
	

 

 
How effective can peer feedback be when pupils are provided end of task criteria? 
 
Megan Clancy 

 
Rationale  
The topic of formative assessment is one which is often discussed in great detail, and 
opinions on the matter vary greatly.  (Cauley & McMillan , 2010) Formative Assessment can 
also be described through the introduction of Assessment is For Learning (AiFL) in that “The 
thrust of that Assessment for Learning movement was to supply meaningful feedback for 
learning to occur, helping individuals to move forward from their current position.” (Bryce, 
Humes, Gillies , & Kennedy, 2018, p. 590). Taking this into account, the need for feedback to 
be of value is essential to ensure that pupils can progress fully. In the 2005, Jones stated that 
“the value of feedback is dependent on two factors: The quality of the feedback and how 
learners receive and ultimately use it.” 

Aims  
The aim of this enquiry was to investigate the use of structure and focused criteria when 
pupils provide each other with feedback on tasks completed in class. The evidence gathered 
looks to see if there is an increase in value to feedback when it is given alongside a set of 
criteria. It also looked into the confidence levels of pupils when they are asked to give each 
other feedback, seeing if there is a difference between structured and unstructured.  
 
Methodology  
After a week of planning and workbook creation, this enquiry was undertaken over a period 
of 4 weeks throughout February and March; the enquiry was carried out in an S2 class with 
19 pupils with a variety of ability and skill levels, influenced greatly by social and emotional 
needs including children who are classed as LAC. Within in the class pupils work from a 
range of first to third level, with a large difference in the mix of mathematic levels. This class 
have been selected to partake in the enquiry as they are all working at the same stage of their 
practical model which will allow for a more balanced collection of data. This class have also 
been selected due to their challenging classroom behaviour over the past 6 months. It had 
been noted that this class work well when given praise and may therefore work well in a 
collaborative environment. However, due to the nature of the course some of the observations 
were taken within a practical woodworking section while others were taken in a classroom 
based environment. I will ensure that I engage with the collection of data within the same two 
periods each week to ensure accurate gathering of evidence. 
 
Quantitative Data 
At the beginning of the enquiry pupils were asked to rate their experiences on how they feel 
when giving out peer feedback, ranking this via an interactive display on the classroom 
board. This data ranged in 5 categories with the use of simple smiley faces to convey 
opinions. This exercise was then repeated at the end of the enquiry to show which, if any, 



	

changed in opinions the S2 class had. The comparison between these two findings can be 
seen within the results section of this study. 
 
Qualitative Data 
Pupils in the S2 class were each given a ‘workbook’ in which the evidence of peer feedback 
would be recorded. In this workbook, 5 sections were displayed for each of the 5 lessons 
which were being focused in on.  
For this data collection 5 pupils were selected to have their work inspected in detail, despite 
the full class taking part in the investigation and all work being read over. These pupils were 
selected at random and allowed for a more thorough analysis on the results of the 
investigation.  
 
The Workbook 
The workbook used in this enquiry can be found in Appendix A. In order to show a 
difference in the feedback provided to peers, 2 versions of the workbook exercise were filled 
in. The nature of these versions can be seen as: 
 
Lesson 1 – Unstructured 
Lesson 2 – Unstructured  
Lesson 3 – Structured 
Lesson 4 – Structured 
Lesson 5 – Structured 
 
*Unstructured – Pupils asked to fill in the peer feedback sheet after a singular task  
*Structured – Pupils asked to fill in the peer feedback sheet after a singular task, with a set of 
requirements and criteria displayed on the class board  
 
Supporters 
Throughout this year pupils in the class have worked with a ‘supporter’ who is the person 
that they work with on all pair tasks. This person allows for them to work independently on 
powered machines and cross check wood marking before proceeding with cuts. In order to 
continue this method the pupils were giving feedback within the workbook to their own 
supporter.  
 
Observations 
As pupil’s completed the required peer feedback, I observed, by walking around the class, in 
order to gain insight into their thoughts and opinions before they were written down. This is 
something that pupils are used to me doing within the classroom and it therefore should not 
have had a large impact on the quality of the discussions taking place.  
 
 
 
 
 



	

Findings  
Quantitative Data

 
It is clear from this simple smartboard exercise that there was a somewhat significant 
improvement in the confidence of pupils when giving peer feedback.  
 
Qualitative Data 
 
The Workbook 
When analysing the feedback recorded there were common themes which could be identified 
throughout many of the comments: 
 

1. Comments during ‘unstructured’ feedback were shorter, often 1 or 2 words 
2. ‘Joke’ or ‘slang’ comments were left during unstructured feedback 
3. Comments were longer from ‘structured’ feedback 
4. Improvements could be seen between previous targets to new comments, after 

‘structured’ feedback  
5. There were fewer ‘red’ ratings towards the final feedback exercise  

 
Examples of ‘unstructured’ feedback comments: 

• “It’s good” 
• “Ye it’s class” 

 
Examples of ‘structured’ feedback comments: 

• “You have finished your model well when sanding” 
• “Your measurements are good so it fits well together” 
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Examples of ‘unstructured’ targets: 
• “sand again” 
•  “nothing” 

 
Examples of ‘structured’ targets: 

• “get a smoother finish on your bottom edge with 150 sandpaper” 
• “round your edges a bit more” 

 
Observations  
Despite the diverse group of pupils who participated in the enquiry all pupils were able to 
assess the work of their peers in a constructive manner. Level of written work varied in some 
cases due to English levels and other factors, but comments were encouraging and linked 
well with the given success criteria for the lessons. 
 
During my classroom walks I observed different attitudes to the task, as expected, but most 
pupils were engaged. Some comments picked up on included: 
 

• “Your corners could be slightly rounder, try not using the rasp” 
 

• “You still need to remove your pencil lines from this piece, but the rest is ok” 
 

• “This file will help to finish that edge” 
 

Conclusions  
It should be noted that this enquiry was carried out over a short period of time and for that 
reason imposes issues including the low level of data collected, therefore not allowing for a 
fully conclusive decision being made on the impact of peer feedback. It can also be said that 
there are cases of bias and contamination of data due to the nature of a school working 
environment with many external influencing factors such as class absence. 
 
Despite these factors, it can be seen that there is a significant improvement in the quality of 
feedback pupils give and receive when they have a structured set of criteria present. For best 
practice in future classroom lessons involving feedback, in specific peer feedback, the use of 
checklists has been highlighted as an integral part of the task. All future lessons will adhere to 
these measures to ensure that pupils are being given the optimum working environment 
which will allow them to encourage growth within their peer set.  
  
Implications for Future Practice  
As shown in the earlier conclusions, it is required that further study into this area is required 
to ensure a sound level of knowledge and information is gathered. This is an area of study 
that I am interested in and plan to engage with during future practice. AiFL techniques are 
imperative in a continually changing environment such as a Technical classroom and 
therefore relevant, up to date information is essential. 
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Appendix A 
 

Name:	    	 	 Supporter:	
 

Feedback	

1	

Date:	 What	went	well:	 What	needs	some	work:	

Rating:	

	

 

 

Feedback	

4 
Date: What	went	well: What	needs	some	work: 

Rating:	 

 

Feedback	

5 

Date: What	went	well: What	needs	some	work: 

Rating:	 

 

Feedback	

2	

Date:	 What	went	well:	 What	needs	some	work:	

Rating:	

Feedback	

3	
Date: What	went	well: What	needs	some	work: 

Rating: 


