
																																																																																																																																				 	

	

 
 
Using Exit Passes as a Protocol for Self Assessment in the Classroom  
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Rationale  
 
The Curriculum for Excellence calls for teachers to encourage pupils to be active in their own 
learning, to become ‘successful learners’, who are equipped with the necessary skills for 
learning, life and work (Curriculum for Excellence, nd). According to assessment scholar, 
Dylan William, self-assessment is a direct way of achieving this (William, 2018). Since the 
Assessment is For Learning development programme was introduced in 2002, self-
assessment has become a vital tool in classrooms all over Scotland as it encourages pupils to 
be actively involved in their own learning and allows them to gain a deeper understanding of 
how assessment works. In Building the Curriculum 5, Education Scotland states that ‘learners 
do well when engaging fully in their learning, collaborating in planning and reviewing their 
progress’ (Education Scotland, 2011, p.19). This research project aims to investigate the 
impact of using exit passes as a tool for self-assessment in an S2 Drama classroom. A group 
of probationer teachers agreed to trial exit passes in their classrooms and compare their 
findings to discover if exit passes had a positive impact on the achievement and self-
assessment of their pupils.  
 
Aims 
 
This practitioner enquiry aims to investigate the impact of using exit passes as a tool for self-
assessment over a period of four weeks in an S2 Drama classroom. 
 
Methodology 
 
This small-scale enquiry was carried out over a period of four weeks in a mixed ability 
Second Year classroom. The class consisted of 25 pupils who attend Drama once a week. At 
the time the research took place, the class were concluding their learning about mime and 
movement, and moving on to a new unit of learning, where they would devise their own 
dramas. The use of exit passes was intended to help the pupils self-assess at the end of each 
lesson and set targets for themselves for the next week. It was hoped that this would provide 
pupils with the opportunity to evaluate their own learning and identify next steps for 
improvement as well as help the teacher assess pupil understanding and make the necessary 
amendments to future lessons to ensure planning is responsive to pupils’ needs.  
 
The research began with the teacher asking the class if they knew why exit passes would be 
used in the classroom to determine pupils’ prior knowledge of this method of self-assessment 
and its potential impact. This question was revisited at the end of the four weeks to determine 
if there was any change in response when exit passes had been carried out.  
 
Learning Intentions and Success Criteria were clearly set out at the beginning of each lesson 
and revisited at several points throughout. As Black and William state, clearly defined 
success criteria is an essential component of any effective lesson, as pupils must understand 
what is expected in order to be successful (Black and William, 1998). At the end of each 



																																																																																																																																				 	

	

lesson, pupils were given an exit pass, on which they were invited to self-assess their own 
understanding of the lesson against the success criteria as well as write down an area which 
they found difficult or felt they needed to work on.  
 
A variety of exit passes were trialled in this study. ‘Tweet Sheets’ (Appendix A) were used 
which encouraged pupils to write a ‘tweet’ at the end of the lesson, detailing something they 
have learned and what they needed to work on/needed more help with in the next lesson. 
Emoji exit passes (Appendix A) were also used, where pupils were invited to circle the emoji 
which best represented how they felt they got on in the lesson, allowing the teacher to gauge 
their sense of achievement. A happy face indicated that the pupil felt they had achieved the 
success criteria; a moderate face indicated they felt they had almost achieved the success 
criteria and a confused face indicated that they did not feel they were successful in achieving 
the success criteria. Pupils were then required to answer two questions: ‘What did you learn?’ 
and ‘What did you find difficult?’. Post-it-notes were also trialled, on which they answered 
the same two questions. All exit passes completed were anonymous. It was hoped that this 
would elicit a more honest response. After collating all of the data from the exit passes, the 
teacher was then able to act on the findings and make amendments to the next lesson to meet 
the needs of pupils. 
 
A focus group interview using a sample of four pupils was carried out on the last week. The 
purpose of this was to gather more detailed information on pupils’ opinions, to determine if 
they felt that completing the exit pass was having any impact on their learning.  
 
Findings  
 
At the beginning of the research, the teacher questioned the class to find out if pupils knew 
why exit passes may be used. It was clear that there was confusion amongst the class as only 
3 out of 25 raised their hands, and pupils guessed reasons such as ‘to help us know what to 
do’. The teacher then talked the pupils through the process of completing the exit passes to 
ensure all pupils understood the task. 
 
In the first lesson, written responses on the exit passes were fairly limited. As success criteria 
was displayed on the board, some pupils had merely copied the wording of this rather than 
relating it to their own personal learning, writing down what they felt they ‘should have 
learned’, rather than what they felt they had learned. From the exit passes completed on 
lesson one, it was also observed that some pupils copied what their peers had written. 
Teacher questioning revealed that, initially, some pupils were preoccupied with ‘getting it 
right’ at the beginning and were unsure what to write, before they understood the value of the 
task.  
 
As the weeks progressed, pupils became more confident as they got used to the routine of 
completing exit passes and began to understand the value of the task. As a result, the 
responses became slightly fuller in detail and targets set were more varied and personal to 
each pupil. However, this was not true in all cases as tweet sheets were compiled and 
analysed weekly, a record was kept of how many pupils had completed the task and how 
many exit passes were spoiled or blank. Although some pupils had written more detailed 
answers, there were still some exit passes which were spoiled in week four, showing that the 
exit passes were not effective in all cases.  
 



																																																																																																																																				 	

	

From the focus group interviews, it could be concluded that pupils did not fully understand 
the relevance of exit passes before the research began; however, by the end of the four-week 
period, all four pupils stated that they understood more about why the teacher uses exit passes 
and how they can be used to benefit their learning. All four interviewees said that writing 
down the area which they wished to work on helped to give them a focus for the next lesson 
and they recognised that this was helping them to achieve the learning outcomes. 
Furthermore, during the focus group interview, one pupil commented that they felt setting 
their own personal targets on their exit pass ‘made them feel like they had to work hard next 
time at getting it right’. This suggests that the exit passes had a positive impact on increasing 
pupil accountability; supporting formative assessment expert, Shirley Clarke’s view that 
involving pupils at the planning stages increases motivation and accountability (Clarke, 
2014).  
 
Of the exit passes trialled, the ‘tweet sheets’ and ‘emoji passes’ were the ones which pupils 
responded most positively to.   
 
The class were questioned again at the end of the study. When asked if pupils had gained a 
better understanding of why exit passes are used, 21 out of 25 raised their hand. Pupils 
seemed to have a much more solid understanding of the purpose of an exit pass; with some 
stating that exit passes ‘help you see what you are doing well’ and ‘help you see what you 
need to work on next week’. Furthermore, 19 out of 25 pupils said that they felt using exit 
passes had improved their learning.  
 
Conclusion 
 
From this research, it can be seen that, overall, pupils responded positively to the use of exit 
passes as a mode of self-assessment and it proved to be a quick and easy way for me to gauge 
pupil understanding of the lesson content and their sense of achievement. Therefore, the 
conclusions from this research fall in line with existing research on exit passes; that they are a 
useful tool for self-assessment within the classroom (Clarke, 2005). However, this was a 
small-scale enquiry carried out in one classroom over a very limited period of time, and 
results cannot be generalised. This study was intended to help my development as a 
probationer teacher and to help further my knowledge of how best to facilitate self-
assessment in the classroom; therefore, conclusions drawn remain only applicable to the 
particular class who participated. I feel that further study would be needed to determine more 
concrete conclusions.  
 
Implications for Future Practice 
 
This study will inform my future practice as I will now remain mindful of the importance of 
implementing formative assessment, particularly self-assessment into my lessons. If further 
study was carried out, it would be beneficial for the teacher to fully explain why exit passes 
are used in the classroom and the potential benefits to learning before commencing the task, 
so that pupils understand the relevance of the task and become invested from the outset. It 
may also be useful to encourage pupils to write their names on the passes, so that the teacher 
can identify specific responses. I would also like to continue my own further investigation on 
this topic. As stated by Burton and Bartlett, action research is ‘continuous and cyclical’ 
(Burton and Bartlett, 2009 p.4). Therefore, I will endeavour to continue my learning about 
self-assessment throughout my probation year and beyond. 
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APPENDIX A  
 

 
 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
 

	
EXIT PASS 

 
How did you get on today? 

 
 
 
 

               
1. What did you learn? 

 
 
 
 

2. What did you find difficult? 
 
 
 
 
 


