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Rationale 
 
There has been much pedagogical debate on starting lessons correctly. Many argue that it is 
important to ‘hook’ (Phillips, 2001) the learners within the first 3-5 minutes of the lesson. 
Not only does this set the tone for the whole lesson, it also gives the teacher the ability to 
ensure that the beginning of each lesson is purposeful. It has been shown that an “Initial 
Stimulus Material (ISM)” (Fletcher-Wood, 2017) can help to outline the desired outcomes of 
the lesson, which in turn helps the teacher to ensure that their pupils are ready for the learning 
ahead. By outlining lesson objectives in the starter activity, we can stimulate the pupils’ 
curiosity, in turn making them feel more ready to learn. 
 
It is the purpose of this enquiry to explore the efficacy of starter activities in the Modern 
Language Classroom, regarding pupils’ readiness to learn. As a newly qualified teacher, 
planning and delivering engaging lessons is a key skill that I aim to develop. In starting out 
each Modern Language Lesson with an engaging activity I aim to ‘connect’ (Smith, 2008) the 
learning of each pupil and ensure that they are ready to continue with their learning. In this 
enquiry, I wish to investigate whether investing time in starter activities has any effect on the 
readiness of pupils to learn. 
 
 
Aims 
 
This enquiry has two main aims: 
 

• To explore the effectiveness of starter tasks on the readiness of pupils to learn. 
• To provide information which will influence future practice and continuous 

professional development. 
 
 
Methodology 
 
This enquiry was carried out over a four-week period with two classes of S1 Spanish pupils. 
Overall, 60 pupils took part in this investigation. In order to ensure continuity with all 
practitioners in Group 3H, it was agreed that the starter task would have 10 questions or 
elements for the pupils to work on. Due to the large number of participants, it was decided 



	

that a focus group should be selected. This focus group would contain 3 pupils from each 
class, therefore six in total. These pupils would have a range of Spanish ability to reflect the 
most accurate results. Although the final data focuses on this focus group, both classes were 
reflected in the observations in order to provide a context for the data collected. 
 
The starter task was consistently carried out during a set period of four weeks. Pupils come to 
Spanish twice a week, so this meant that there were four sets of data collated every Friday. 
This consistency was reflected throughout the whole group of practitioners. Pupils were 
asked to complete a translation-based task in the first five minutes of each Spanish lesson and 
to record their answers in their ‘Blue Jotter’. This jotter is used for all class activities; 
therefore this translation task could provide scaffolding and direction later in the lesson.  
 
Evidence was collected in four ways, via: 
 

• Observational notes taken down by the teacher during the starter task. These 
observations focused on engagement, as well as how effectively the pupils 
transitioned into the rest of the lesson. 

• Marking of jotters from the focus group pupils. This was in order to assess their 
performance during the start task. 

• Multiple choice questionnaires given out after the starter task. These were collected at 
the same time as the pupils collected their jotters and formed an extension task for 
those who finished the starter activity quickly. These were given to the whole class. 

• Class self-reflection gradings. In this discussion pupils were asked at the end of each 
lesson how ready the starter task made them feel on a scale of 0 to 10 where 0 was not 
ready in the slightest and 10 reflected that the pupils were extremely ready. This was 
then noted in their jotters. 

 
 
Findings  
 
The findings from this enquiry can therefore be categorised into two sections: 
 

• Teacher Observations 
• Pupil Feedback 

 
Teacher Observations 
 
Observational notes were taken throughout the entirety of the starter task, focussing mainly 
on the core group of students, but also observing the full class.  
 
Overall, class participation was good once the initial distraction of getting jotters, textbooks 
and pencils was over. Some pupils could be slow to start and required a bit more 
encouragement. During the first week of starter tasks, some pupils finished the task very 



	

quickly whilst others were still setting up. This meant that I ensured that in the following 
lessons an extension task was included for these pupils that worked quickly through the task. 
There were instances when the pupils in the focus group seemed less engaged, and this was 
reflected in their jotter work too. 
 
With regards to jotter feedback, I ensured all pupils gave themselves a mark out of ten for 
readiness after each starter so that I could collate this data. I then collected each jotter to note 
down how each pupil felt they did, as well as to provide feedback on the starter task. 
 
As the purpose of this enquiry was to measure student readiness after the starter tasks, I also 
observed the pupils as they transitioned to the next task of the lesson. This observation 
overwhelmingly showed that the pupils seemed settled and there were only minor distractions 
for example when people went to sharpen pencils. These distractions however are expected in 
class. 
 
Student Feedback 
 
Pupil Voice formed a large part of the findings for this enquiry. The pupils were asked to 
reflect on how ready the starter task made them feel, and record this out of ten. The table 
below shows the range of data given. One pupil did suggest that they felt less than confident 
to continue with the rest of the lesson, but this was addressed at the time and scaffolding was 
provided. 
 

 
Bar Chart of Pupil Readiness Out of a Possible 10. 

 
The pupils were also aware that this enquiry was taking place and willingly provided 
feedback when asked. This meant that I had the opportunity to have informal conversations 
with each class, as well as the pupils in the focus group in order to gather feelings about the 
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starter tasks. Overall, the pupils reacted positively to the starter activity and said that it made 
them feel ready for the next task. The only difference found was in how ready the pupils felt. 
 
The pupils were also asked to fill in an evaluation sheet after each starter task. The pupils of 
both classes selected both the positive and the middle face in each of the four weeks. The 
negative face was never chosen by students. 
 

 
 
Comments from pupils were all overwhelmingly positive: 
 
“The starter helps me feel ready for the next task” 
“I thought it was easy” 
“I am super ready” 
 
After the 4-week period the pupils were then asking for starter tasks, realising that this is part 
of our classroom routine. This was a positive result of the enquiry that I had not expected. 
 
 
Conclusions  
 
It is worth pointing out that pupils in class were accustomed to starter tasks before this 
enquiry was undertaken. However, with the previous starter tasks, the activity changed 
depending on the learning from the previous lesson. By undertaking this enquiry, the starter 
tasks were consistent, which I think lead to a more consistent transition from starter to the 
next task. This in turn meant that the pupils felt more ready. 
 
My own reflections that pupils took a while to settle into the task and seemed distracted were 
juxtaposed by the young people’s opinions on how ready they felt. Overwhelmingly the 
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pupils agreed that the starter tasked helped ease them into the lesson and that it was 
something that they would like to see continued throughout the rest of the year. This was 
highlighted by the pupils enquiring about the starter tasks after this study had ended.  
 
The rigidity of the structure of the starter task unfortunately did not allow for much flexibility 
in the learning. This in turn meant that the starters began to feel very repetitive to the young 
people as the study continued into its fourth week. I would in the future modify this so that 
the starter task showed more of a variety. 
 
 
Implications for Future Practice  
 
Starter tasks are a part of my standard practice in the classroom. It has been shown that a 
starter task within the first five minutes of the lesson is an element of a lesson that can help 
lead to a motivated environment in the class. This study has shown that the young people also 
feel this motivation. I found that implementing a consistent starter task was very rigid and did 
not allow for variety, especially if the previous lesson was more culture based for example. I 
found it useful to have a starter task for every one of my S1 classes, not just the classes 
containing my focus group pupils, and this is something I will continue during my teaching 
career. 
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