number of children 
1 3 
2 9 
3 14 
4 3 
5 3 
 
 
 
 
After emotion corners 
  
Readiness to learn number  Number of children 
1 2 
2 1 
3 11 
4 10 
5 8 
 
 



 

Furthermore, although the main aim was to measure concentration, other findings also 
presented themselves allowing me to discover patterns in behaviours, which in turn supplied 
me with the opportunity to get to the root of the problem. 
 
Conclusions   
 
To conclude, it is apparent that the implementation of emotion corners was beneficial to 
children’s focus within the classroom thus having a positive impact on their learning. 
Children were able to talk to a peer who shared the same emotion, and both offer and receive 
advice, allowing them to clear their mind.  
 
The findings including observations, data and pupil voice highlight that having time to 
express emotions and feelings can help children to concentrate better in class. Additionally, 
emotion corners greatly reduced the amount of time dealing with issues after lunch, therefore 
increasing all students learning time.  
 
For emotion corners to be most effective, clear rules and expectations have to first be in 
place. Furthermore, it is beneficial for children to explore emotions firstly in order for them 
to fully understand how they are feeling.  
 
 
Implications for Future Practice   
 
The research conducted highlighted several positive findings towards the use of emotion 
corners and children’s focus in class. Therefore, this would be a worthwhile strategy to 
embed in practice in order to support both children’s mental-wellbeing and concentration in 
class. If this strategy was carried out over a longer period of time it is feasible to suggest it 
may help to raise attainment. This is supported by Maslow’s Hierarchy of Needs (1943) 
which explains that in order for a child to meet their full potential, their emotional needs must 
first be met.   
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