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The use of exit passes for self -assessment protocol in the classroom. 

David Dornan 

Rationale  

Formative assessment is defined as a strategy and approach that is promoted by educational 
professionals to receive feedback from pupils which can allow them to change and develop 
the learning delivered in order to promote engagement during classroom lessons (Black & 
William 1998).  GTCS (2012) states that a key role of an effective practitioner is to 
implement a range of formative assessment strategies which will help the pupils’ learning and 
improve their achievements. During our discussion, all group members collectively agreed 
that to improve engagement within their respective classrooms, children should self-assess 
using exit-passes. Scottish Policy believes in the importance of highlighting formative self-
assessment as a key area that needed to be promoted to assist the children with their learning 
(Building the Curriculum 3, 2008). All members within the group, which consisted of 
Primary and Secondary practitioners, believed that exit passes in our classrooms would be an 
effective tool for Assessment for Learning (AIFL). Everyone in the group believed that this 
would be a valuable way of self-assessing which can be used in all stages from early to senior 
phase. Marzano (2012) believes there are four features to exit passes. These is self-
assessment, teacher evaluation, formative assessment, and instructional strategy. The goal 
within the classroom is to raise engagement for all children, which is a need that must be met 
for all practitioners (Campbell et al, 2004). With this focus, the group started to investigate 
self-assessment within their own classroom. 

Aims 

The aim of this enquiry was to evaluate the impact of classroom exit passes as a method of 
self-assessment to engage children in their own learning. It looked to highlight if children can 
reflect on their own learning and self-asses accurately using such exit-passes. 

Methodology 

This enquiry was carried out in February 2020 over a four-week time period with one lesson 
a week which lasted between 60 and 100 minutes.  This involved 23 Primary 3/2 pupils that 
are aged between 6 and 7 years old.  The exit passes were used during the class numeracy 
lesson within the context of multiplying and dividing within the 2, 5 and 10 tables.  Before 
starting the enquiry, the class were given a questionnaire (appendix 1) asking if they had ever 
used an exit pass before. Next the children were shown the procedure for using their self-
assessment exit passes (appendix 2). 

• No1. I am just starting to learn this, but I don’t really understand it yet. 
• No 2. I am starting to get this, but I need some help. 
• No 3. I can do this on my own. I understand but still need a little help. 
• No 4. I understand it well and can teach it to someone. 
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Discussion was had with class in relation to being honest when placing their name in the 
number best suited to their learning at the end of the lesson. It was highlighted to the class 
that this exercise would provide a better understanding of how they felt about their own 
achievement during the lesson. As usual at the beginning and during each maths lesson, 
children were guided to the learning intention (LI) and success criteria (SC) to remind them 
of what they were learning and if they had succeeded in achieving this learning. Children 
were instructed once their work was complete, to reflect on the LI & SC and place their name 
slip in the number, they felt best suited their understanding of the day’s lesson. This helped in 
measuring the children’s sense of achievement and their accuracy in judging their own ability 
against the LI and SC. 

After the class had placed their names in their chosen folders, the slips in each folder were 
tallied up and choices note next to each name, a green dot if child’s reflection of their 
learning matched teacher’s professional judgement of their work from that day (appendix 3).  
Evidence was also observed from jotter when marked. 

Findings 

As this was a new concept to most of the class, it took some time for the children to 
understand which number best suited their understanding of achievement. For example, some 
children had decided to place their names under number four (I understand it well and can 
teach it to someone) and when asked why they decided this, they informed the teacher that 
they did so as they believed they could teach what was learnt in the days lesson to others.  
Children’s responses were followed up with learning conversations to help understand the 
pupils’ choices e.g.  

• What strategy do you remember using?  
• How would you start if you were to teach this to others? 

After these questions, most who placed their name under number 4 reflected on their answer 
and decided to change their number. 

A similar learning conversation took place with children who placed their names under 
number 1 (I am just starting to learn this, but I don’t really understand it yet).  E.g.  

• What strategy do you remember using? 
• Why have you chosen number 1? 

Asking these questions lead these children to be more reflective in their choice.  Some 
children were able reflect on the conversation and realised they knew more than they first 
thought.  Other children were content in keeping their name at number one with most 
agreeing that they needed more time to build their knowledge and confidence. 

In weeks two and three children were reminded at the beginning and middle of lesson to look 
and reflect on the learning intention and the success criteria created to see how they felt they 
achieved this before making their choice of number. Most children were reflective of their 
choice and were beginning to discuss what they could improve on from the lesson. This in 
turn allowed me to reflect on the lessons provided and plan next steps accordingly. 



																																																																																																																																																				 	

3	
	

In week 4 flexible grouping was facilitated to see if the children would choose activities more 
challenging or less challenging for them.  Potentially allowing the children who lacked 
confidence in numeracy (those who have chosen number 1,2 or 3) to build their confidence. 
As a result, many children were more confident in the process and placed themselves under 
number 4 (I understand it well and can teach it to someone). 

Conclusion 

In conclusion the children had a better sense of achievement using the self-assessment exit 
pass system. The children were able to reflect on where their learning for the lesson best 
fitted when selecting their exit pass number.  It also allowed for a learning conversation to 
reflect on where they believed they went wrong and what they could do next time to 
overcome this (with guidance from class teacher).  This allowed for responsive planning to 
take place and next steps planned out accordingly. 

Evaluation of the exit passes within the classroom to self-asses is that they can be an 
important tool to improve achievement. They allow the sharing of positives and reflect on 
fact. This gives the child a greater sense of achievement especially when they progress from 
no.1 and their success is acknowledged and celebrated.  

The enquiry showed that through reflective discussion with the children that the exit pass 
system can be beneficial and engaging and allows them to celebrate achievement in their own 
learning. It also assists with next steps and meeting the needs of all. This however was a 
reflection on just over half the class. Things to consider are time restraints. Learning 
conversations with individuals during each 100-minute lesson can take some time to be 
beneficial to the individual child. For this to be beneficial it would take more than 4 weeks to 
include time during class plenary to discuss and note down individual thoughts. Once 
achievable, this would allow all individual thoughts to be heard and impact the delivery of 
future lessons. 

Implications for Future Practice 

In future, self-assessment exit slips could be used.  This would allow children to provide 
feedback to themselves and allow the practitioner to plan next steps and meet the needs of all 
learners.  For the exit passes to be more affective for the whole class, I would create slips for 
individual thoughts on the lesson to be dropped in the number each child sees fit.  Another 
way would be for the class to have a reflective circle time based on current learning.  This 
would take time to be impactful and constructive as the children would have to build 
confidence and vocabulary to provide their verbal reflections.  
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Appendix 1 

Have you ever used an exit pass before? 

Yes No Not sure 
   
	

Do you think exit slips will help you with your learning? 

Yes No Not sure 
   
 

Appendix 2  
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