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Rationale  

The decision to conduct this enquiry has been directed from the concerns of variable pupil 
engagement and motivation with Remote Learning. Therefore, the investigation, of the 
implementation of a digital reward system to positively influence pupil engagement with online 
learning was carried out. It was of particular importance because of the move from traditional 
classroom learning to a home-based digital learning synchronous in January, due to the potential 
risks as the result of the current pandemic (North Lanarkshire Council, 2021). During 
collaboration with education colleagues, it was felt that pupil motivation can be challenging, 
which in turn has an impact on engagement and was highlighted as a particular concern during 
the current situation.  It has been found that children who are easily distracted, may present as a 
challenge to motivate, and engage within learning. (McLean, 2009) . Therefore, it could be 
suggested that home-based learning could present as a particular challenge for children who 
might be more distractable, due to the change of learning environment.  The Scottish 
Government National Attainment Challenge is a driver to improve Literacy, Numeracy and 
Health and Well- being for children and young people within Scotland (Scottish Government, 
2020). It supports the notion that the teacher possesses a fundamental role to support the pupils 
to think more positively about engaging within learning. It was found by Williams (2012), that 
reward systems have been deemed to have a motivational influence on engagement within 
learning. Subsequently, it was also highlighted within a study that a reward-based system is a 
beneficial tool within learning, in order, to increase intrinsic motivation, along with enhancing 
engagement (Drexler, 2010); therefore, investigating the impact of utilising a digital reward 
system, to ascertain if this would positively impact on the engagement within online learning 
became the focus. The purpose of this enquiry was to examine the influence that a digital reward 
system had on a focus group of three children within a composite Primary 1/2 Class. It would be 
interesting to ascertain if the digital reward would increase engagement within Read to Write 
tasks, along with improving the quality of work produced.    

Aim 

The aim of this small-scale investigation was to ascertain if the use of a digital reward system 
during Read to Write tasks would increase engagement among the three identified pupils. It was 
hoped that there would be an increase in the number of children uploading completed work. 
Additionally, it was hoped that the children’s work would reflect improved effort towards 
achieving core targets.   

Methodology  

This enquiry took place over a period of four weeks with a composite Primary 1/ 2 class. The 
class comprises of 23 pupils, who were all expected to engage within online learning at home or 



within the school hub environment. The focus of the enquiry examined three identified children, 
who present with varied abilities and needs.  The data was gathered from the engagement within 
the Read to Write literacy tasks, during the three days per week that I was responsible for online 
learning. It was decided that work would be assessed by myself over the course of the three days. 
It was also decided that four “Star Writers” would be identified as the result of improved effort 
within the tasks. The certificates would be emailed. Additionally, fifty digital Sumdog coins 
would be rewarded to every pupil, who had completed and submitted their work for correction. 
Both qualitative and quantitative evidence was gathered, along with consulting a variety of 
literature, prior to examination.    

Data was gathered by using the following pieces of evidence: 

1. Insights - a tool used to gather data within Microsoft Teams, which allows the assessment of 
activity levels, along with a footprint of the files accessed by the individual pupil.  

2. Examining the quality of uploaded completed work and assessment of whether core targets 
have been met, with a particular focus on the three identified children.  

3. Pupil Voice Questionnaire was utilised at the end of the study (week 4), to gather the 
children’s perspective, of the influence of digital rewards on engagement and motivation. The 
twenty-three children from the full class, were invited to complete the questionnaire with the use 
of Microsoft Forms via Teams. The children were given one week to complete the questionnaire 
and daily reminders were posted within the general feed.   

During week one of the enquiry, no digital rewards were introduced, to create a baseline to 
measure engagement against in the following three weeks of implementing the digital reward.  
At the beginning of weeks two to week four, the children were reminded of the digital reward 
system.  
 
Findings  
 
In order, to effectively measure the impact of the digital reward system, a comparison was used 
between the week with no reward implemented and the subsequential weeks of the reward 
system being utilised. The findings of the enquiry evidenced improvements of increased 
engagement and effort within the children’s work. It is felt that the children responded positively 
to the reward system and as a result, the children appear to have increased motivation to engage 
within tasks.     
 
From the data gathered from the Insight tool, it was interesting to note that some children who 
had appeared to have accessed the tasks, did not always share their completed work (Appendix 
1). This was noted from Insights during week one with Child C.  However, when solely focusing 
on the engagement and quality of the work produced by the three identified children, an increase 
of engagement was noted, along with improvements of the quality and presentation of the 
completed work. A comparison of the quality of work was examined from week 1 to week 4 
(Appendix 2). It could be suggested that an element of competitiveness, may have contributed to 
improved quality of work and increased engagement, as children would have been aware of 
uploaded work from their peers.  



 
Twenty-three children were invited to complete the Pupil Voice Questionnaire (Appendix 3). 
However, only three of the twenty-three children completed the questionnaire and only one of 
the identified children. Despite this, the data gathered from the findings, highlights that children 
liked to receive digital rewards for their completed work, and this also increased their 
motivation. It was also noted from the questionnaire that children liked to receive a variety of 
different rewards. The children indicated on the questionnaire that they would like to select their 
own reward, to increase their engagement and motivation levels. However, when the children 
were asked for suggestions of digital rewards within the questionnaire, the responses were 
limited. This might suggest that the children were content with the given rewards.  
 

Conclusion  

From the data collected from Insights, some of the children had accessed the work online, but 
had not submitted completed work, therefore it was unclear if the child had completed the given 
task. Furthermore, this suggests that the data gained from Insights has limitations to the quality 
of evidence, in the absence of the uploaded work.  
 
When examining the completed work submitted from the three identified children, particular 
improvements have been recorded from Pupil B, in relation to core targets and general 
presentation of work produced.  
 
The evidence gained from the Pupils Voice questionnaire provided limited weight to the 
investigation, due to the lack of participants. The lack of completed questionnaires could have 
been due to the reliance of adult assistance to complete the questionnaire, along with the limited 
time frame to complete the questionnaire. However, the children who did engage, indicated that 
they enjoyed receiving digital rewards and were motivated by this system. However, it would be 
important to note that the children highlighted that they would be keen to choose their own 
reward, and this might also further improve pupil engagement and motivation. This might be 
beneficial to consider for a future study.  
 
This was a small-scale investigation, and it would be beneficial to consider a larger scale study, 
in order to produce a definitive conclusion. However, since improvements were noted with pupil 
engagement with the implementation of digital rewards, it could be suggested that the digital 
rewards possess a motivational impact on individual pupil engagement.  
 

Implications for Future Practice  

It would be suggested, that due to the limited nature of the enquiry, it would be beneficial for 
further research to be carried out to examine the impact of digital rewards on online learning. A 
lengthier time frame, along with a larger sample size should be considered to increase validity of 
results. It may also be beneficial to examine pupil engagement, in relation to pupils’ being 
involved in the initial stage of selecting their reward of choice, to assess the impact on online 
engagement.  
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