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Rationale 
 
Assessment of learning is critical in helping get it right for every child’s education. Various 
types of assessment can help to evidence a pupil’s stage of learning and is recognised as 
playing a pivotal role for raising standards and achievement in children’s learning (Black & 
William, 1998). One area which is vital to pupil’s learning is that of the teacher’s assessment 
techniques and their ability to adapt to the results. Williams (2001) believed that the first 
fundamental principal of effective classroom feedback is that the feedback should be more 
work for the recipient than the donor. This self-assessment and feedback should be beneficial 
for both teachers and learners. This is supported by Black and William (1998), who state that 
in order for teachers to adequately support learners, the learners have to take responsibility 
for part of their own learning, including highlighting to teachers how they are coping with 
their work and where they are finding difficulties. As a newly qualified teacher this was a 
particular personal interest, analysing and improving my own skills as well as those within 
my classroom to help improve attainment at such an early stage in my career would be 
extremely beneficial as I continue my professional learning. Another point of interest was for 
to see if these changes would help pupils want to actively assess their own work and build an 
enthusiasm to lessons in which their opinions were taken seriously. 
 Two CfE principles considered during planning maths lessons were ‘challenge and 
enjoyment’ and ‘personalisation and choice’. Ainley et al (2002) discuss that interest is a core 
component in learning. Both pupils’ cognitive and affective functioning are positively 
impacted when they are actively interested in their work, with effort tending to be enhanced. 
Therefore, when assessing the effectiveness of lessons, pupil voice should play a pivotal role, 
based around their enjoyment and choice. The benefits to pupils actively participating in 
evaluation of learning allows for them to take ownership, it also allows for practitioners to 
understand pupil motivation which can help identify next steps in the learning process 
(Pollard, 2008; Scottish Government, 2011).  
 
Aims  
 
The aim of this enquiry is to evaluate what happens when exit passes are used within the 
classroom, with a focus on pupil feedback regarding the teaching and learning involved. 
 
 
 



	

 
Methodology  
 
This enquiry was carried out over a 4-week period during February 2020. 29 pupils within 
Primary 4 working at various stages of Early Level were selected for this. Mathematics was 
the curricular focus for the study, with pupils learning about division during this period.  
Data was collected in 3 ways; 
 

• Initial Questionnaire 
• Weekly Exit Passes 
• Final Questionnaire 

 
Each pupil was given an exit pass after completing a mathematics lesson each week. The first 
pass also included a short questionnaire which asked pupils for their opinions on exit passes 
being used to aid learning.  
Each exit slip consisted of 3 sections, a traffic light system on how successful they felt they 
had been during that lesson. Green signalling that they felt very comfortable in achieving 
their learning, amber where they felt they required more practice or support and red to signal 
that they struggled to understand the task throughout. A further question asked which parts of 
the lesson structure they felt helped their learning and a final question which asked what they 
would like their teacher to do more of to help improve their learning in future. To ensure all 
capabilities were catered for within the classroom pupils had a list of pre-set answers to 
choose from to allow each pupil to complete the survey without delay.  
 
On completion of the final exit pass and further questionnaire would be completed to allow 
for analysis of overall feelings towards the use of exit passes within the classroom. Both 
questionnaires comprised of closed questions. 
 
Findings  
 
Pupils were asked 3 questions as part of the exit pass. Firstly, how confident did they feel 
with division? This was a traffic light sequence with green symbolising confident, amber for 
some confidence and red for little or no confidence in the process.  Secondly, they were asked 
what part of the lesson they felt helped their learning the most; smartboard work, partner 
work, jotter tasks, whiteboard tasks, teacher-led work or Sumdog/iPad resources. Finally, 
pupils were asked what they would like to see more of during their lesson to help them 
improve in the skills and confidence of division. The chart below shows the information 
gained from the initial exit pass.  
 



	

 
Chart 1 – Initial Evaluation 

	
Chart 2 – Initial Evaluation 

 
From this initial exit pass data (Chart 1) it was clear that most pupils were not confident (14) 
or slightly confident (10) in their division abilities. Both teacher led and Sumdog/iPad scored 
highly in which part of the lesson pupils felt most benefited their learning.  This was not a 
surprise due to the active nature of the technology. When asked which they would like to see 
more of in future lessons the highest scoring results were Sumdog/iPad and smartboard work 
with a combined total of 68% of pupils suggesting this be more incorporated going forward. 
 
Exit passes were repeated weekly to allow pupils the opportunity to re-evaluate their thinking 
throughout. The final exit pass at the conclusion of the division top is shown in Chart 3 and 4 
below. 
 



	

	
Chart	3	–	Final	Evaluation	

	

	
Chart	4	–	Final	Evaluation		

From this it was clear that pupil confidence had risen with 29% of pupils now rating 
themselves as green or amber compared to 14% at the beginning. There was also a slight shift 
towards teacher led work being the most beneficial increasing by 11% from original exit 
pass. Finally, the most surprising section was when asked what they would like to see more 
of pupils were more inclined to choose jotter tasks as something they would like to do more 
of to help build their confidence. This was a change from the previous selection of more 
technological based choices, however this option remained a popular choice. 
 
The comments section of the exit passes concur with the statistics above stating; 
 
“I liked the exit pass as I could choose my learning.”  



	

 
“This made me think about my confidence in maths.” 
 
“Sometimes I felt too rushed trying to write this after my work was done before the bell.”  
 
“I like hearing how to do division in different ways.” 
 
 
Conclusions  
 
In conclusion, it can be noted that pupils within my classroom found exit passes an effective 
way to assess their learning and therefore this can be considered an appropriate formative 
assessment tool. This is demonstrated by the fact that pupils were able to use the passes to 
detail what they enjoyed (first exit pass) and adapt this making a more informed decision as 
their learning improved choosing what they felt truly benefited their learning by the final exit 
pass. This display of pupil voice also allows for future teaching to be tailored to their needs to 
help enhance pupil progress. 
 
Implications for Future Practice  
 
This enquiry found exit passes to be successful overall, however some adaptions would be 
required to ensure that they were effective for all. One adaption would be to allow more time 
to complete the exit pass to ensure all pupil data was relevant and not rushed. Secondly, it 
would be beneficial if pupils were able to complete their exit passes without interaction with 
their maths group. As each group had differentiated tasks for division this may have impacted 
pupil judgement on what areas they felt were most effective as some pupils would ask their 
partner which section they chose.  
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