
	

What happens when Exit Passes are used in the classroom? 
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Rationale 

Assessment is a fundamental part of the learning cycle.  In its most basic form, assessment is 
the collection of information from activities, both by teachers and students themselves, that 
provides feedback about performance (Harrison & Howard, 2009).  Assessment enables 
educators to monitor student progress and, when used correctly, plan according.  What 
separates formative assessment from other assessments, is that this information is then used 
to adapt teaching to meet student needs (Black, 1998).  Simply put, for assessment to be 
formative, the feedback must be central in driving the learning forward. 

Implementing formative assessment strategies within the classroom affords opportunities for 
students to reflect on their individual learning experiences, identify their strengths, as well as 
target areas that would benefit from support (Brew et al, 2009).  Educators are then able to 
responsively plan their lessons to match the needs of their learners and promotes the 
ownership of learning to come from the student (Building the Curriculum 2, 2007). 

Putting students at the centre of the learning process cultivates an environment where 
increased ownership of learning takes places.  One such tool that has the potential to achieve 
this is exit passes. Exit passes, post-leaning check-ins, are useful instruments in effectively 
gathering formative assessment information (William, 2011).  Further, exit passes provide the 
opportunity for student reflection on their individual learning, which promotes ownership of 
learning. As the utilisation of quality assessment systems continues to hold importance in 
Scottish education (Building the Curriculum 5, 2011), the student views on the value exit 
passes hold on their learning is the focus of this inquiry. 

Aims  

The aim of this enquiry was to evaluate the success of exit-passes and their impact on 
learning and teaching in the primary classroom setting.  

Methodology  

The research portion of this inquiry was conducted over a four-week period.  The participants 
were 25 pupils in a P6/5 composite class, of which seven were P5, and 18 P6.  Students were 
well accustomed to the use of exit passes, but to the focus on their opinion of the learning 
was new.  Before the exit passes were given a questionnaire on their perception of the 
effectiveness of exit passes. Students were given an explanation on why these ‘special’ exit 
passes would be used for a four week block and the value and importance their feedback 
would be used it tailoring next lessons to meet their responses.  

The learning intention was shared both verbally and visually at the start of the each lesson.  
Links to real world importance of this topic was discussed and students were then involved in 
co-creating success criteria.  Learning intention and success criteria were referred to regularly 
throughout the lesson and during designated self and peer feedback opportunities.  After 
plenary on the final maths block of the week, students were given their ‘special’ exit passes.  
Reminders of how to complete the ‘special’ exit passes were given.  Additionally, students 
were reminded how there feedback on these ‘special’ exit passes would be used to 



	

responsively plan next lessons.  Students filled in passes independently.  Exit passes were 
collected by using the established class procedure of placing them on the designated ‘exit 
pass’ wall.  The feedback information gathered from the exit passes was formatively used to 
responsively plan next lessons. 

The questions asked were: 

• “What did you like most about the lesson?”  Given the high level of needs across the 
classroom, a guided discussion was had.  The class brainstormed and created a list of 
some of the key points of the lesson, specifically focusing on the learning tasks that 
occurred at the four stations. 

•  “What could be changed to make the lesson better?”  Students were encouraged to 
think of one particularly challenging aspect of the lesson and what could have helped 
them overcome that hurdle more readily, such as concrete materials, further 
explanation of concept, peer discourse, etc. 

To conclude the research, one student was selected randomly from each maths group to 
participate in a discussion group.  This provided a platform to gain informal insight on how 
students perceived the impact on their feedback making a difference on lessons and 
subsequently, their meeting of their learning intention. 

Findings 

To summarise, the data gathered from the inquiry suggests that an exit pass focused on 
student perception and opinion may be a purposeful tool in enhancing learning. 

The pie charts below display students self-reports on how helpful exit tickets were to 
enhancing their learning.  The results were based on all 25 students in the P6/5 class.  The 
first pie chart, ‘Pre Study’, indicates the majority view was that exit passes had little to no 
value in enhancing their learning.   

Following the use of the new ‘special’ exit tickers weekly for the four weeks, students were 
asked again to report their views on the impact exit tickets had in enhancing their learning.  
The pie chart, ‘Post Study,’ clearly demonstrates a the upward trend of reporting exit passes 
as a useful tool to enhance their learning. 

To conclude, it was apparent that students’ perception changed over the four-week inquiry.  
By intentionally seeking and using student feedback to plan responsively, students gained a 
greater appreciation for the value of exit passes.  Additionally, a secondary by-product was 
students became more invested in advocating for their learning needs.  This was evidenced 
when students began providing verbal feedback on what worked well for them in other 
subjects.  By actively reflecting on what worked well for them and what they required going 
forward, students were empowered to have increased ownership in their learning. 



	

 

 

Conclusions 

Overall, the use of exit passes for self-assessment has been beneficial to most students in the 
P6/5 class.  It has provided the opportunity to reflect on their learning, considering what has 
worked well and what support might help in overcoming learning obstacles. Students became 
more invested in ownership of their learning and increased communication between student 
and teacher.  Further, it was evident that students’ attitudes toward exit-passes were positive 
as they could see benefits of reflecting on their classroom experience. 

 

Implications for Further Practice 

The inquiry afforded opportunities for reflection on the importance that student voice has on 
enhancing learning in the classroom.  Whilst exit tickets were a tool I regularly used to 
check-in on student understanding, I had never considered how powerful it could be as an 
additional resource in plan future lessons in a responsive way.  To increase the validity and 
reliability of this inquiry, a longer time scale would be required.  Going forward, I would be 
interested to see how students would self modify the ‘special’ exit pass to potentially provide 
even greater impacts, specifically for those reporting little to no benefit of the exit passes. 
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