
																																																																																																																																																		 	

	

What effect does modelling the success criteria have on learning in the classroom? 

Sarah Ann MacMillan 

Rationale 

The Curriculum for Excellence sets a focus on allowing assessment to provide a consistent 
representation of a child or young person’s progress and achievements throughout their 
formal education (Scottish Government, 2011). The chosen assessment process should 
complement the learning intention of the pupil’s experiences, as well as allowing them to do 
so in a way which best suits their preferences. The success criteria (the actions that should be 
taken to achieve the learning intention) should also be shared with the pupils.  

 In recent findings, it has been suggested that ‘Assessment for Learning’ strategies such as 
formative assessment, self and peer assessment and discussing both the learning intentions 
and success criteria are key features of teaching and learning (Crichton & MacDaid, 2015). In 
connection with this, Lock and Latham (2002) suggest that modelling the success criteria 
within lessons gives the pupils a goal to work towards.  

Aims 

The Curriculum for Excellence (2013) was designed to allow children and young people the 
opportunity to think creatively, however can they successfully do so if we, as teachers, are 
modelling how they should learn? The aim of this enquiry was to investigate what effect 
modelling the success criteria had within the classroom.  

Methodology  

This enquiry took place over a four week period, with a class of 22 pupils aged between 9 
and 10 (Primary 6). This enquiry was based on gathering qualitative data, primarily within 
the children’s weekly art lesson. The pupils were studying the artwork of Auguste Renoir, 
whilst also learning about Scottish landscapes within their inter-disciplinary learning topic. 
The pupils firstly studied Renoir’s paintings to determine the main features of his painting 
style. The pupils then came up with their own success criteria where they extracted the main 
aspects of the painter’s style. The key features they observed were: the blending of colours to 
create a blurred effect, the use of realistic colours and shapes, the use of thin strokes of the 
brush and the use of tone within the painting.   

 

The children completed two pieces of artwork within the four week time-frame. Within the 
enquiry there were three main types of data collection; teacher professional judgement and 
observations of pupils, class discussion based on the children’s opinions on modelling the 
success criteria and lastly, feedback on the children own opinion of their progression. There 
was also an opportunity to compare and contrast the two examples of pupil work to decide 
whether modelling the success criteria made a difference or not.  

 

To complete the first painting during lessons 1 and 2, the pupils were only aided with the 
success criteria and a picture of a Scottish landscape. They were then expected to complete a 



																																																																																																																																																		 	

	

painting with minimal support. The pupil’s feedback was based on how well they believed 
they met the success criteria. This was gathered using ‘two stars and a wish’.  

During lessons 3 and 4, the pupils were given the same success criteria and a similar 
landscape. However, this time they were shown an example of artwork portraying the 
aforementioned landscape which met the given success criteria which they could refer back 
to throughout the lessons. They were also shown how to achieve the painting step by step and 
only after this did they undertake the task. Feedback was again gathered from all the pupils 
(two stars and a wish) when the paintings were completed. This feedback was used to 
determine whether the pupils believed they had met the success criteria or not. Teacher’s 
professional judgements were recorded throughout the four weeks. At the end of the enquiry, 
pupils discussed their feelings towards modelling the success criteria, which they then 
individually wrote down to be gathered as evidence too.  

It should be noted that pupils from this class are taught within Gaelic-medium Education and 
that their vocabulary within the English success criteria differed slightly from that used in 
Gaelic vocabulary. 

Findings 

To present the findings fairly from this enquiry, only four pupils’ responses based on their 
own work (over the four week period) will be given and explained. The names of these pupils 
have been changed for their own protection. The data was collected after the pupils had 
completed their paintings in lesson 2, and on the whole feedback was positive based on the 
pupils own opinions of how well they had met the success criteria (see Appendix 1). For 
example, Colin who usually requires support during art activities completed this task 
independently and praised himself for this by stating he had “Done the picture [himself]”. It 
should also be noted that the feedback from this task was more detailed when the success 
criteria was not modelled. This suggests that the children had shown a deeper understanding 
of the criteria as it was the main means by which they were supported to achieve the learning 
intention. To support this hypothesis, Katie explained how choosing different brush sizes 
aided her when painting and shading her painting. To further this freedom of thinking within 
the success criteria, Lilly expresses one of her strengths as using her imagination. This 
strongly relates to the design of a Curriculum for Excellence (2013) which encourages 
creative thinking for pupils. As a whole during lessons 1 and 2, the pupils within the class 
were very engaged with the success criteria and enjoyed the freedom of expressing 
themselves.  

At the end of week four, the children once again reviewed their artwork in relation to the 
success criteria, which this time had been modelled for them. As a whole, the feedback was 
less detailed and less focused in comparison to the first assessment during lesson 2. As a 
strength, Allan stated that he “got good instructions”, which is not a reflection on his own 
work, rather a reflection on the modelling. Also, Katie stated that she had done well because 
“[she had] been doing art since [she] was 2”. This suggests the strengths within her learning 
had progressed through practice and maturity rather than from following the success criteria. 
From observations it was clear that the pupils paid greater attention to the model and 
instructions shown to achieve the learning intention, than they did to the success criteria 
which was displayed. A number of pupils continuously asked for advice on how best to 
complete aspects of their artwork in the same way as the model, rather than using the success 



																																																																																																																																																		 	

	

criteria to work it out for themselves. It could be suggested that the pupils viewed the model 
as the only example that could fit the success criteria rather than using their imagination and 
problem solving skills to complete the task. This stunted their creativity and thinking skills, 
as well as not allowing them to investigate the learning intention to gather a deeper 
understanding of their learning.  

To improve the depth of data within this enquiry, the whole class were also asked to 
comment on their opinions of modelling the success criteria at the end of lesson 4 (for 
examples see Appendix 3). There was a moment of realisation during the class discussion 
where pupils had understood that they had stunted their creativity and freedom by focusing 
too much on modelling the success criteria. They had not considered the impact that 
modelling had on their learning, prior to this discussion. All of the pupils’ written responses 
have been categorised into 4 sections, as per the chart below.  

 

The data suggests that at the end of the four lessons, the majority of children prefer not to 
have the success criteria modelled for them.  However, this was closely followed by those 
who would rather have the option of the success criteria being modelled for them if they 
needed support.  It could be argued that they also prefer the freedom of interpreting the 
success criteria in their own way.  However, they did feel as though they still required 
reassurance from the teacher that they were on track to achieve the learning intention. It could 
be suggested that those pupils were not confident enough, at the time the research was 
conducted, in their abilities to fully achieve the learning intention independently. To support 
this, Rachel stated that “I think it [would] be good for [writing]. But it isn’t that good for Art” 
(see Appendix 3). This pupil in particular requires a great deal of support within written 
tasks, however manages very well to express herself within the expressive arts. 

 

The results as a whole suggest that modelling is a useful technique within the classroom. 
However it can distract from the success criteria. Within this series of lessons based on art, it 
was clear that when given the opportunity of a modelled success criteria, the pupils paid 
greater attention to the model rather than to the success criteria. This in turn can limit their 

38%	

5%	
24%	

33%	

WHAT	IS	YOUR	OPINION	ON	MODELLING	THE	
SUCCESS	CRITERIA?	

Not	useful	 Don’t	know	 Useful	 Have	the	option	of	modelling		



																																																																																																																																																		 	

	

ability to be creative, as well as their ability to develop self-confidence in their artwork so it 
does not resemble the model.  

 

Conclusion  

In conclusion, the Curriculum for Excellence prides itself on encouraging creativity within 
education. The learning intentions and success criteria are used within classrooms to support 
and encourage pupils to take a greater responsibility in their own learning. Modelling the 
success criteria can be used as a useful technique to support pupils who do not yet feel 
confident within a topic or activity. It should not however, be used as a target to work 
towards. Such use can shut off any individual creativity or freedom of expression the pupil 
may want to express.  

It should be noted again that the research recorded within this piece was conducted on 
Primary 6 children within both the English and Gaelic language. All children within the class 
are fluent in English and are learning Gaelic within our GME setting. The research will not 
directly reflect results which would be recorded from another group of children in a different 
setting. If I were to conduct this enquiry again, I would collect data from a different curricular 
area, such as writing.   As a result of Rachel’s feedback on how she would prefer to have a 
model to help her learn, I feel that the use of modelling is useful to help pupils gain 
confidence within the curriculum. However, it is also critical to allow them the freedom to 
interpret the success criteria in their own way. This, not only personalises the learning for 
them, but allows us, as teachers, to see how our pupils learn best.  This will ensure that our 
pupils are fully engaged in their learning as a result of their use of the success criteria, rather 
than being restricted by modelling.   

 

Implications for Future Practice  

As a result of this experience, I will allow the pupils within my class to choose whether they 
require any further support, by modelling or any other form. This will allow for better 
differentiation, as well as giving the children the opportunity to take ownership of their 
learning by deciding whether they require further support. I hope to use this technique within 
other curricular areas too, such as: numeracy, taught writing and health and wellbeing 
lessons. This will, in theory, promote a positive ethos within the class as the children will be 
aware that support is always available. In addition to this, the children will be encouraged to 
use their own creativity and problem solving skills to achieve better in their learning.  
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Appendix 1  

The following are examples of the pupils ‘Two Stars and a Wish’ after lessons 1 and 2 where 
the success criteria was not modelled.  

The first two statements are positives which the pupil believe were strengths of their work. 
The third is a wish that they would do better next time they complete such tasks.  

Colin 

“Done the picture myself. 

Used a thin brush.  

Blend colours to make them more realistic.”  

 

Allan 

“I know what to do.  

I blended it very well.  

But I did not finish it right.”  

 

Katie 

“I think I done good because I tried my best and blurred it.  

I also think I done good by picking different crushes and shading my art work.  

Next time I think I should take more time if I do this again.” 

 

Lilly 

“I used my imagination.  

I used realistic colours and tones.  

I could blend my colours a bit better”. 

 

  



																																																																																																																																																		 	

	

Appendix 2 

The following are examples of the pupils ‘Two Stars and a Wish’ after lessons 3 and 4 where 
the success criteria was modelled.  

The first two statements are positives which the pupil believe were strengths of their work. 
The third is a wish that they would do better next time they complete such tasks.  

Colin 

“I blended the colours.  

Neat outlining sketching.  

Use a thinner brush.” 

 

Allan 

“I did a good picture before the paint. 

I got good instructions.  

It did not look realistic.” 

 

Katie 

“I did well because I used realistic colours.  

I also did well because I have been doing art since I was 2.  

Take more time to remember to clean my brush.” 

 

Lilly 

“I blended my colours very well.  

I used realistic shapes.  

I could make the bridge a bit better.” 

 

  



																																																																																																																																																		 	

	

Appendix 3 

The examples below are responses of the pupils answering the question:  

 

What is your opinion on modelling the success criteria?  

 

Rachel: “I think it would be good for sgrìobhadh. But it isn’t that good for Art.”  

Tina: “I prefer to do it myself because I can do it in my own style because its more unic.”  

Milly: “Maybe let us work by ourselves and if we need help we can get help.” 

Mark: “I need an example because it gives me better ideas and because they are interesting.” 

Katrina: “Showing an example help as you can take parts out and add parts yourself.”  

Layla: “Show us a example but do it in our own style.”  

Rose: “Maybe show us a picture but say try and add your own style.” 

Ryan: “I don’t like getting told what to do in art because I can’t use all my creativity.”  

Ollie: “I want people to show me what to do.” 

Ewan: “I think that it’s good to give us a model so we have a clearer idea of what we’re up 
to.” 

 

 

 

 

 

 

 

 

  

 

  


