
 

 

 

Can Microsoft Forms be used as a tool for feedback?  

Abbie Milligan  

Sec Group U  

Rationale 

Feedback and its effectiveness in increasing motivation and attainment is one of contestation. 
Scholars argue various forms of feedback are crucial to a pupil's achievement and 
understanding of content. Key areas in feedback include students understanding the feedback 
to adopt appropriate actions to improve (Ryan et al., 2019), ensuring feedback is motivational 
(Wiliam and Christodoulou, 2017) and linking feedback, motivation and engagement to 
increase attainment (Crehan and Rose, 2017) in an online content. Feedback is evidently 
linked to motivation and knowledge consolidation however, combining these concepts with 
online learning has led to exploring aspects of autonomous learning and self-regulated 
learning to generate internal feedback (Chou and Zou, 2020) thus, leading to increased pupil 
voice, confidence, and motivation. This enquiry will focus on using Microsoft forms as a tool 
for feedback. This will focus primarily on students giving feedback about their experience of 
online learning and teacher given feedback based on content knowledge. Moreover, exploring 
the impact of feedback on engagement and autonomous learning with intent to improve SRL 
proficiency seen in Butler and Winnie’s work (1995). This enquiry focuses on aspects of 
online learning and aims to explore the uptake in more flexible teaching practices and up 
taking new modes of data of student’s learning activities and strategies (Lim et., al 2020). 
This enquiry underpins many crucial aspects of the school’s improvement plan of closing the 
attainment gap and promoting pupil voice.  

 Aims  

The aim of this practitioner enquiry was to explore using Microsoft forms as a tool for 
feedback in an online learning setting due to the school closures. This involved creating 
weekly Microsoft forms each week based on well-being, course content and pupil voice in 
feedback students prefer. This enquiry focussed on various forms of feedback to incorporate 
assessment, improve motivation and understanding of course content whilst utilising online 
applications for home learning.  

Methodology  

The enquiry took place over a series of 4 weeks with s1 BGE classes. Data was collected 
through Microsoft forms and live check ins with students. This allowed for quantitative and 
qualitative data and gave a wide scope in results. Students were asked to complete an online 
form each week based with various questions about coping mechanisms in lockdown, class 
content and preferred forms of feedback. Pupils were given the opportunity to voice their 
opinion on the forms and tailor their own learning. Weeks 1 and 4 (appendix 1 & 3) focussed 
on general wellbeing and how students were coping with the demands of online learning. The 
final week included how students enjoyed receiving feedback using forms and if they would 
like to continue using these in class. Students were also given forms which focussed on 
subject based knowledge (appendix 2 & 3) to receive feedback on consolidation of learning. 
To obtain qualitative data, s1 joined an online video call to express their thoughts and 
feelings about using forms as a tool for feedback, their understanding of the course based on 



 

the feedback given, attitude towards the work being set online and which feedback strategies 
they would like to see in the classroom upon return.  

Findings 

The findings of this enquiry were collected from Microsoft forms over four weeks with the s1 
cohort. The findings include direct feedback from students, feedback from the class teacher 
and qualitative data in the form of a live check in via teams with evidence of their feedback in 
the chat section. This allowed the enquiry to cover a wide scope of feedback from both 
students and teachers about their experiences of online learning.  

The first form asked questions of general wellbeing and ranks of how students were coping 
with the level of work provided by social subjects. The level of responses was the highest 
over the four weeks, with 11 responses, as students were able to express their own opinion 
freely and anonymously. This gave students confidence to answer honestly and openly thus, 
impacting future teaching to suit students and underpinning government policy GIRFEC. 
Students were relatively confident in using a new way of giving feedback through forms 
which was unexpected. In this week 55% of students said they coped well with online 
learning (appendix 1).  

The second and third form focussed on content knowledge, the form asked several revision 
questions from their recently completed plague topic and recall questions from the first unit 
of the geography curriculum. The aim of this form was to give student’s feedback on class 
content. The response to this form was lower, indicating lower motivation and engagement. 
The fewer results could argue students were not as confident answering about class content as 
they were expecting a mark at the end of the quiz. However, students also participated in 
some self-assessment in these forms and were provided with motivational feedback based on 
their scores. This would be carried on in class learning to encourage SRL and motivation.  

The fourth and final form mirrored week one’s form. However, the questions asked students 
to rank their confidence following a few weeks of online learning, the questions also asked if 
student’s found feedback increased enjoyment and accessibility to the activities. The form 
finally asked students to give feedback in which forms of feedback they would like to see in 
class upon return to school. This form was well received, and several students liked the 
anonymity. Pupils’ responses were relatively detailed which indicates confidence levels 
growing, this underpins pupil voice which is crucial to implementing impactful feedback, 
motivation, and confidence levels in the classroom. Forms showed over the weeks the quality 
of feedback ranged from 4.45-4.3 and 100% of respondents said feedback made the work 
easier to understand and complete (appendix 4).  

Data collected from the live check in concluded that students found the feedback helpful as it 
was given back relatively quickly. Students also said, ‘Yes I think it's (forms) is easier to use 
and easy to get feedback to Miss Milligan’. Illuminating that feedback was impacting 
motivation and confidence in learning.  

Overall, the findings were positive, and students were willing to tailor their own learning with 
the feedback given. Moreover, students felt more inclined to complete work and tasks as they 
were aware that feedback would be given. Most students said feedback helped them 
understand their mistakes and allowed them to understand the work better.  

Conclusions  

Throughout the weeks of data collection, it is evident that students enjoy the anonymous 
feedback, this increased motivation and allowed students to build trust and confidence in the 



 

course. However, the continuous drop in responses indicates pupils were hesitant to receive 
feedback on content-based forms, implying that a scoreless feedback system would be 
beneficial in class but were responsive in giving feedback about how they would like to be 
taught. Initially, pupils felt the feedback was good but did not affect their motivation or 
engagement levels. However, the final form indicated that pupils felt more confident in 
completing activities knowing they would receive quality, constructive feedback thus, 
increasing SRL, confidence and engagement. Overall, students enjoyed using forms, were 
happy with the quality of feedback and liked the anonymity of the forms with the average 
rating being around 3-4 (appendix 3).  

Implications for Future Practice 

Going forward I will continue to use forms for feedback to allow students privacy. Moreover, 
based on the qualitative feedback from students I will set aside time with individual students 
to go over content-based feedback from forms. However, this will be time consuming, and 
the feedback may not be used to its full potential by students. I will also aim to continue 
promoting SRL in the classroom based on feedback strategies such as detective work 
providing students with model answers which they can self-assess with their own work. This 
links with motivation based on the need for autonomy, relatedness, and competence (Crehan 
and Rose, 2017) which is fundamental in creating a positive classroom experience for 
learners. A further implication may be access to technology, during the school closures 
students had increased access to technology however, this is not feasible within a classroom 
setting. To continue using forms would be beneficial in growing confidence for students who 
are nervous about receiving feedback on their work and could be set as homework tasks to 
combat the ICT issue. In future practice I will continue to incorporate feedback using forms 
in class but will encourage group work and peer assessment to ensure students are not 
dependent on the teacher for feedback which is a concern of Wiliam and Christodoulou 
(2017). This will also encourage students to become critical with their own work thus, 
increasing student autonomy which is crucial to effective feedback. Moreover, using forms as 
a tool for feedback does not allow feedback to be instant. This could impact quality of 
feedback, pupil anxiety waiting for feedback and how students respond to it. In future 
practice it would be beneficial to include forms at points in learning but incorporate this tool 
for feedback with various strategies in class which would give instant feedback.  
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