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Rationale  
 
Through a discussion with the other probationers in my group, both primary and secondary 
there was an agreed consensus in the group that in most of our classes at some point, we have 
conducted a lesson and given a learning intention, success criteria, a discussion and great 
ideas from the children and finally, given them an exemplar to help assist the learning.  The 
exemplar is always deemed a necessary teaching tool and John Hattie discusses this about the 
helpfulness of this in his work on learning intentions and success criteria (Hattie, J. 2015). 
We have all seen that when given an example, many children will then just copy the example, 
regardless of the length of discussion prior and the greatness of the ideas coming from the 
children.   
Therefore, for our practitioner enquiry we decided to look at what happens to the children’s 
work when no visual stimulus is given.  We are looking to see if providing the learning 
intention, success criteria and a full discussion of what is required is enough for the children 
to apply their skills and meet the learning intention on their own. Based on previous research, 
Shirley Clarke has advocated in her research that children require stimuli and examples of 
good work to help them achieve the goal, we are therefore looking to see if this is indeed 
necessary. (Clarke, S. 2014) 
 
Aims   
 
The aims of this practitioner enquiry was to see if a stimuli or exemplar is always required for 
children to meet the learning intention or if the learning intention can be met with discussion 
and success criteria only.  
 
Methodology  
 
The enquiry was completed in a primary one class with 19 pupils, over a four week period. 
During this time the class were given different activities and tasks to complete.  In each 
lesson a stimuli or example was used in one lesson and then in another lesson no stimuli was 
given.  The enquiry was to check how often a stimuli is helpful to the learning or if 
sometimes it was a hindrance.  The lessons covered in relation were – art, science and 
literacy. In each lesson a learning intention, success criteria and full discussion took place and 
in one lesson an exemplar of how to complete the task was given.  In another lesson, no 
exemplar was given.  The children were simply given the learning intention and the success 
criteria with discussion and then asked to complete on their own.  To assess the outcome of 



	

the enquiry pupil voice sheets, professional judgement and documenting the classroom 
discussion were all used.  Alongside this are also examples of the children’s work. 
Throughout each lesson the children are encouraged and praised for giving their own ideas 
and praised when using these ideas in their work.   
 
Findings  
 
For each lesson where an exemplar was given, all children were able to meet the success 
criteria and able to use the stimuli to help them. However, when a stimulus was not given but 
the children still had a discussion and a success criteria and learning intention, not all children 
were able to meet the learning intention and it was evident that some found it difficult to 
work without the stimuli which can be seen in Appendix F. It can also be seen that a stimuli 
is not always required. The children were able to complete certain tasks without it and 
produce an excellent piece of work by using their own imagination. 
 
Conclusions 
 
Based on the lessons and evidence collected, it was clear that in terms of creative art tasks 
and prior knowledge the children were able to create their own ideas of what the wolf should 
look like and able to create Goldilocks again. However, based on the literacy lesson, some 
children struggled to create their own sentence and relied on teacher input which was given to 
the children who were clearly struggling with the task.  In terms of the science lesson, it was 
clear that the physical experiment had a huge impact on the children’s’ ability to sort the 
items into categories.  The children found it much easier to watch and sort rather than being 
asked to do without the stimuli.  Throughout the enquiry it became clear that in some cases, a 
stimuli is required to ensure the end goal is achieved.  It is also evident that teacher input and 
exemplar are also needed, this is echoed in John Hattie’s work (Hattie, J 2015).  However, it 
is notable to see that some children thrive on the challenge, while others do find it difficult to 
use their own imagination. As teachers it is our job to decide what is more beneficial for the 
children and when to step in and help however, in some cases, not relaying the learning 
intention and success criteria can be beneficial to the children’s learning.  This is discussed 
by Dylan Williams in his studies on formative assessment. In some cases, allowing the 
children to have an open discussion without a learning intention and success criteria is more 
helpful (Williams, D. 2011).  
 
Implications for Future Practice  
 
To thoroughly examine this and to produce accurate data it would be more beneficial to 
conduct this enquiry over a longer period of time. This would give the teacher more time to 
challenge the children with different lessons over a longer period of time.  
 
One limitation of the enquiry is the age of the children. During the enquiry the children had 
not been in the school for long and this means that they rely on the teacher for guidance at all 
times. The enquiry may be better suited in the upper school and high school where the 



	

children have had time to develop their own thinking skills and strategies to help them 
produce their own work. If this was conducted in the upper school, it would also mean 
different parts of the curriculum could be used.  
 
One part would be to use this strategy in writing pieces. This would be a great opportunity to 
see what the children can produce in their writing when focussing on a specific genre with the 
learning intention, success criteria, full class discussion and exemplar and then to contrast 
and compare with a piece of writing from the same genre without an exemplar.  
 
Although the age of the children have had an impact on the enquiry, the findings do show that 
even at a young age, children can still use their imagination to produce some excellent work, 
however due to the age, it is difficult to expand this into different parts of the curriculum.  
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Appendix A Evidence Pupil Voice – Land or Water Animals Lesson 14.02.2020 
 
Pupil A - I found it easy as I already knew the different animals.  Didn’t find it difficult at all. 

Pupil B - Didn’t find it hard.  Already knew what animal live in water. 

Pupil C - Easy because I knew what animals live on land. 

Pupil D - Didn’t find any of it difficult as know different animals and where they live. 

 
Appendix B - Pupil Voice Evidence – Science Experiment Sink or Float Lesson 4.2.2020 
 
Pupil A - I found some of it easier but would have preferred to try out and do the experiment. 

Pupil B - I wanted to do experiment.  I think it would have been easier. 

Pupil C - I enjoyed the sorting activity and think I got them all right. I found it easy. 

Pupil D - I found some easy but others difficult. 



	

Appendix C - Teacher Judgement Evidence – Traditional Tales Lessons 03.02.2020 and 
11.03.2020 

The children have read the story of Goldilocks and the Three Bears.  We made split pin 
teddies and the children were given a step by step instruction on what to do, they were given 
an example and stopped regularly to check progress.  The children found this a difficult task 
as it involved scissors, slit pins and card.  The end result showed that with perseverance they 
would complete it. 

A few weeks later they created another split pin this time it was Goldilocks.  The children 
were given the sheets and split pins and scissors. 

It was clear that the children still found this a difficult task and in the end had to be stopped 
and shown how to complete it.  It is clear that in this instance the children required a stimulus 
to show them the finished product. 

Appendix D Teacher Judgement Evidence – Traditional Tales Lessons 02.03.2020 and 
10.03.2020 
 

The children were read the books Goldilocks and The Three Bears and Little Red Riding 
Hood.   

They then made bears out of paper plates, tissue paper and cut outs.  We conducted the lesson 
by going over the learning intention and success criteria in detail.  We had a class discussion 
on what is expected, how the4y think we could assemble the bear and then searched online 
for a paper plate that we thought we could make with materials we had.  The children were 
then able to use the stimuli to help create the bear.   

In the next lesson, the children were given the items on the table only.  We recapped the story 
of Little Red Riding Hood and then left to create their own wolf plate. 

It was evident to see that the children really enjoyed it and most were able to complete the 
task without a stimuli, however, the prior knowledge of the story did play a part as one child 
commented “I found this easy as I know what the wolf will look like and I have read the story 
before.”   

Based on the evidence, it is clear that in this case, creativity was not hindered by the lack of 
stimuli and that the children enjoyed being in charge of their own outcome. 

Appendix E - Class Discussion Evidence – Creating Our Sentences 04.03.2020 
 
The children have all been learning their common words and phonemes over the last 3 weeks.  
They have been given examples throughout each lesson for examples using the words.  The 
words we looked at are: 

• Going 
• Mum 



	

• Shops 
• Today  

Sentences used as an example given in the class discussion over two days were: 

I am going to the shops today. 

My dad is going to the shops. 

My mum is going to the shops. 

The children’s answers which were written on whiteboards with no examples on the third 
day: 

My mum went to the shop and bought me a apple and bought me a orange. 

Is my mum going to the shops today? 

My mum is going to the shops. 

I am going to the shops I got a toy. 

I am going to the park today. 

My mum is going to the park. 

Appendix F – Lesson Findings 

The first lesson conducted was a science experiment lesson.  The children were given a 
video, full power point, worksheet and live experiment to conduct in the classroom on 
sinking and floating.  The children could explain why something floated or sank and made a 
prediction on what will float or sink and then conduct the actual experiment.  In this lesson, 
the children were able to see what sinks and floats and able to predict correctly meaning that 
having a live action of what was expected worked.  In the next lesson, the children were 
given the same power point to discuss and able to give a full explanation on why an object 
would sink or float.  They shared examples and ideas.  The children were then sent to task 
which was to cut and stick which items would sink or float.  This time no experiment was 
conducted meaning the physical stimuli was removed. Based on the pupil voice evidence the 
children would have found it easier to complete with an experiment (appendix A).  
 
In the second lesson, the children were discussing which animals lived on land and which 
lived in the water.  We had a discussion and the first activity was to decide what was around 
what does an animal who would life in the water have differently from an animal on land. We 
conducted a power point as a full class exercise which showed different animals and the 
children were to decide by using a blue card for water and green card for land animal and 
pick one and then do one, two, three show me.  This was a good indication of who knew 
what. The children were then given a task to complete alone.  They were to complete a cut 
and paste exercise of either land animal or water animal (appendix B). Based on the pupil 
voiced the children found this easy to do due to prior knowledge.  



	

 
For their next lesson, the children were given a lengthy discussion and a step by step guide on 
how to create a “split pin teddy” in relation to their topic Traditional Tales.  The children 
were given lots of input and help and understood how to meet the learning intention and an 
exemplar of the finished product was given at the beginning of the lesson showing the 
children exactly what they should look like. In a later lesson the children were simply given 
the learning intention and the success criteria and the resources to create Goldilocks. Based 
on the findings in appendix C, it is evident that the children found this a difficult task and 
required the input and stimuli to help.   
 
For the next art lesson, the children created a paper plate teddy bear using crepe paper and 
card.  They were given step by step instructions and had a stimuli on the board to help them 
create the bear.  In the next lesson, the children did not have any stimuli, they were only read 
the story of Little Red Riding Hood and given then learning intention and success criteria as 
before.  All resources and equipment were left on the table for the children to assemble the 
Wolf plate themselves. Based on the pupil voice and teacher judgment evidence it is clear the 
children enjoyed this task and used their creativity to create their scary wolf (appendix D).  
 
The final lesson observed was a literacy lesson.  Over the 4 weeks the children learnt 
different common words and had time to discuss how to use these words in a sentence and to 
write them. For the consolidation week, the children were asked to create a sentence using 
some of the common words – ‘going’, ’mum’, ’shop’ and ‘today’. The children were given 
no input about what the sentence could say and had to create their own sentence using at least 
two of the words provided. Based on the evidence in appendix E it is clear that some children 
require further input and exemplars regardless of how often they have had it previously. 
 
	

 


