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Rationale 

Assessment is a vital step for successful teaching and learning and there has been a lot of 
research into the relative impacts of formative and summative assessment.  In particular, 
formative assessment has been proven to be beneficial as it allows practitioners to monitor 
what the pupil already knows, what they have learned and what their next steps are. 
Formative assessment comprises of a range of approaches undertaken by teachers and pupils 
to acquire information for tracking learning progress. A variety of strategies are implemented 
to provide high-quality feedback to learners and to inform teachers of the support needed to 
facilitate future learning. It is an important part of the learning process as it builds self-
awareness on the part of pupils and the ability to reflect on their own learning. Black and 
Wiliam (1998) argue that to ensure that practitioners effectively support learners, the learners 
must take ownership of their own learning. This includes the ability to communicate their 
strengths and identify those aspects that they find more challenging. Research suggests that 
when the children and young people do take ownership of their own learning, they begin to 
use their initiative, ask their own questions and investigate to find answers (Brooks & 
Brooks, 1993). These skills make an important contribution to an individual’s lifelong 
learning process that The Scottish Government has prioritised in Building the Curriculum 5 
(2011). 

 

Aim 

The aim of this enquiry was to investigate the use of exit passes as a self-assessment tool for 
teaching and learning.  

 

Methodology 
 
The enquiry was carried out over a 4 week period with a Primary 6 class consisting of 33 
children. Each child completed a total of 4 exit passes and a short evaluation on the last week. 
Numeracy was chosen as the curricular focus due to an interest in the implementation of 
Number Talks and its contribution to the school’s improvement plan.   

At the beginning of the first lesson, there was a class discussion where the use of the exit 
passes was explained and modelled. There was an emphasis on the need for the children to be 
honest when evaluating their learning in order for purposeful next steps to be identified. 



	

During the research, routinely formative assessment was carried out as normal. This included 
observing the children, engaging in learning discussions and providing immediate feedback. 
The children were then asked to complete an exit pass for the plenary to the lesson. The exit 
pass consisted of a traffic light question where the children identified their confidence 
towards the specific aspect of numeracy. Then they were asked to circle one or more strategy 
used in the lesson that supported their learning and one or more strategy that would support 
their understanding further. Finally, the children wrote a comment evaluating their learning to 
inform their development (Appendix 1).  

Exit passes were collected at the end of the lesson. Data was gathered, collated into pie charts 
and reflected upon by the teacher. Common trends were identified to inform future planning 
(Wiliam 2011) and to address in the next week’s numeracy lesson. The children were 
encouraged to write their names on their exit passes in order that targeted support could also 
be provided to individuals. 

At the end of the 4 week period, the children participated in verbal questioning to evaluate 
the effectiveness of using exit passes in the classroom.  

 

Findings 

After the first class discussion, it was determined that the children had very little or no 
understanding of the purpose of exit passes as a form of self-assessment. This led into further 
discussion about the importance of self-assessment and being honest about their learning and 
next steps. An exemplar was shown and modelled to the children to ensure understanding of 
the strategy before they carried out the task. This enhanced their confidence and the children 
displayed greater enthusiasm towards the new assessment strategy. 

The first question followed the traffic lighting system which is a familiar, regular assessment 
strategy for the class. The pupils assessed their confidence with fractions. The first week’s 
results compared to the 4th week’s results are as follows: 

 

 

 

 

 

 

 

 



	

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The second question asked the children to identify which specific parts of the numeracy 
lesson helped their learning. The children circled one or more activity from the lesson. 
Results across the 4 week period were as follows: 



	

 

 

The third question asked the children to circle what they would like to see more of in future 
lessons, to support their understanding. The results across the 4 week period were as follows: 

 

 

 

 

 

 

 

 

 

 

 

 



	

 

Lastly, the children were encouraged to write a comment about their learning. Upon 
analysing the comment section from the exit passes, it was evident that the children could use 
it as an effective communicative tool to the teacher. The children clearly identified what best 
supported their learning and their next steps for improvement. Common trends from the 
comment section were explored in the next lesson, as well as targeted support for individuals. 
For example, some pupils highlighted that more division activities would support their 
understanding of fractions. This gave a useful insight into pupil understanding around which I 
was able to plan my future lessons, thus building the pupils’ confidence with their numeracy 
skills. At times, however, some pupil responses did not provide sufficiently high quality 
feedback relating to learning. For example, Pupil B had written, “I like simplifying 
fractions.” 

At the end of the project, the children were asked about their experience of using exit passes. 
The findings showed that, overall, the children considered exit passes an effective tool for 
self-reflecting and assessing their progress. Furthermore, the majority of the class found exit 
passes to be an easy and relatively straightforward way to communicate their understanding 
to the teacher, as well as which learning and teaching strategies they found to be most 
beneficial to them. 

 

Conclusion 

From the data gathered throughout the enquiry, it can be noted that the use of exit passes in 
the classroom is evidently an effective tool for self-assessment. The study has confirmed that 
this assessment strategy gives the children an opportunity to reflect on their learning and 
performance in numeracy. It also gives the children an opportunity to take ownership of their 
own learning and to identify their strengths and areas for development (Bennett, 2011). 
However, for the use of exit passes to be effective, further modelling of self-assessing in 
relation to the learning intentions and success criteria should be provided. 

This study has also highlighted various benefits from the perspective of the teacher. The 
information gathered has elicited common trends in the pupils’ viewpoints and individual 
development needs which, in turn, have facilitated a more dynamically responsive planning 
process. 

Overall, it can be concluded that exit passes are a useful, positive contribution to teaching and 
learning. For exit passes to provide high quality feedback, it is important to model how to use 
them, discuss their purpose, and keep them pupil-friendly. 

 

 

 



	

 

Implications for Future Practice 

Throughout this study, the crucial importance of using a variety of assessment strategies has 
become clear. The children enjoyed completing the exit passes, enhanced their self-
assessment skills and were more confident with using exit passes to communicate their 
strengths and next steps, and as a result, it will continue to be used for future lessons. This 
should ensure that the learners are more familiar with reflecting on their progress and in turn 
take greater responsibility of their own learning. It would also be interesting to adapt this 
strategy at some point for peer-assessment to compare the impact of self-reflection with 
feedback provided by peers. 
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