
																																																																																																																																																 	

	

 

Using an exit pass as self-assessment protocol in the classroom 

Cara Broadley 

Rationale 

The Curriculum for Excellence affirms the relevance of formative assessment in Scotland’s 
classrooms. Assessment highlights pupil progress and aids in identifying next steps in 
learning (Curriculum for Excellence, 2011). Self-assessment is a vital aspect of formative 
assessment, and assessment is necessary in order to raise standards of achievement in 
education (Black and William, 1998). By using self-assessment, you are providing pupils 
with a voice and the opportunity to take responsibility for their own learning. As a result, 
pupils learn to evaluate and set their own personal learning goals. By allowing pupils this 
sense of autonomy for their learning, they are free to think, question and reflect (Brooks and 
Brooks, 1999). This can only be beneficial in order to improve learning outcomes for pupils.  

Aim 

The aim of this enquiry was to evaluate the impact of using an exit pass as self-assessment 
protocol in the classroom. The primary focus for this enquiry was the impact exit passes had 
on learning in the classroom environment. In order to explore the statement, this enquiry will 
focus on both pupil and teacher experience.  

Methodology 

The evidence for this enquiry was gathered over a four-week period during February and 
March of 2020. This enquiry involved 17 primary four participants and evidence was 
gathered during numeracy lessons.  

Prior to conducting the enquiry, pupils had been familiar with the process of self-assessing 
work using the traffic light system. In order to deepen pupil understanding of learning and 
self-assessment, the exit passes were developed specifically to provide more depth. To ensure 
all pupils were able to contribute their thoughts to the enquiry, each exit pass allowed for a 
visual and written representation of assessment. For the visual representation, five emoji style 
faces were chosen ranging from a large smile to a very sad face (Appendix 1). The faces 
represented learners’ confidence with their learning:  

• large smile= ‘I am confident and have met the success criteria’  
• standard smile= ‘I understand but I am not completely confident I have met the 

success criteria’  
• straight face= ‘I understand some of the learning but would like more practise’  
• unhappy face= ‘I do not think I have met the success criteria and need more practise’  
• very sad face= ‘I have not met the success criteria at all and need support’.  

With regards to written representation, each exit pass had a comments section. In this section, 
pupils were able to expand upon why they had chosen each face and suggest how they can be 
supported to meet the success criteria.  

To begin each numeracy lesson, the learning intention was shared with the class. Following 
this, the pupils and teacher created the success criteria together. After participating in a 



																																																																																																																																																 	

	

plenary activity at the end of each lesson, pupils would self-assess learning using an exit pass 
and drop it into the ‘post box’. This allowed pupils to be completely honest in their 
assessments as only the individual and teacher would be able to read it. Following the 
completion of exit passes, the teacher was able to provide constructive feedback and tailor 
one-to-one support to the individual. 

At the end of the enquiry pupils were presented with a questionnaire exploring how they felt 
about using exit passes as self-assessment protocol (Appendix 2). The questionnaire focussed 
on how useful pupils felt exit passes were when assessing their own work. A group of 6 
pupils were chosen to participate in a focus group discussion regarding the use of exit passes. 
These pupils were selected specifically as they were of average ability and had previously 
shown a lack of engagement. As a result, their thoughts on the process were of great value. In 
retrospect, it would have been beneficial to have pupils complete a pre-enquiry questionnaire 
surrounding exit-passes to allow for a true comparison.  

Findings 

Exit Passes 

Over the four weeks it was evident that pupils were engaged in the self-assessment process. 
This enquiry facilitated valuable learning conversations with pupils in which they were able 
to express their feelings about personal progress and methods which helped them best when 
learning. Learning conversations are vital and exit passes are a useful AifL tool, however it is 
imperative that exit passes be used alongside conversations and questions.  

At the start of the enquiry, it was apparent that pupils were not fully engaging in personal 
reflection regarding learning. This was evident when comparing exit pass responses with the 
work that pupils produced. 

 

 

 

 

 

 

 

 

As the enquiry progressed, pupils were engaging in the reflection process much more 
thoroughly, with each week providing varied answers (Appendix 3). To add substance to the 
exit passes, pupils were commenting on specific aspects of numeracy which they required 
additional support with. However, some pupils who coloured a sad or very sad face often 
wrote comments such as “I feel confused”. When participating in conversations surrounding 
what additional support they required, pupils were more able to verbalise what they felt 
unsure about. As a result, pupil achievement was raised as pupil voice was heard and support 
could be easily tailored to the individual. It became apparent as the enquiry progressed that 

RESPONSES	
Large	smile	 Smile	 Straight	 Sad	 Very	Sad	



																																																																																																																																																 	

	

HAVE	YOU	ENJOYED	USING	EXIT	
PASSES	AT	THE	END	OF	LESSONS?	

Yes	 No	 Unsure	

pupils were taking the learning intention and success criteria into account when filling out 
exit passes.  

Questionnaire 

After completing the final exit pass, pupils were presented with a questionnaire to summarise 
how they felt about using exit passes as self-assessment protocol in the classroom. From the 
questionnaire, the feedback regarding whether pupils enjoyed using exit passes in the 
classroom was overwhelmingly positive.  

 

Similarly, there was a significantly positive response to whether exit passes have helped 
pupils think about their progress. 

 

When asked about the future use of exit passes, pupils shared mixed responses. 

HAS	USING	AN	EXIT	PASS	HELPED	
YOU	THINK	ABOUT	YOUR	

PROGRESS?	
Yes	 No	 Unsure	



																																																																																																																																																 	

	

 

 

When writing a comment on the questionnaire, pupils were asked, “would you prefer to use 
self-assessment, peer-assessment or teacher assessment?”. There were mixed responses from 
the pupils. This indicates that pupils appreciate a range of assessment process and would 
likely be better engaged when a variety of strategies are used.  

 

 

Discussion 

Following the discussion, it was apparent that some pupils were not aware of the benefit in 
completing exit passes rather than having teacher feedback. One pupil noted,  

“I would rather use self-assessment and exit passes because it saves time” 

WOULD	YOU	LIKE	TO	CONTINUE	
USING	EXIT	PASSES?	

Yes	 No	 Unsure	

WOULD	YOU	PREFER	TO	USE	SELF-
ASSESSMENT,	PEER-ASSESSMENT	

OR	TEACHER	ASSESSMENT	
Self	 Peer	 Teacher	



																																																																																																																																																 	

	

The feedback from the discussion implies that pupils had a positive view of self-assessing 
their work using an exit pass, 

“I would like to continue using exit passes” 

“It makes me think what I could have done better” 

Meaningful learner discussions are vital in understanding implications on pupil opinion. 
However, despite their usefulness, exit passes are more useful when not used in isolation. 

 

Conclusion 

Overall, it would appear exit passes are a useful assessment tool to encourage pupils to reflect 
on their learning and, as a result of tailored support, aid in raising achievement. The exit pass 
responses inform planning of lessons with regards to learning activities and highlight areas 
for consolidation and revision. However, it should be noted that the enquiry would need to be 
conducted for a significant time period in order to gauge their true impact on achievement. A 
period of four weeks is not long enough to produce concrete evidence, however the initial 
results are promising. Using exit passes as self-assessment protocol in the classroom has 
certainly encouraged better engagement in learning as pupils must reflect on their efforts 
during lessons. It should be noted that in order that exit passes be truly successful, the 
learning intention and success criteria must be referred to several times throughout the lesson. 

Implications for Future Practice 

In order to fully evaluate the effectiveness of exit passes, the process would have to be 
carried out for longer. With regards to using exit passes as a formative assessment tool in 
future, I would adapt the exit passes for pupils in the class who need additional support. This 
would involve removing the comments section and replacing it with meaningful 
conversations so they can verbalise their thoughts regarding learning. Whilst this would 
remove the anonymity, it would be more beneficial for learning and achievement. An 
alternative to this would be to use more structured questions on the exit pass to allow clearer 
responses. As a result of this enquiry, I will be incorporating exit passes in my lessons as a 
form of self-assessment in conjunction with various forms of assessment.  
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Appendix 3 

 REPSONSES	-	WEEK	2	
Large	smile	 Smile	 Straight	 Sad	 Very	Sad	

	RESPONSES	-	WEEK	3	
Large	smile	 Smile	 Straight	 Sad	 Very	Sad	

RESPONSES	-	WEEK	4	
Large	smile	 Smile	 Straight	 Sad	 Very	Sad	


