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Rationale 
 
Formative assessment is a method in which information is gathered to provide feedback on 
the activities undertook, allowing the teaching methods and learning activities to be altered 
and reviewed (Black and Wiliam, 1998). In doing so, continually assessing and modifying 
planned lessons and activities, it would suggest that pupils’ progression should be enhanced. 
This is due to the continuous feedback which will detail any queries or concerns relating to 
the lesson or learning content. Taras (2005) indicates that feedback must be included within 
an assessment for it to be formative. The use of assessment within an online environment 
plays an imperative role in the teaching and learning process (Baleni, 2015). Through the use 
of electronic assessments, such as Microsoft Forms, pupils learning, and understanding can 
continually be assessed within a remote learning environment. At the same time, enabling 
learners to provide feedback on how practitioners can enhance their online learning 
experience, continuing the raising of attainment (Black and Wiliam, 2010). 
 
Aims 
 
The aim of this enquiry is to assess how useful Microsoft Form questionnaires help to 
formatively assess pupils understanding of curricular areas covered throughout online 
learning. At the same time allowing pupils to input feedback on the remote learning 
experience, observing the impact of this in relation to attainment.  
 
Methodology 
 
The enquiry was carried out online through Microsoft Teams over a four-course period, 
involving a mixed ability S1 Mathematics class of 30 pupils. As the class was mixed ability it 
allowed the teacher to assess a range of abilities and understand how they respond to the 
online learning process. Through the use of Microsoft Forms various Assessment is for 
Learning (AiFL) techniques were implemented, such as hinge questions, self-assessment and 
feedback, within the online lessons. This allowed learners to communicate their 
understanding and highlight how they found the online learning process. Assessment is a 
vital tool for teaching and even more imperative within an online environment, ensuring 
progression of learning and raising of attainment can continue.   
 
There were three resources used to collect data throughout the enquiry 

1. Hinge Questions  
2. Self-Assessment 
3. Pupil Feedback  

 
Method 1 – Hinge Questions 
Through the use of hinge questions within the Microsoft Form, learner’s knowledge and 
understanding was assessed. In the form of multiple-choice questions, hinge questions alerted 
learners to the common challenges relating to the given topic. At the same time, highlighting 
common mistakes that may occur within the curricular area. The aim of using hinge questions 



 
 

was to ensure it is impossible to answer correctly using an incorrect thought process 
(Renshaw, 2015). As a result, teachers indicated the learners that require additional support. 
 
Example: 
 
 
 
 
 
 
 
 
 
 
 
 
 
Method 2 – Self-Assessment 
The use of reflective questions within the Microsoft Form enabled learners to evaluate their 
understanding of the given topics and self-assess their assurance of the learning. The self-
assessment questions used related to the current learning as well as the curricular area as a 
whole, to gain a broader understanding of the pupil’s confidence when learning remotely. 
Black and Wiliam (2010) state that every pupil should be educated to self-assess their own 
work, so they can effectively recognise the main aspects of their learning and comprehend the 
processes required to succeed. The questions inserted within the Microsoft Form that allowed 
learners to reflect on their learning, resulting in the identification of pupils who are finding 
the online learning content challenging, as well as those who are excelling. Evaluating these 
results enabled the teacher to plan for progression, ensuing the lesson content is differentiated 
correctly including the correct pace and challenge for all learners. 
 
Examples:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Method 3 – Pupil Feedback 
Microsoft Forms enabled learners to provide feedback to their teacher about their learning 
experience. Receiving feedback has been vital in the transition from in class to online 
learning, ensuring pupils needs are met and they feel comfortable within the remote learning 
environment. The questionnaires provided which enabled feedback to be given, allowed 
pupils to evaluate their current situation. In turn enabling the teacher to adjust the learning 
techniques in order for the learners to progress further in achieving their aims. Nicole and 
Macfarlane-Dick (2006) emphasise that feedback inspires pupils to be self-regulated learners. 
The questions within the Microsoft Form enabled learners to express their opinion on the 
online lesson. In turn, detailing any areas of the remote lessons that can be improved and 
highlighting additional materials/support that could be implemented to further their 
understanding of the lesson content. As a result, the teacher’s evaluation process was 
furthered, as they could reflect on the results of the Microsoft Form to ensure the learners 
feedback was implemented to create a better learning experience for all. 
 
Examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Findings  
 
Method 1 – Hinge Questions 
The Hinge questions revealed which pupils understood the lessons and which needed further 
support. In review of the results, the Microsoft Form displayed the data instantly in the form 
of a pie chart, allowing the teacher to easily see pupils’ answers both individually and 
collectively as a class:  
 
 
 
 
 
 
 
 
 
As the data is displayed in this format, the learners who need additional support area easily 
recognised. This enabled the teacher to communicate with those identified learners, providing 
additional materials and support. As a result, ensuring they understood how to correctly 
answer the question and highlight where they went wrong.  



 
 

By being to see the results collectively as a class as well as individually, this enabled the 
teacher to see the common aspects of learning causing issues. Through evaluating these 
results, the areas in which need further support are highlighted. In turn, allowing to plan for 
progression, ensuring these areas are covered in detail and continually assessed to ensure 
each learner understand the correct process to solve the required problems. 
 
Methods 2 – Self-Assessment  
The Microsoft Form easily allowed learners to display their feelings towards the lesson. 
Through using various types of self-assessment questions, it allowed learners to input their 
views in both a reflective form through multiple choice (Example 1) and in a detailed form 
(Example 2).  
 
Example 1: 
 
 
 
 
 
 
 
 

Example 2: 
 
 
 
 
 
 
 
Again, Microsoft Forms enabled the teacher to successfully formative assess their pupils. The 
data is collected and displayed within a pie chart, making the overall opinion of the class 
clearly stand out as well as indicating the feelings of each individual. As a result, the teacher 
can easily identify which pupils are coping well and those that need further support. By 
enabling pupils to comment on the lesson, Microsoft Forms allows learners to communicate 
effectively, highlighting the areas in which they were comfortable with and those that needed 
required additional support. Therefore, enabling the teacher to successfully formatively 
assess their pupils, and evaluate the results by identifying the needs and thoughts of the 
learners. 
 
 
 
 
 
 
 
 
 
 
 



 
 

Method 3 – Feedback 
The Microsoft Form questionnaires gave pupils a platform to detail their feelings towards 
online learning and evaluate their remote learning experience. Communication has been key 
throughout the process of online learning with feedback being crucial to enhancing the 
experience and ensuring leaners understanding is assessed continuously. The use of 
Microsoft Forms to enable learners to provide feedback on the lessons enabled the teacher to 
identify which methods the learners would like to be implemented to enhance their 
understanding:  
 
 
 
 
 
 
 
 
 
 
 
 
In review of the results, it was clear that the learners wanted a variety of different methods, 
including live lesson, video examples and voice overs on the PowerPoint. By detailing this 
information, the teacher was able to act upon the feedback and adapt the lessons to include 
these requested methods. This resulted in the learners understanding of the lesson content 
being enhanced, enabling them to continue their progression within the subject to continue 
online. This was evident in the review of the work the learners submitted online and the 
further feedback provided through Microsoft Forms as the learners stated: 
 
“The live lessons help my understanding as I can get a response instantly from the teacher” 

 
“I like the video examples as the work is explained easily” 

 
“The live lessons allow me to get help easily if I am struggling” 

 
 
Problems Arising 
Throughout the enquiry various problems were identified when using Microsoft Forms to 
formatively assess learners: 
 

• Not all learners engaged with the Forms, therefore not every learner was assessed 
fully. 

• The online Forms did not allow for instant feedback as learners completed them at 
various times. 

• The Forms only consisted of one method (questionnaire), resulting in a lack of 
response towards the end of the enquiry due to the lack of varied assessment.  

 
 
  



 
 

Conclusion 
 
To conclude, Microsoft Forms allowed learning to be formatively assessed within the online 
learning environment. The questionnaires enabled teachers to assess the learners 
understanding through the use of hinge questions as well as allow the learners to self-assess 
their work and provide feedback to enhance their learning. The detailed analysis of the data 
created by Microsoft Forms enabled the teacher to effectively identify which learners needed 
additional support as well as indicating which aspects of the learning content was required to 
be reviewed. As a result, along with the feedback provided from the Microsoft Forms, the 
teacher was able to adapt the online lessons to ensure all learners needs were met, making the 
learning process more understandable for all. However, it must be noted that problems did 
arise. Although Microsoft Forms does enable practitioners to formatively assess pupils, lack 
of engagement and assessment variety resulted in not all learners being assessed.  
 
 
Implementations for Future Practice 
 
The online learning process has indicated that the use of electronic questionnaires such as 
Microsoft Forms can be used successfully during in class learning as well. As a result, 
Microsoft Forms will continuously be used regularly within practice to formatively assess 
pupils. This is as a result of being able to formatively assess pupils out with the classroom, 
rather than supplying them with a summative task such as homework.  Ensuring a variety of 
assessment is used along with Microsoft Forms and every pupil is involved within the 
process, formative assessment can be carried out fully.  
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