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Rationale 

As a teacher it is important to prepare children with the necessary skills needed in order to be 
successful. As part of delivering a series of lessons, it is key for teachers to identify or 
understand what the success criteria are, and how they can be used to their full potential 
within class. Black and William (2009) stated that pupils “depend in part on their 
interpretation of the task, on their perception of the criteria and targets for success, on their 
personal orientation towards the task, and on their view of the time constraints.” In following 
the high quality interactions between learners and staff lie at the heart of assessment (Scottish 
Government, 2011). Learning intentions and success criteria allow learners to see what 
success looks like. The success criteria must be transparent to learners and is understood and 
used most effectively by learners when they have been involved in its construction (Clarke, 
2019).   

Aims 

The aim of this enquiry was to understand the impact on teaching and learning (specifically 
on work produced by pupils) when displaying success criteria in the classroom as well as 
how success criteria can be modelled to ensure the most effective delivery of learning and 
teaching. 

Methodology 

The enquiry was carried out with 3 different classes of approximately 20 children all within 
S2 classes once a week over a 4-week period when they were within the department. The 
children had limited previous knowledge of success criteria and what its use was so the aim 
was to understand the different methods of modelling success criteria and the impact it had 
on learning and teaching as well as the work produced by the pupils. As success criteria is not 
a totally new concept to the pupils the lessons were carried out in an ordinary process with no 
obvious changes. The lessons used involved modelling and sketching techniques across all 3 
classes and over the 4 weeks. 

Prior to displaying any success criteria in the class, the pupils discussed the purpose of the 
lesson and were questioned on prior knowledge to identify which stage they were at of their 
learning. Once identifying the stage and level of each learner, the lesson was introduced 
which would indicate the next steps in the learning journey and success criteria was made by 
the class. All four classes’ success criteria were displayed in different ways as follows: 

• Class 1 (week 1) – Verbal success criteria outlining the key milestones and 
achievements of the lesson. 

• Class 2 (week 2) – Written success criteria on display within the classroom 
• Class 3 (week 3) – A physical display of what good success criteria looks like  



																																																																																																																																																		 	

	

• Class 1 (week 4) – Verbal success criteria, written criteria on display within the 
classroom as well as a physical demonstration of how to create work of a good 
standard. 

Once the lesson was complete the work produced was looked over (professional judgement) 
to indicate areas of strengths and areas of improvements as well as a judgement of the level at 
which it met the success criteria (if any). It was also important during the lesson to observe 
the class (pupil observation) to identify if any learner struggled to access the tasks and 
activities within the lesson After each of the lessons pupils were asked to identify if they feel 
they had met the success criteria and whether or not their method of success criteria assisted 
them in completing their work (class discussion). After this, pupils were given formative 
feedback in order to understand their next steps and development areas to ensure they are on 
track to achieve completion of the task (class feedback). 

Findings 

Findings from week 1: 

Pupils were able to engage in creating success criteria based on understanding their part to 
play in their learning journey. They were clearly able to identify the following success 
criteria: 

“I will develop an understanding of 2 point perspective drawing and be able to correctly 
draw an object in perspective” 

The classes produced work of a good standard overall and they engaged well to meet the 
success criteria. The demonstration given by the teacher was limited and simple, to try and 
encourage creativity and innovative drawing however the demonstration had to include a 
shape. This shape was replicated by a number of pupils within the class which avoided the 
need to demonstrate creativity.  

Findings from week 2: 

Pupils again were able to engage in creating success criteria based on the series of lessons 
design for them to produce a design for a modelled torch. Investigations had already taken 
place into identifying their chosen materials as well as relevant research topics and the 
success criteria developed was displayed in classroom after creation: 

“I will design a torch leading from my investigation on materials, research, design issues 
and the market” 

The pupils produced some interesting and creative designs and were able to implement the 
research conducted into producing different shapes & forms. The displaying of the success 
criteria seemed to show no changes in the way the pupils worked during the class however 
they were able to clearly self-assess their work at the end of the lesson to see if they had met 
the success criteria indicated- this was not the case for the previous week. 

Findings from week 3: 

Pupils did not create success criteria during this lesson and no success criteria was displayed 
in the classroom. Instead a strong example of the finished product was displayed to pupils 
with a description and discussion around what makes this physical drawing a good example.  



																																																																																																																																																		 	

	

 

From there, pupils were asked to create a drawing to the same standard as shown and were 
asked to clearly identify where the strengths of their work were. Ultimately the pupils’ work 
was of a better standard and the work was produced quicker than previous weeks, however 
there was limited creativity and innovation with their sketched designs and most of the 
designs were the same. Pupils provided feedback that there work “looked good” and they 
thought that “their design was slightly different from the original shown”. It is crucial that 
pupils understood the key stages of the task and how they are able to design their own as 
opposed to replicating the example. 

Findings from week 4: 

The pupils in this class are the original class from week 1 however took part in a different 
task from week 1. This lesson comprised of pupils verbally making their own success criteria 
after identifying which stage they are at in their learning. This was then noted on a display in 
the classroom after which a good example of the success criteria was shown: 

“I will design a new torch suitable for the market with appropriate materials colour, form 
and function suited to my design brief.” 

In this lesson, a demonstration of how to create work of a good standard was provided by the 
teacher as well as an explanation of the key milestones within the task and series of lessons. 
An instruction was given to ensure to create an original and unique product to try and avoid 
replication of the example provided. 

The majority of pupils produced original designs and their drawing skills were of a good 
standard. Evidence of them following the standard and quality of the example was provided 
in some work and there was clear evidence of thought, individuality and higher order 
thinking. 

Conclusions 

It is clear that over such a short period of enquiry, no decisive conclusions or impact can be 
measured on overall work produced by pupils and the sustainability of the quality of work 
being produced. The study itself was not entirely levelled in its approach, due to a variety of 
classes as well as stages of learning across all pupils. However, there are noticeable 
differences across the range of methods used over the four week period of research gathering 
including improved quality, innovative design and an improvement in creativity. This enquiry 
appeared to have an effective impact on pupils engaging in design and sketching, perhaps 
supplemented by the ability and behaviour of pupils selected for the enquiry. An interesting 
development would be to investigate the impact of the same strategies of modelling success 
criteria on a different group of pupils or perhaps a variety of modelling methods. Evidently, 
the impact of modelling success criteria during a lesson has an effect on quality and creativity 
as well as pupil engagement, however further study is required to conclusively quantify the 
effect overall.  

 

 



																																																																																																																																																		 	

	

 

Implications for Future Practice 

On reflection of this particular approach to modelling success criteria, it is clear that my 
future practice will be impacted in a number of ways. It is evident that I will be exploring 
methods and strategies of different ways to teach different pupils, and to encourage as much 
creativity and innovation in design thinking across a range of pupils and classes. This will 
lead to the reading of further professional research and implementation of strategies and 
approaches within classes.  
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