
																																																																																																																																																		 	

	

Seonaid Herdman  

Modelling the success criteria in the classroom. 

	

Rationale  

The subject of this enquiry was decided in a mixed group of secondary and primary teachers. 
Collectively we discussed that an area of interest was the impact of modelling the success 
criteria and how using a stimulus can have an impact on the pupil’s creativity and originality. 
We shared how it was a common occurrence that pupils copied each other’s work or just tried 
to recreate the stimulus.  

John Hattie argues the importance of providing a learning intention. He comments that it 
allows pupils to have the same idea as their teacher, recognise what is going on in the 
classroom, and what learning is going to take place. (Hattie, 2015) It is clear from 
undertaking some professional reading and from my own experience, the significance of 
providing learning intentions and success criteria’s for children in the classroom.  

Douglas (2019) states that utilizing a stimulus to introduce your lesson is a way of generating 
interest and enthusiasm whilst removing the fear of getting it wrong. However as will be 
discussed later in the enquiry, it may also be a hindrance to creativity and individuality in 
pupils work. (Kohn & Smith, 2011) As a group, we opted to assess the children’s creativity 
when a stimulus is used and the success criteria is modelled vs when it isn’t across different 
areas of the curriculum.  Our group findings will be gathered and analysed in our next 
meeting. 

Being a probationer, the importance of undertaking in professional development is core to 
progression and growth of our own practice. Through researching and implementing policies, 
assessing and reflecting has benefits on how we teach and how it impacts the children’s 
learning.  

Aims  

The aim of this enquiry was to review the effects of pupil’s creativity and outcomes of work 
when a stimulus is present vs not present against the success criteria. For the purpose of the 
enquiry, literacy was picked as the main focus involving a block of taught writing lessons 
within a primary 6 class.  

Methodology  

The enquiry was managed over a four-week period with 27 pupils. Taught writing lessons 
tend to last over a two-week period as it allows for planning, discussion, writing and marking. 
When teaching any sort of writing lesson, a stimulus is certainly almost used. It generates 
ideas, creates discussion, allows for guidance and pupils can collaboratively generate ideas 
before having to start the task. 

 The lessons planned for the enquiry focussed on poetry. The children were asked to write 
two poems over the four weeks, each different styles. The first poem tasked to the children 
was a structured poem with verses and included features such as alliteration, adjectives and 
rhyming words. The second type was decided by the pupils through discussions around 
different types of poetry and it was agreed to do an acrostic poem. As previously mentioned, 



																																																																																																																																																		 	

	

using a stimulus helps promote engagement and spark ideas. The class have been covering a 
topic on electricity and have been extremely enthusiastic about it. It was decided that the 
block of writing would coincide with the class’s current topic with the first lesson being 
themed around lightning.  

To start enquiry, it was important to recap the class’s topic knowledge. Research findings 
reveal that work is impaired if a writer lacks sufficient background knowledge about topics 
and ideas. (Heller, 1999) Discussing prior knowledge is something that is regularly carried 
out in all lessons. 5 minutes were permitted for the children to discuss in their seating groups 
what they remembered about how lightning. The children were all very engaged and it was 
noted that they were all able to contribute to group discussions. Each group then had a chance 
to share with the class what they remembered and a word bank was formed in the style of a 
mind map on the board. 

The class were then gathered and given a poem to examine. The teacher read over the poem 
and the class were again allowed 5 minutes ‘thinking time’ with a shoulder partner to study 
the poem and pick out anything they noticed about the poem. It was identified that the poem 
included rhyming words, alliteration and personification. It was purposely not asked of the 
children to include features such as personification, rhyming alliteration etc. to see how much 
of an influence the stimulus had on the writing results.  

The second poem was an acrostic poem that spanned over the last two weeks. The children 
were allowed to choose the main feature word as long as it was ‘topic related’, the children 
were already familiar with the structure as they had written one previously. The success 
criteria was much more vague and only stated about it being electricity themed and again to 
check for punctuation, grammar and spelling. Evidence gathered was note taking from asking 
questions and dialogue with the pupils around the tasks.  

Findings  

Findings were collated through observing the children whilst working, through discussions 
and examining the work produced.  It was found that the children produced better standards 
of writing in the first session, but it was evident that the work was influenced by the stimulus 
poem. The children were able to complete the task well and managed to copy the structure 
that had been set, however some had very closely copied the language from the stimulus. 

The second lesson was not as successful and more children struggled, asked for help and did 
not produce as high a quality of writing. It was evident that some had even leaned on the 
previous poem they had written using a few of the same words and ideas. Kohn and Smith 
(2011) state that cognitive fixation causes people to focus on other ideas and are then 
incapable of producing their own ideas and result in replicating work.   

Throughout the enquiry teacher judgement was predominant. It was evident that the children 
found the lesson that had the success criteria fully modelled easier and more enjoyable. The 
class were engaged and worked very well throughout the lesson. It was clear that there was 
more intervention in the second poetry lesson as the children’s pace was slower, more 
questions were asked, and the children were not as engaged, it took more ‘teasing out’ to get 
the work finished.  



																																																																																																																																																		 	

	

However, having a strong class for literacy there were a good number who managed the task 
successfully still and did not need a more structured stimulus and success criteria modelled 
for them to produce good quality work. It was noted that both poems were all very topic 
based and the children’s knowledge and enthusiasm for their topic was evident.    

The class were asked at the end of the block whether they enjoyed doing poetry. On a whole 
the answer was ‘yes’ although it was noted a few did add it was ‘hard’ because it was a 
certain type of writing and they preferred ‘writing stories’. 

 It was also added that they were to discuss which poem they preferred writing. Out of a 
‘hands up’ count, 20 out of 28 preferred the first poem. When asked why, answers ranged 
from ‘it was easier because we could use the wind poem to help us’, ‘ having the verses 
helped’ ‘ I think rhyming words are good to work with’ and ‘just because it was about 
lightning and not the whole electricity topic made it easier’.  

However, some children did add that they ‘enjoyed using all their topic knowledge’ to write 
the acrostic poem and felt they could be more ‘creative’. The view that the performance of 
children may be affected by stimuli is reinforced by a study from Green, Hamnett & Green 
(2001) found that a link could be established between children’s interest and their level of 
motivation when a stimulus was evident. But in contrast deduced that some children liked the 
facility to 'think freely' without being restricted by the stimulus.  

This was evident in the first poem as a few children had asked ‘do we have to write four 
lines, I have wrote more’. This may be seen as a hindrance to learning, and stopping the flow 
of creativity? If children want to keep writing should we encourage it?  All questions that 
affect professional judgement around the tasks and whether or not modelling so closely is 
beneficial. 

  

Conclusions 

It can be concluded that modelling the success criteria in the classroom is advantageous. The 
results of the enquiry show that children do work better when a success criteria is modelled 
and aided with a stimulus. It was evident that pupils were more confident writing the first 
poem due to having the success criteria modelled, there was better engagement throughout 
the lessons and as already stated, the majority preferred it. However pupils with strong 
writing abilities successfully wrote both poems which poses the question of should we only 
model the success criteria for those who need it? Can it be used to ensure differentiation in 
lessons, making certain we meet the needs of all our individuals?  

Implications for Future Practice  

Noticing the positive impact that using a stimulus has had in this classroom environment I 
will continue to develop this throughout my teaching career. The results of this study may 
differ over a longer period of time and with different ages and stages and also depending on 
the curricular area. It would need to be taken into consideration that challenge was still 
provided and individuality and creativity was encouraged in pupils work. Additionally, the 
enquiry was beneficial for future practice as it allowed development of professional judgment 
skills.  
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