
																																																																																																																																																			 	

	

Ayeisha	Moore	  

Modelling the success criteria in the classroom. 

 

Rationale 

The statement of this professional enquiry was chosen by both primary and secondary 
probationer teachers. All parties agreed they were interested in pupil creativity vs a stimulus 
when aiming to achieve the success criteria. As a group, discussions lead to pupil creativity 
when given a task. Therefore, the group thought it would be beneficial to assess pupil’s 
creativity vs a stimulus in different of areas across the curriculum. The findings gathered will 
be gathered and analysed further in a group discussion.  

The importance of producing a learning intention and success criteria is extremely important 
for pupil engagement and success (Hattie, 2015). In doing so this helps give pupils and 
teachers a successful outcome. In addition, Williams, (2011) expresses the importance of 
sharing the success criteria and learning intention with pupils as they grow in confidence 
helping them share their own ideas.  

In essence of this professional enquiry it is important to ensure professional development is 
occurring and progressing. Accordingly, the professional actions that are expected for ‘The 
Standard of Full Registration’ states that registered teachers have to ensure they meet 
‘Standard for Registration 2.1.2- Have knowledge and understanding of the relevant area(s) 
of pre-school, primary or secondary curriculum’ (GTCS, 2012):  

• “know how to use, design and adapt materials for teaching and learning which 
stimulate, support and challenge all learners” 

• “know how to work collaboratively with colleagues to facilitate interdisciplinary 
learning” 

Aims  

The aim of this enquiry was to understand the impact on creativity when displaying success 
criteria in the classroom. 

Methodology  

An observational research approach was used to gather evidence from a mix of boys and girls 
in a Primary 6 class set. The location of the enquiry was in the ‘music room’ of the school. 
All pupils agreed they felt safe and most comfortable participating in drama lessons within a 
closed space.  

Lessons on drama were covered over a four-week block whereby pupils were able to lead 
their own learning in most of the sessions. Pupil feedback directed the teaching points for the 
lessons to be focused on the class novel.  

All pupils were in mixed ability groupings of 4-6 participants. Pupils were given the 
opportunity to select the groups by themselves, although throughout each of the lesson some 
of the groups differed due to the needs of individual pupil and the unforeseen circumstances 
of each school day. With this being said, the evidence gathered was not impacted.  



																																																																																																																																																			 	

	

The first two weeks of the enquiry focused solely on pupils following the success criteria. 
The success criteria was made from both teacher and pupil input and was on display 
throughout the duration of the lesson for pupils to refer to. Each drama session lasted 
approximately 1hour, 10 minutes teaching time, 20 minutes pupil preparation time, and 30 
minutes analysing each group’s performance in line with the success criteria. Teaching time 
was based on reading a chapter aloud. All pupils had the opportunity to find a comfy position 
in the room to listen to the context of the book clearly. Question, answer and discussions 
were scheduled straight after listening. All pupils were listening for approximately 7 minutes. 
Pupils worked within their groups to create a drama scene of their choice relating to the 
chapter read. Each group’s drama performances were recorded, uploaded to the classroom 
‘Seesaw- an application used for student engagement’ and extended the following week 
*parental permission was granted at the start of term for pupils to be photographed and 
videoed.  

For the last two weeks of the enquiry, the lesson structure varied slightly. 10 minutes of the 
time allocated was used for the teacher to read another chapter in the novel, in addition a 
stimulus was used- playing a short clip based on the chapter read. The success criteria was 
built together with both pupil and teacher input. Pupils were still given the opportunity to lead 
their own learning, whether that was to be creative in their group approach or to rein act the 
stimuli provided.  

Feedback and comments from each session were noted down to be reviewed at a later date. 
Feedback was collated from discussions, open ended questions and pupils analysing each 
other’s performances.  

Teacher professional judgement, pupil observation and class discussions/feedback were used 
to assess how all groups met the success criteria through creativity or using the provided 
stimuli, this will be discussed in detail in the next section of the enquiry.  

Findings  

All evidence gathered for the findings of this enquiry support that pupils copied the stimulus 
when this was given rather than use creativity to from their own scene.  These findings 
support the work of Kohn and Smith, (2011) who states that ‘cognitive fixation causes people 
to focus on other people ideas and are, inevitably, unable to come up with their own’.  

Professional Judgement 

Teacher professional judgement was necessary for this enquiry. At the beginning most pupils 
were enthusiastic about each task given and some pupils required encouragement, however, 
towards the end of the four weeks, all pupils were engaged in the tasks and enjoyed their 
intricate roles. It was clear from the third week when the stimulus was introduced pupils were 
achieving the success criteria by copying the short clip. There was one group in particular 
who continued to use their imagination and creative skills to continue to meet the different 
aspects of the success criteria each week. These lessons were planned for pupil led learning 
while still meeting experiences and outcomes.  

 

 



																																																																																																																																																			 	

	

Pupils Observation 

After each session pupils were given the opportunity to watch group performances. All 
participants were confident in their roles and were keen to share their learning experiences 
with the class as a whole. Sometimes small groups would watch one another’s performances 
and give feedback on a smaller scale.  

Pupils used the same method to assess each group against the success criteria. Pupils would 
have a checklist in their heads and use their fingers to represent how many success criteria’s 
each group managed to achieve. When no stimulus was given most groups achieved on a 
range of 1, 2 and sometimes 3 out of the 4 success criteria’s given. Pupils’ observation 
clarified that most if not all pupils were able to achieve the success criteria if they were given 
a stimulus whereby 3 or 4 out of 4 were achieved.   

Class Discussions/Feedback 

During the class discussion session on the drama performances, 84% of pupils agreed they 
found the stimulus an easy way to perform their replicated drama scene whilst taking into 
account the success criteria. Results highlighted that 84% of these pupils also agreed that they 
were easily influenced by the stimulus as the short clip more appealing to watch for an 
audience, rather than a scene they could create as a group.  

Although, 16% of the class stated they found the sessions more engaging and interesting 
when they had to use their imagination and create a scene that represented the chapter of the 
book read. Pupils reported they felt more confident in their learning approach. It must be 
noted that the small minority of pupils were based within 2 groups, and not all members of 
the groups had this perception.  

All pupils felt they like they could achieve the success criteria stated if they all followed the 
given clip. Some pupils however, preferred to use their imagination and still create their own 
scene in attempt to achieve the success criteria.  

Conclusions  

It seems apparent that modelling the success criteria in the classroom has a beneficial factor 
for most pupils. The findings of this enquiry re-emphasise this statement as most pupils were 
achieving the success criteria more competently when replicating a good stimulus. Pupils 
were confident in their approaches to learning as they had something to relate too and copy. 
However, pupils were not using their creative skills in order to achieve the success criteria 
and were therefore not creating their own unique scenes that can help enhance their 
imagination. It is necessary to recognise the importance of pupils using their creative skills 
and imagination on a wider scale to ensure they are achieving and progressing on the 
pathways in their education. According to Lu, Akinola and Mason, (2017) adults who are in 
similar circumstances as this enquiry, tend to follow the lead of a model performer or model 
piece of work to ensure they are achieving the criteria followed. The nature of this enquiry 
and the findings gathered was valuable for future practice. Pupils were engaging in the 
lessons to ensure they were aiming to achieve the success criteria. With this being 
acknowledged, the importance of achievement, succession and pupil confidence was 
monitored closely to ensure the needs of individual pupils were met. 



																																																																																																																																																			 	

	

Implications for Future Practice  

This cognitive approach will still be adopted in the classroom setting but perhaps with a 
larger time scale to ensure lengthy valid conclusions are drawn. The way in which the 
enquiry was carried out initially with no stimulus and eventually the stimulus was given, is an 
approach that may benefit all pupils cross curricular. A further implication that could occur in 
future practice would relate to the learners themselves, a different group of pupils could have 
an adverse effect of the findings gathered. It may be beneficial in future practice to ensure a 
model example is used to help pupils achieve the success criteria.   
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Appendix	2	

	

Modelling	the	success	criteria	in	the	classroom	findings		
Primary	6	response	to	questions	asked		(findings	are	gathered	from	pupils	who	are	present)	

Questions:		 Yes		 No	
Used	

Stimulus	 Notes	according	to	teacher	professional	judgement	
Week	1-	no	stimulus	 		 		 		 		
Hands	up	if	you	feel	you	have	achieved	all	areas	of	the	success	criteria?	 7%	 93%	 		 Pupils	did	not	meet	all	of	the	success	criteria	
Hands	up	if	you	achieved	2	or	less	areas	of	the	success	criteria?		 78%	 22%	 		 4	pupils	achieved	1	or	2	out	of	4	success	criteria	
Week	2-	no	stimulus	 		 		 		 		
Hands	up	if	you	feel	you	have	achieved	all	areas	of	the	success	criteria?	 11%	 89%	 		 More	pupils	achieved	success	criteria		
Hands	up	if	you	achieved	2	or	less	areas	of	the	success	criteria?		 69%	 31%	 		 8	pupils	achieved	1	or	2	out	of	4	success	criteria	
Week	3-	stimulus	given	 		 		 		 		
Hands	up	if	you	feel	you	have	achieved	all	areas	of	the	success	criteria?	 91%	 9%	 84%	 Almost	all	pupils	achieved	all	success	criteria	
Hands	up	if	you	achieved	2	or	less	areas	of	the	success	criteria?		 9%	 91%	 84%	 2	pupils	achieved	2	found	it	challenging	to	achieve	success	criteria	
Week	4-	stimulus	given	 		 		 		 		
Hands	up	if	you	feel	you	have	achieved	all	areas	of	the	success	criteria?	 98%	 2%	 86%	 Almost	all	pupils	achieved	all	success	criteria	
Hands	up	if	you	achieved	2	or	less	areas	of	the	success	criteria?		 1%	 99%	 86%	 1	pupil	achieved	2	out	of	4	parts	of	the	success	criteria	
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