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Rationale  
 
“High quality interactions between learners and staff lie at the heart of assessment as part of 
learning,” (Scottish Executive, 2008). Pupils develop their understanding further when they are 
actively engaged in and understand feedback given. Providing teacher feedback on pupils’ 
tasks is important and beneficial to learning, with a range of studies proving it can have a 
positive impact upon learning, engagement and attainment (Hattie, 2012). How students 
interpret feedback and if they use feedback, is critical for learning to progress (Poulos & 
Mahony, 2008). This enquiry was developed by a mixture of upper and lower primary school 
probationary teachers who all have experienced the positive impact that feedback can have on 
a pupil’s learning. As an enquiry team, we were all keen to ascertain if using one form of 
feedback (either verbal or written) could have a greater impact on pupil learning than another.  
 
The purpose of feedback is to make the children feel confident and connected to their learning 
and to develop learning accordingly. Watanabe-Crockett (2018) highlights the importance of 
verbal feedback as it provides learners with an opportunity to learn from mistakes but will also 
help a learner feel a sense of accomplishment no matter how much they struggle. However, 
Chong (2017) argues that written feedback is one of the most effective formative assessment 
tools to improve students’ learning as it allows students to be active agents in their learning. 
Written feedback gives pupils the opportunity to exercise greater autonomy with their own 
progression and achievement.  
 
Any form of feedback is fundamental in raising pupil confidence, and in turn impact their 
learning. It provides a platform for reflection and conversation between pupils and teachers, to 
allow pupils to progress.  It is suggested that educators should concentrate on providing pupils 
with meaningful detailed feedback as by doing so can ensure learning growth as pupils are 
more inclined to act upon their feedback. (Gedye, 2010). This enquiry aims to explore which 
form of feedback has the largest impact on pupil learning.  
 
Aim  
The aim of this enquiry was to;  

- Identify which form of feedback had the greatest impact on learning; 
 

- Formulate an understanding of which feedback method pupils preferred.  
 
 
 



 
 
Methodology  
 
The enquiry was carried out from the 15th February 2021 for the duration of four weeks with 
a Primary 5 class of 20 pupils. The feedback was provided during numeracy lessons. The 
research was conducted remotely, written and verbal feedback were provided via teams and 
FlipGrid.  
 
This feedback given during the enquiry was enquiry built around the learning intention and 
success criteria from each number lesson using the two stars and one wish format. This ensured 
the only variable in the enquiry was the form in which feedback was given, not the feedback 
itself. The class that was used for the enquiry was familiar with the use of two stars and one 
wish as feedback.  
 
Throughout the enquiry, feedback remained consistent for all pupils. The first two weeks 
consisted of feedback being delivered to pupils via written feedback on assignments each day. 
This was then followed by two weeks of feedback being delivered via FlipGrid each day. 
Feedback was catered to individual abilities, and to promote children's learning and therefore, 
improve the quality of their learning using two stars and one wish.  
The enquiry utilized the role of the teacher effectively in delivering appropriate feedback, as 
well as being able to view and reflect upon the impact of the enquiry on pupil learning.  
 
Findings were collected using the following data collection methods adopted from Zion & 
Mendelovici (2012);  
 

1. Questionnaire  
All pupils were required to complete a questionnaire pre-enquiry and post-enquiry. This 
allowed pupils to express their opinions regarding feedback, and any impact it had on 
their engagement or learning experience. The post-enquiry questionnaire provided clear 
evidence of the impact the enquiry had on pupil perceptions of feedback on their 
learning.  

 
2.  Pupil work  

This form of data was collected and analysed daily throughout the enquiry. Any work 
submitted was monitored to identify the impact each form of feedback had on pupil 
learning.  

 
3. Reflective diary  

Weekly reflections on progress, impact and pupil opinion will be recorded by the 
teacher. Within the diary teacher assessments of work were recorded, alongside any 
pupil dialogue or other observations made during the enquiry period.   
 



As all these forms of data collection were routinely occurring, the study did not require ethical 
approval. To ensure pupil confidentiality, all information will remain anonymous.  
 
Findings  
 
Finding were gathered from questionnaires, jotter monitoring, observations, and through 
teacher and pupil dialogue. 
 

1. Questionnaire  
Questionnaires were collated and assessed pupils’ views prior to and post enquiry. Thus 
creating a clear comparison following the immersive periods of either verbal or written 
feedback. The evidence identified that after an immersive period of each form of feedback 
pupils were now expressing a preference to receive both written and verbal feedback on their 
work. In connection, most pupils expressed that they would find receiving both written and 
verbal feedback more useful in their learning. This clear shift in perceptions is shown in Figures 
1.1 and 1.2.  
 

 
 
                     Figure 1.1                                                                      Figure 1.2            
 

2. Pupil work  
Through analysis of pupil written work there were lots of inconsistencies. In some jotters, there 
was evidence of pupil progression because of verbal feedback from one activity to the next, 
but this was not always consistent between lessons. Written feedback appeared to have a small 
impact, however again this was very inconsistent.  
 Following the post- enquiry questionnaire, pupils were asked why they preferred receiving 
both forms of feedback.  One pupil wrote “Hearing it makes it easier to understand, but having 
it written down helps me to remember it for next time”. Supporting that pupils understand their 
verbal feedback, however they require written feedback to remind them. In addition to this, 
research has found that verbal feedback has a significantly higher impact on pupils 
understanding of errors when compared to written feedback. (Agricola et al., 2020).  
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3. Reflective diary  
From teacher observations, some pupils appeared to be more engaged, with a more positive 
attitude to their learning during the two week period when verbal feedback was given. Through 
teacher/pupil dialogue, there was significant indication that pupils appreciated the process of 
verbal feedback. When asked why, pupils responded that they enjoyed being able to connect 
more with their teacher by hearing their voice. It made them feel as though they were back in 
class and in the class mindset, rather than being at home. They enjoyed having their next steps 
laid out, and clear explanations given to improve. Engaging in discussions via video call it was 
noticeable that some children had increased in confidence and were able to engage in more 
with their tasks. During conversations regarding learning, pupils did highlight their preference 
to receiving both forms of feedback together.   
 
Conclusion  
The information gathered in this enquiry has identified that pupils prefer a mixture of written 
and verbal feedback. Verbal feedback does help pupils understand next steps/ corrections. 
However, they feel that they need a written reminder to look back on. The enquiry did not show 
clear improvements in written work to show increased learning, however this could be due to 
the short length of the study.  
There was clear evidence from teacher observations that pupils were more engaged with 
feedback and learning online following the implementation of verbal feedback. This could be 
due to the exciting website used, being able to connect with the teacher more or having a greater 
enjoyment of the topic taught during those weeks. Inconsistent results were also obtained from 
children's responses in their questionnaires and informal discussions, in comparison written 
evidence of learning. 
 
Implications for Future practice  
 
Considering conclusions made from this investigation, formative assessment can be identified 
a strong progression tool that should be implemented into the classroom alongside pupils. This 
enquiry has highlighted the need to use an approach which combines written and verbal 
feedback. This feedback should highlight strengths, but also identify an area to develop in 
future. As a practitioner, this will develop my practice and awareness of monitoring and 
tracking my children's progress, and my influence in promoting their learning through 
effectively feedback. Verbal feedback has a greater impact when it is discussed with children 
to promote their understanding, which then enhances their learning and can be applied to any 
given task. To promote further progression, they should have access to written feedback to 
ensure they are reminded of how they can progress.  
 
The General Teaching Council for Scotland’s Standards for Registration (2012), require 
registered teachers to ‘engage in reflective practice to develop and advance career-long 
professional learning and expertise’ (Standard 3.4.2). Through engaging in this enquiry, I have 



been able to use this experience to inform my future practice using feedback that will help 
promote learning.  
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