
																																																																																																																																																			 	

	

 
Use of an exit pass for self-assessment protocol within the classroom. 
 
Caroline Burns 

Rationale  
 
Formative assessment in the classroom is used to ensure learning intentions are met and that 
pupil knowledge and understanding are progressing. In addition, formative assessment can 
allow the teacher to plan the next steps of learning based on pupil feedback.  
 

‘Teachers need to know about their pupils’ progress and difficulties with learning so that 
they can adapt their work to meet their needs’ – (Black and Wiliam, 1998) 

 
Black and William highlighted that improving formative assessment raises standards. Some 
surveys published have shown that formative assessment helps the ‘low attainers’ more than 
the rest, which can have a positive impact on both reducing and raising the attainment gap.  
Black and William suggest that pupils can only assess themselves when there is a clear 
picture of targets to assess against. Sadler (1989) suggested that self-assessment has three 
factors to consider: the desired goal, the present status and how to close the gap between the 
two (Black and Wiliam, 1998).   
In addition to building on current knowledge and learning, there are two types of feedback 
that are essential for formative assessment; student to teacher and teacher to student. 
Brennan (1988) highlighted that pupils found the following benefits when involved with 
pupil – teacher engagement through Record of Achievement (RoA); greater involvement in 
their learning, greater responsibility in their learning and pride and recognition in their 
learning. In addition, The CoP 1 added that young people are also likely to respond positively 
if they fully understand the rationale and are given personal responsibility for their own 
progress (Roller, 1998). 
Research by Harte (1996) suggests pupils may act to limit disclosure of knowledge and 
understanding through questioning. The reasons highlighted in this research highlight that 
pupils felt concerned about the perception of their peers/teacher not listening to or supporting 
their needs.  In addition, pupils felt that sharing their knowledge may threaten their 
peer/teacher relationships due to what they felt was a lack of knowledge.   
 
Aims  
The aim of this enquiry was to determine whether self-assessment could improve pupil 
learning. The enquiry was split into two parts: 

1. Self-assessment activity following a lesson based on the relationship between current 
and resistance. 

2. Self-assessment activity following a checkpoint revision lesson developed from pupil 
feedback. 
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By splitting the aim into two parts, it allowed for an initial self-assessment on the topic that 
would be used to begin the student – teacher dialogue. The second part of the aim would 
allow for pupils to assess their knowledge based on teacher – student feedback. The use of 
exit passes as a tool for self-assessment may assist pupils in acknowledging the three factors 
outlined by Sadler and allow for student – teacher dialogue to assist in the formative 
assessment process. 
 
Methodology  
 
Both quantitive and qualitative analysis methods were considered for this enquiry as they can 
bring different perspectives to the results (Saunders, Lewis and Thornhill, 2009).  
 In this instance, quantitive analysis was preferred. This was to quantify the number of pupils 
that have self assessed their knowledge against the specific learning intentions that were set.  
The enquiry focused on one S2 science class, which consisted of 17 pupils with mixed 
ability. The second S2 class considered formed the control group of the enquiry. The 
reasoning for this was due to there being fewer pupils within the control group (15 pupils).  
The control group was used to help compare data, as although the control group class 
received the same lessons, they did not participate in any formative self-assessment activities. 
 
Following a lesson where the learning intentions (LI) set was to understand the relationship 
between current and resistance, pupils were asked to assess their own learning against the LI.  
Figure 1 below shows the information presented to pupils to help them complete their self-
assessment exit pass. The purpose of the exit pass tool was to determine whether pupils 
understood the LI well enough to explain the knowledge to another S2 pupil. The exit passes 
were then placed on a wall next to the face and colour they identified with most. Each face 
was accompanied with a statement for the pupils to identify their ‘best fit’. Figure 2 shows 1 
set of exit pass results following from on from the first part of the enquiry.   
 

 
The first set of exit passes obtained contained the name of each pupil on the post it note. It 
was decided after this first activity that the exit passes for this enquiry would now be 
anonymous to allow for each pupil to provide honest feedback of his or her learning without 
feeling concerned by peer/teacher perceptions. 



																																																																																																																																																			 	

	

 

 
 

Findings  
 
Tunstall and Gipps (1998) indicated that children as young as seven are sensitive to feedback; 
evaluative feedback in particular. They suggested that mutual construction of achievement 
and improvement between the teacher and pupil can develop pupils’ motivation from 
recessive to active in formative assessment (Cowie, 2005). This supports the benefit of 
student – teacher dialogue as highlighted by Brennan. 
As figure 2 shows, a number of pupils within the class believed their own knowledge had not 
fulfilled the LI’s set for that lesson. Based on these results, a ‘checkpoint’ revision lesson was 
developed to see if the learning could be improved. The revision lesson was adapted into a 
visual representation of the interaction between current, resistance and voltage in a circuit.   
In this case, figure 3 shows the basis of the revision lesson.  
 

 
The learning intention was set at the beginning of the lesson and reiterated to them during the 
plenary (self assessment activity). Although the style of lesson was different, the LI remained 
the same as in part 1 of the enquiry.  This was to allow pupils to re-assess their knowledge 
based on the same learning intention: the relationship between current and resistance within a 
circuit. Figure 4 highlights the exit passes following the checkpoint lesson provided. In 
comparison to the first self-assessment activity, it is fair to comment that all 17 learners felt 
confident in the objective of the lesson.   



																																																																																																																																																			 	

	

 

 
 
 
In addition to the above self-assessment results, pupils completed the end of unit assessment 
on electricity. The results were analysed to see if there were any notable improvements in test 
results. Figure 5 below shows percentage results of both the enquiry class and the control 
class. What can be established from this data is that the minimum percentage achieved within 
the enquiry class was 70%. In comparison to the control class, the results show that the 
minimum percentage obtained within the class was 35%.   
 

 
 
Over the next few lessons it was noticeable that pupil engagement had increased. Pupils 
appeared more willing to volunteer an answer during questioning. The exit pass tool was used 
again to allow pupils to self assess their knowledge against another learning intention.  
During these exit pass activities, it was observed that pupils were ‘testing’ their knowledge 
by attempting to explain what they had learned to their partner. This was observed twice and 
was not introduced by the teacher. 
 
 
 



																																																																																																																																																			 	

	

Conclusions  
 
The use of self-assessment to evaluate pupil learning has proved successful in this instance.  
By providing pupils with a tool to allow for honest and reliable feedback, the next lesson 
could be restructured in such a way to help all pupils in the class achieve their LI for this 
particular section of the topic.   
Pupils also appeared much more engaged throughout other lessons and appeared more 
responsive to class questioning and discussion activities. This supports the theory by  
McGinn and Roth (1998), that formative assessment not only impacts the pupil learning but 
also has a positive impact on their relationships with peers, teachers and their environment.   
 
Implications for Future Practice  
 
Self-assessment is something to adopt into each classroom and topic being covered. The use 
of exit passes is a quick and easy tool of obtaining honest feedback from pupils. It also allows 
adjustments where necessary to help improve pupil knowledge and raise class attainment 
based on this feedback. Moving forward, this type of formative feedback may prove useful by 
allowing pupils to be honest with themselves on their knowledge and to allow for lesson 
adaptation by the teacher where necessary. 
In my future practice, I would likely develop an exit pass that would allow me to identify 
specific pupil feedback. This would be to allow the teacher to identify pupils who may still be 
struggling whilst still having anonymity between pupils as they carry out the activity. In 
addition, I may carry out an exit pass questionnaire with classes to determine which type of 
assessment works best for pupils. This will allow me to adapt my formative assessment 
strategies for future classes and year groups. 
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