
																																																																																																																																																	 	

	

 

Are pupils able to give peers effective feedback? 

 

Ashleigh McIntyre  

 

Rationale 

Assessment is defined as “activities undertaken by teachers, and by their students in assessing 
themselves, which provide information to be used as feedback to modify the teaching and 
learning activities in which they are engaged” Black and William (1998). Assessments are 
mainly split into two categories: summative and formative. The central theme of formative 
assessment as stated by Mantz Yorke (2003) is “to contribute to student learning through the 
provision of information about performance”. Therefore, all feedback given and received by 
pupils should be used as tool to enhance their learning. In this enquiry, I will discuss and 
analyse the ways in which Peer Assessment can support the progress of learners using 
Formative Assessment pedagogical approaches.	 

 

Aims 

The aim of this research was to investigate and analyse the effect of implementing Peer 
Assessment within the mathematics classroom and how this can support the progress of 
leaners. The enquiry was focused on second year pupils in mathematics and aims to evaluate 
the impact of Peer Assessment on the pupils’ performance.  

 

Methodology  

The research stage of the enquiry consisted of 26 pupils from second mathematics. The class 
completing the enquiry was a middle level ability class, primarily working at level 3 of BGE 
Mathematics.  

At the beginning of the enquiry, I spent the first lesson introducing pupils to the idea of a peer 
supporter and explained how they would go on to work together in the upcoming weeks. 
Each pupil in the class was paired up with a peer supporter with whom they would be 
completing the tasks. I assigned the pupils their supporter, creating mixed ability pairings in 
which I thought pupils could excel. At this stage the pupils were made aware that as well as 
working with their supporter, they would be evaluating one another’s work and providing 
feedback based on this. Throughout the 4-week enquiry the pupils completed feedback 
sheets, Appendix 2, for their supporter at the end of each lesson in order to provide their peer 
with goals and areas of development for the next lesson. The pupils’ feedback sheets were 
kept in their personal folders in order to allow pupils and their supporter to view previous 
feedback to ensure that they were meeting their goals previously set out.  

The pupils completed questionnaire, Appendix 1, after the first feedback sheets to find out if 
they thought having a peer supporter would help them in their learning. At the end of the 4-



																																																																																																																																																	 	

	

weeks the class were given the same questionnaire, Appendix 1, to ascertain if pupil opinion 
had changed on the effectiveness of a peer supporter.   

The first two weeks of the enquiry, the pupils were given no guidance on the feedback they 
should be providing in order to see the improvement in feedback standard over the course of 
the enquiry. In these first two weeks the pupils were to use their own ideas for feedback in 
order to assess any change after receiving guidance from myself. Within the class the pupils 
are aware of the importance of Learning Intentions and Success Criteria’s and so could use 
this as a basis for their feedback. The last two weeks of the enquiry pupils would be guided in 
their feedback and given examples and direction of how to give good productive feedback. 
During this period I spoke to the pupils about how to give effective feedback and discussed 
the nature of the feedback which is expected – feedback did not have to relate specifically to 
mathematics, but could focus on pupils’ social interactions and work ethic within the 
classroom. I displayed different examples of positive feedback such as “To meet the success 
criteria you could improve on ...” and “Great layout and working this lesson, be careful of 
making silly mistakes” and discussed with pupils how they could improve on such feedback. 

At the bottom of each exit pass there was a Smiley Face Assessment Scale in which the 
pupils could express their feelings on their feedback.  

Happy face – I am happy with my feedback and agree with my supporter 

Straight face – I am okay with my feedback and somewhat agree with my supporter 

Sad face – I am not happy with my feedback and do not agree with my supporter. 

 

Findings  

The findings from this enquiry that have been gathered are an amalgamation of information 
collected from the exit passes, questionnaires completed at the beginning and end of the 
enquiry, as well as my own observations of the class and review of their feedback sheets. The 
enquiry was completed by all pupils within the first year class.  

During the first two weeks of the enquiry when pupils were giving feedback with no 
guidance from myself, I noticed a lack of confidence amongst the pupils and reservations on 
giving and receiving feedback. The pupils viewed this more as a useless task that I wanted 
them to complete as opposed to something that would be beneficial for them. As a result of 
this, the feedback given during these first weeks was very vague and lacked the positive 
language which I would later guide pupils towards. Feedback in these weeks was limited to 
“You worked hard today!” and “You were too chatty”. Pupils expressed that they were 
unsure what to give as feedback and struggled to identify areas for development.  

During the final two weeks when I guided the pupils in their feedback they were much more 
detailed in their responses and, by this stage, enjoyed giving and receiving feedback. Pupils 
responses were more varied and goals were more pupil specific such as “You need to 
improve the layout of your sums” and “You should try to get more involved in class 
discussions”. I also noticed an improvement in the social interactions within the class and 
increased confidence in pupils when working with their supporter.  



																																																																																																																																																	 	

	

Combining the findings from the questionnaire, pupil’s feedback sheets, my own 
observations and jotter checks has confirmed my stance on the importance of the use of peer 
assessment within the classroom. By the end of the enquiry learners appreciated the positive 
effect that peer assessment could have on their learning.  

 

A summary of the results from both questionnaires are shown in the graphs below. 
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The graphs reveal that over the course of the enquiry the pupils’ confidence in giving 
feedback increased as well as their desire to work with their supporter. Before the 
investigation 23% of pupils felt confident in giving feedback to their supporter and after the 
enquiry period this increased to 69%. There was in increase in the percentage of pupils who 
thought receiving feedback would help them improve from 30% to 58%. There was also a 
small increase in the percentage of pupils who thought giving their supporter feedback would 
help them improve, going from 31% to 38%.  

Through analysis of the data recorded, it can be concluded that pupil’s attitudes towards the 
supporter system and peer assessment improved. Additionally, from review of pupils jotters, I 
noted an improvement in many pupils work in line with the feedback they had been given. 
For example, a pupil who rarely shows any working at all and was set to improve this as one 
of their goals, is now showing all working with the proper layout. Pupils also gained a better 
understanding of peer assessment and how to provide constructive feedback within the 
classroom.    

 

Conclusions  

The whole effectiveness of formative assessment essentially lies on the feedback process; 
feedback when given by the correct bodies with appropriate knowledge can be the making of 
formative assessment. For formative assessment to be effective, the feedback given to 
learners must be descriptive and inclusive of next steps required of them. Ramaprasad (1983) 
defines effective feedback as “information about the gap between the actual level and the 
reference level of a system parameter which is used to alter the gap in some way.” Gibbs 
(1999) found that Peer Assessment added what he described as a “social dimension”, 
highlighting that poor feedback received from peers may have a stronger effect on students 
than from an authority figure. 

 With the results from within my findings, particularly form viewing the progress in pupil 
work, it is fair to say that pupils do respond well to Peer Assessment. Through analysis of 
pupil feedback, there was a noteworthy improvement in the standard of feedback which, in 
turn, had a positive impact of the effectiveness of feedback given. However, as with any 
enquiry, there were limitations to my research and the results. This includes the enquiry being 
carried out with only one class of the same age and similar ability, in order to improve upon 
this, the research would have to be completed with a larger number of classes in order to see 
more accurate results. In addition to this, the enquiry focused primarily on pupils views 
towards peer assessment and working with a supporter, therefore the enquiry lacks evidence 
of such assessment having a positive impact on pupil performance.  

 

 

 

 

 



																																																																																																																																																	 	

	

Implications for Future Practice  

In the future I would look to use a supporter system within the class to promote positive 
interactions amongst pupils and provide additional support. However I would not use 
feedback sheets as often as every lesson. It would be more beneficial and less time 
consuming to use the sheets at most once a week or more preferably at the end of a topic as a 
tool to consolidate learning. I would, however, seek introducing other forms of peer 
assessment such as peer marking.  
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Appendices 

Appendix 1 - Questionnaire 

1. Do you feel confident giving your supporter feedback? 
 

Yes   No  Unsure 

 

2. Do you think getting feedback from your supporter helps you improve? 
 

Yes   No  Unsure 

 

3. Do you think giving feedback to your supporter helps them improve? 

 

Yes   No  Unsure 

 

4. Would you like to continue working with your supporter? 
 

Yes   No  Unsure 

 

 

 

 

 

 

 

 

 

 

 

 

 



																																																																																																																																																	 	

	

 

Appendix 2 – Feedback Sheets 

Name:			 	 	 	 	 	 	 	 Date:		 	 	
	 	

	

	Supporters	Name:	

	

	

		

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

What	I	did	well	today:		

	

	

	

	

What	I	need	to	work	on:		

	

	

	

	

Goals	for	next	lesson:	

	

	

	

	

	


