
	

 
To find out what happens when pupils give and receive effective feedback through peer 
assessment. 
 
Patricia Bryce 

 
Rationale  
In 1998, the publication of Inside the Black Box laid out a case for the use of formative 
assessment in the classroom. In their work, Black and Wiliam described a range of strategies 
for improving learning and teaching through formative assessment (Black and Wiliam, 1998). 
Since then formative assessment has influenced education throughout the world including the 
Scottish Government’s Assessment is for Learning programme and Curriculum for 
Excellence (Scottish Government, 2011). A variety of formative assessment strategies are 
used in the daily practice of teachers with varying degrees of success. For the purpose of this 
enquiry, the focus was to develop an understanding of the effectiveness of peer assessment. 
 
Aims  
The aim for this practitioner enquiry was to find out what happens when pupils give and 
receive effective feedback through peer assessment. This involved evaluating the quality of 
pupil feedback comments and how pupils felt about peer feedback to see how this enquiry 
affected them. This enquiry focussed on identifying necessary supports to achieve effective 
peer assessment and to further develop teacher skills in delivering peer assessment. 
 
Methodology  
The enquiry took place over a four-week period of teaching with an S.2 BGE Science class 
working at level 3. Data was collected through a variety of ways such as pupil jotters, a 
feedback log, a midway survey, and an exit pass. The pupils were first instructed to select 
another pupil from the class that they would be comfortable viewing their work and giving 
feedback to them. This person was their supporter. The class were then given a feedback log 
(appendix 1) which was attached to their jotter to be filled in with supporter comments 
throughout the four-week period. Over the course of the enquiry, pupils were instructed at 
least once a week to provide feedback to each other via the supporter systems on numerous 
tasks such as graph drawing, calculations and normal class work.  
 
Initially, pupils did not receive guidelines on how to write a feedback comment in order to 
gain an idea of what pupils perceived feedback comments to be. Then in the second week of 
enquiry, pupils received guidance on how to provide feedback comments. This included 
discussing with pupils how to make sure that goals were SMART (Specific, Measurable, 
Achievable, Realistic, and Timely). During the subsequent lesson, pupils were asked to 
reflect on feedback given and whether they had achieved their goal during the lesson or 
whether more time was needed. 
 



	

Half-way through the enquiry period, pupils completed a mid-way survey on whether they 
felt that the feedback was a useful task. After the survey and pupil feedback, the task changed 
slightly as pupils were then directed to provide feedback to pupils based on achievement of 
the success criteria already used in the class rather than merely traffic lighting. The success 
criteria were bronze, silver and gold levels, which provided a clearer series of benchmarks 
when pupils were trying to provide feedback.  
 
At the end of the enquiry period, pupils then evaluated whether they felt that peer feedback 
had helped them by completing an exit pass.  
 
Findings  
During the first peer feedback activity, the pupils were initially hesitant to provide peer 
feedback and the peer feedback provided to most pupils was along the lines of ‘well done, 
keep going’ with no real identified areas of development. This was expected as pupils were 
not given guidance on how to provide peer feedback and this therefore provided the teacher 
with a baseline understanding of what peer feedback looked like to pupils.  
 
The second week of enquiry, guidance was given to pupils and pupils seemed to understand 
what was being asked of them. Most pupils started to provide more targeted guidance to their 
peers such as ‘make sure you include units’. This then made it easier during the subsequent 
lessons for pupils to look back at feedback comments and assess whether they felt they had 
achieved the target using a traffic light system. 
 
Halfway through the enquiry period, pupils completed a survey about the peer assessment. 
Questions included: ‘How helpful do you feel the feedback from your peer has been?’, ‘What 
have you liked least about this process?’, ‘What have you liked most about this process?’. 
Pupils’ responses to this survey showed 67% of the class found the feedback from their 
partner to be helpful (figure 1), although the 50% responded that they liked writing feedback 

on someone’s work the least. However, the 
same percentage responded that they liked 
looking at other pupils work to get an idea 
of how to improve their own work and 
others responded that they preferred 
receiving feedback from another pupil 
rather than the teacher. Following the 
survey, the peer feedback strategy was 
changed slightly to try and provide a way 
of providing feedback on how another pupil 
was doing that was connected to the 
success criteria of the lesson. Pupils were 
asked to provide feedback that linked to the 

bronze, silver and gold success criteria that is shared at the start of every lesson. Pupils 
seemed to show a greater understanding of writing peer feedback this way and almost all of 
the class were providing feedback that linked to a target associated with the success criteria.   
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Very helpful Somewhat helpful Very unhelpful Figure	1	-	Responses	from	S.2	class	for	the	question	"how	
helpful	do	you	feel	the	feedback	from	your	peer	has	been?"	



	

 
Conclusions  
When peer feedback was introduced to an S.2 classroom, initially pupils were hesitant, and 
the quality of feedback was general and often did not provide a target for pupils to aim to 
achieve. When guidance was provided, the quality of pupil feedback improved with regular 
practice. By the end of the enquiry pupils were linking feedback to success criteria which 
could act as targets for pupils to achieve in the next lesson which helped to motivate pupils. 
This progression in the quality of peer feedback showed that in order for peer feedback to be 
effective in the classroom, pupils need to be given clear guidance on how to write a comment 
and examples of what effective feedback looks like. Most pupils seemed to enjoy writing and 
receiving feedback from their peers and the exit pass survey at the end showed that pupils 
now felt more confident in providing feedback to peers.  
 
Implications for Future Practice  
Going forward, I will continue to use peer feedback in the classroom which follows the 
success criteria of each lesson as pupils appeared more confident using this strategy. 
Continued modelling of how to write feedback is still necessary with this class as some pupils 
still struggle with writing a target for their peer. When trying peer assessment with other 
classes and stages, guidance on providing peer feedback will be given prior to writing 
comments in order to build confidence in pupils earlier in the process. Also, pupils should be 
encouraged to reflect upon feedback received and this should be reinforced in subsequent 
lessons in order to remind pupils of the target they are aiming to achieve. 
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Appendix 1  
 
Pupil Feedback Log: 
 

 


