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Rationale 

Online learning during the Covid-19 global pandemic has proven challenging for everyone 
involved. Teachers and students have had to adapt to an ever-changing learning environment. 
In the classroom, pupils can find it hard to focus during lessons, this has been magnified 
during the current pandemic and has been a real concern for teaching practitioners. The 
disruption to the “normal” school routine has raised many different challenges including 
pupil engagement with learning. In a conventional classroom setting, teachers can visually 
inspect the work that is being generated during the class and can talk to individuals who may 
not be engaging well in a private manner. Online learning has made this task very difficult, 
and teachers have had to rely on the relationships built with and the support systems at home 
of the young people in their classes. 

 The curriculum for excellence set out by the Scottish government focuses on the 
importance of the experiences and outcomes for learners. The documents, to date, highlight 
the importance of providing ‘engaging, enterprising and active learning approaches in a 
variety of contexts’ (Scottish Government, 2008). Online learning provided an added 
challenge of not being able to deliver lessons in a physical classroom and emphasised the 
importance to monitor the engagement of pupils with material.  

 The learning has provided a unique opportunity to learning practitioners where they 
can investigate different online learning techniques. Ensuring pupils still have a voice during 
this time is essential for maintain good teacher-pupil relationships. Having good working 
relationships is vital for many different aspects of learning and teaching but it can have a 
significant impact on the engagement of pupils (Marsh, 2012). Ensuring there was an 
opportunity to listen to pupils’ opinions was an important aspect of this enquiry. 

Aims 
The aim of this enquiry was to investigate how live lessons can impact the level of pupil 
engagement with online learning. 

Methodology 

This enquiry was carried out over a four-week period and was focussed on a fourth-year class 
of 20 pupils. The structure of the enquiry over the four weeks included two live lessons 
(structure one), two lessons which started with a meeting to set the class up for independent 
learning (structure two) and four independent learning lessons with a post at the start of the 
period (structure three). 

Across the four-week period, data from the pupils was collected using polls. At the 
start of selected lessons, pupils were asked to complete a poll with the question ‘Which 
lesson structure do you prefer for online learning?’. Pupils had to choose from statements 
such as ‘Live lesson for the entire period’, ‘Live lesson at the start of the period followed by 
working independently’ and ‘Work posted on the Teams page for independent working for 
the period’. The poll was given to the class twice across the four-week investigation. The first 
poll was given after the first two weeks of the enquiry with the second being given to the 
class at the end of the fourth week. Each two-week period contained one live lesson, one 



lesson which started with a meeting to set the class up for independent learning and two 
independent learning lessons with a post at the start of the period. 

Data on the engagement of pupils with the assigned working material was gathered by 
inspecting the insights tool on Microsoft Teams and keeping a register of engagement with 
meetings or posts. Assigning work via the assignments tool on Microsoft Teams also enabled 
data to be gathered on the engagement with tasks assigned to the students. 

 During the investigation, the class had 8 biology lessons. This provided an 
opportunity to compile data on three different lesson structures. A post was set before every 
lesson detailing the time of the lesson and the materials required for each lesson. At the start 
of the period either a meeting was started, or a post was uploaded to the classes Teams page. 
During live lessons, a register was taken using the attendance list provided on the application. 
This was downloaded at the end of every lesson and detailed the time spent on the call by 
every pupil. To collect data on the engagement with posts uploaded to the classes page, 
insights was used to see the time spent on the relevant pages and pupils were asked to give 
the post a “thumbs up” once they had read all of the information. 

 Further evidence of the effectiveness of the enquiry came from daily observations. A 
reflective diary was used to note the engagement with materials of pupils. The observations 
included engagement via the chat function during live calls with regards to answering 
questions and if students were following instructions such as raising or lowering their hand 
when requested. Any conversations with pupils with regards to preferred lesson structure 
were also noted. 
 

Findings 

Poll 
The poll conducted after the first two-week period of the enquiry indicated that there was an 
even split of opinion on preferred lesson structure. Fifteen pupils responded to the poll and 
the responses were split equally between the three options.  

 After the second two-week period of the enquiry, the poll was completed again. 
Eighteen pupils responded to the poll and the data indicated that the majority of the class 
prefer to engage with live lessons. Thirteen pupils indicated that their preferred lesson 
structure was live lessons. Three pupils indicated that they would prefer to have independent 
learning lessons with a post at the start of the period, the remaining two pupils indicated that 
they preferred lessons which started with a meeting to set the class up for independent 
learning. 

Structure One 
During live lessons across the four-week period attendance was high. The data is detailed in 
the table below. Live attendance refers to the number of pupils who logged on to the live 
portion of the lesson. Work submitted refers to the work which was uploaded by the end of 
the period. 

Lesson Live Attendance Work Submitted 
1 16/20 16/20 
2 17/20 16/20 



 

Structure Two 

Attendance during the live portion of this lesson structure was high. The data is detailed in 
the table below. Live attendance refers to the number of pupils who logged on to the live 
portion of the lesson. Post engagement looks at the pupil’s engagement with the post which 
was uploaded at the start of the lesson detailing the work and expectations of the pupils for 
the lesson. Work submitted refers to the work which was uploaded by the end of the period. 

Lesson Live Attendance Post Engagement Work Submitted 
1 15/20 8/20 8/20 
2 15/20 9/20 9/20 

 

Structure Three 

Across the four sessions using structure three the engagement was very low. The data is 
detailed in the table below. Post engagement looks at the pupil’s engagement with the post 
which was uploaded at the start of the lesson detailing the work and expectations of the pupils 
for the lesson. Work submitted refers to the work which was uploaded by the end of the 
period. 

Lesson Post Engagement Work Submitted 
1 8/20 5/20 
2 9/20 6/20 
3 6/20 8/20 
4 8/20 7/20 

 

Observations 

Throughout the four weeks, some pupils were reluctant to contribute via the chat function 
during live lessons. After discussions with smaller groups of the class it was indicated that 
pupils find it difficult to contribute during live lessons because they feel very impersonal. 
When asked to explain this feeling several students voiced a similar opinion that they felt 
self-conscious because the setting was so different to a conventional classroom setting and 
they feared they would be “judged”. 

Conclusion 

The results of this enquiry indicate that pupils engage more with live lessons whilst online 
learning than any other lesson structure investigated. However, to provide results that are 
more conclusive, the enquiry would need to be carried out for a longer period with a higher 
number of pupils. The enquiry is focussed on one aspect of a very complex issue, therefore, 
further research into online learning and its complexities should be explored. 

The enquiry has also allowed for a reflection on the skills that pupils have learned 
over the period of online learning. They have become more fluent in using technology in a 
professional setting and have had a greater level of independence and responsibility for their 
own learning. 



Implications for Future Practice 

This research has indicated that live lessons can impact the engagement of students during 
online learning. Although different lesson structures can encourage the development of 
different skills such as focused, independent learning, live lessons provide a structure which 
is more like a classroom environment. The need for structure during lessons is key for young 
people as it allows them to develop skills such as time management and independent learning 
in a controlled environment. Live lessons also provide students with the ability to gain 
instant, verbal feedback on answers to questions or queries they may have about the subject 
manner. During a time of uncertainty, being able to have their teacher available to talk and 
converse with has proven key to encouraging engagement with online learning. The enquiry 
would need to be extended to provide more conclusive results. However, the results have 
highlighted the importance of having a positive working relationship and a working trust 
agreement with the pupils in your class. 
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