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Rationale 

Online learning and teaching has become a regular practice throughout this year. The remote 
learning guidance for Scotland explained that “learning should still be motivating, meaningful and 
enjoyable” as well as being suited to support the needs of all children (Education Scotland, 2021). 
This supports Curriculum for Excellence which focusses solely on the learner in order to provide 
opportunities to allow children and young people to develop their skills in ways that are appropriate 
for them (Scottish Government, 2009).  

Whilst considering the different routes I could take for this enquiry, I wanted to ensure that it would 
benefit the pupils in my class. I understood the difficulties that children faced during remote learning 
and, therefore, I wanted to make learning fun for my pupils and allow them to engage in things that 
interest them. “Facilitation is a factor that can directly affect learners’ engagement, achievement and 
retention in online learning environments. How the facilitator treats the learners can change the way 
learners comprehend the learning environment and act correspondingly” (Oncu, S., 2007). I ensured 
that the daily challenges were well suited for all circumstances and that children would not need lots 
of different materials.   

 

Aims 

The aim of this enquiry was to evaluate the effectiveness of presenting daily challenges as part of 
online learning and to gauge the impact on engagement. I aimed to encourage engagement by 
focusing on children’s qualities and abilities.  

 

Methodology 

This enquiry was carried out with a Primary 2 class of 17 pupils. I conducted the daily challenges for 
a week and a half and had planned to stop them the following week in order to see if there would be 
an impact on the engagement from pupils. The challenges took place from the 10th to the 19th of 
February. However, as the schools opened back up, I could not complete the full enquiry as intended. 
The sample group consisted of children that were ranging in their engagement.  

Prior to starting the enquiry, I sent out a questionnaire on Microsoft Forms to allow me to gauge how 
children were feeling about online learning already and give them an opportunity to explain what 
they were enjoying, as well as giving them the opportunity to suggest new things I could try in order 
to increase engagement. Within this questionnaire I asked about Daily Challenges and if this is 
something they would be interested in. I got a lot of responses to this questionnaire and all the 
children expressed their interest in the Daily Challenges and made some suggestions as to what these 
could include.  



I would introduce the daily challenge every morning during our live call where I discussed with my 
pupils the different ways that challenges could be completed. I also allowed them to share their ideas 
too, encouraging pupil voice and participation.  

After the calls, I would always create a space on our class team to allow pupils to share their ideas on 
how they would be completing the challenge. This also allowed them to interact with one another 
virtually, as they were not able to meet up physically. Pupils often shared their photographs and 
videos of themselves completing the challenges here too.  I would comment on each picture and 
video shared to show that children that I had recognised their efforts. I would then post the pictures 
on Twitter to celebrate the children who were engaging within the challenges, in hope that other 
parents would see these and encourage their children to join in.  

I ensured that I introduced a variety of challenges that I thought my class would enjoy. These 
included; creating and designing a boat and aeroplane, and making an animal out of fruit. These were 
very popular challenges that were completed by the majority of children in my class. I realised that 
my class were very creative and enjoyed these types of challenges compared to more academic 
challenges. For example, when they were challenged to time themselves saying and writing the 
alphabet, I received very few responses.  

Once back at school, I gave the children who completed the challenges certificates to show my 
appreciation for completing the challenges when they could. We also had a discussion about the 
daily challenges. We discussed which ones they liked and disliked and how they felt before 
introducing the challenges and how they felt during the challenges.  

  

Findings 
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DAILY CHALLENGES
Child A Child B Child C



I have a class of 17 pupils, however, there were 9 pupils in my class who were key worker children, 
therefore, they were in school every day and unable complete the daily challenges. I chose children 
who I knew were always at home and, therefore, more able to complete the challenges. Whilst 
undertaking the enquiry, I noticed that more children in my class would respond if the challenge was 
physical or creative opposed to the challenges that were more numeracy or literacy based. Thus, 
early on I was able to adapt my challenges to ensure they were engaging and of interest of the 
learners.     

 

Child A  

Throughout this enquiry, Child A was always very eager whenever I would tell them about the 
challenges during live calls. He would offer suggestions and was very creative when completing the 
challenges. Child A suggested a daily challenge idea that I used – to create and design something that 
could fly. This child was actively engaged within learning and teaching before the enquiry, therefore, 
during the enquiry period, this did not change. As shown in the table above, he completed the daily 
challenges most days. He did not complete challenge 2 or challenge 4 and therefore, the line has 
remained flat in the chart. There could have been a variety of reasons that contributed to him not 
completing these challenges, such as challenge 4 being more literacy-based and he preferred the 
creative challenges.  Child A also had a sibling who was learning from home too, therefore this could 
have influenced what days he could complete the challenges. As well as promoting engagement for 
my pupils, I also allowed them to complete tasks that they enjoyed and matched their skills and 
abilities.   

 

Child B  

Again, this child was always very eager whenever I would explain the daily challenges on our live 
calls. He gave lots of great suggestions of things we could do and, again, I used one of his 
suggestions – to create something that could go under water like a submarine. Prior to the daily 
challenges, Child B was only slightly engaged during remote learning. As I introduced the daily 
challenges, he became more willing to engage within the calls and tasks. As shown in the chart 
above, Child B completed the majority of the challenges, with the exception of challenges 4, 5 and 7. 
Child B would sometimes wait and complete the daily challenges at the weekend due to him having 
siblings who were also learning from home. I ensured that he was recognised, like the others for his 
achievements during the daily challenges. Child B was also very creative while completing the 
challenges and enjoyed the more artistic and physical challenges.    

 

Child C  

Child C participated really well in all challenges presented and engaged well with the work too. This 
child was slightly engaged in some tasks prior to starting the daily challenges, but, once I began 
explaining the daily challenges, he became more engaged within the calls and the lessons. As 
illustrated within the chart, he completed all challenges and often got his whole family involved in 
completing them with him. He was very creative when completing challenges and sometimes found 
ways that others hadn’t thought of while doing them. 



 

Overall, my pupils, who were learning at home, responded well to the daily challenges and there was 
a positive effect on engagement throughout this enquiry. Once we were back at school, I had a 
discussion with my class about the daily challenges to find out their thoughts and opinions towards 
them, the children responded in the following ways: 

 

“I loved doing the daily challenges because it was more fun than school work.” 

 

“I liked doing them, but sometimes I did not have all the materials to do them.” 

 

“The daily challenges were fun because I really enjoyed creating different things and testing them 
out.” 

 

Conclusions 

As mentioned within the above findings, it can be concluded that Daily Challenges had a positive 
affect to online engagement. The daily challenges that were introduced were very open and therefore, 
allowed the children in my class to respond in different ways. The pupils played to their strengths 
when engaging with the daily challenges and they were able to express themselves in a variety of 
ways. I ensured that the challenges were not curriculum based as I understood the struggles they 
were already facing while learning from home and wanted to make the challenges fun for them. The 
challenges allowed them to explore different talents whilst exploring their imaginations.  

Once the enquiry had ended and I asked my pupils for their thoughts and opinions on the daily 
challenges, I could see that the majority of them enjoyed doing the daily challenges. The creative 
ones were definitely most popular within my class as these were the ones that most children took part 
in and commented on when asked about them. I would like to continue creating challenges like this 
for my class to maintain engagement in class. 

 

Future Practice 

By undertaking this enquiry, it has helped to deepen my knowledge of critically reflecting upon my 
own practice. I understand the importance of teachers developing the practice of critical reflection 
otherwise “they stay trapped in unexamined judgements, interpretations, assumptions and 
expectations” (Larrivee, 2000, p.293). Therefore, by critically examining my practice, I remain 
professional by acting upon my reflection and developing practice. 

This enquiry has enhanced my knowledge around developing the whole child and seeing all of their 
talents and understanding that they have different needs and abilities. It was interesting to watch how 
each child responded so differently to the same challenge. For example, one challenge was to build a 
snowman- I had some children go out and enjoy building a snowman with their family, some 



children drew a snowman and designed it how they had imagined it and one pupil even made a 
snowman using Lego.  

Throughout this enquiry, I gained insight to the importance of celebrating success for children. I 
ensured that I responded positively to all efforts made by pupils in my class while completing the 
daily challenges and these pupils were posted onto our class twitter page for other parents, classes 
and teachers to see their achievements.  Moving forward as a practitioner, I will ensure that I 
continue to celebrate all success for my pupils, both inside and outside of the classroom.  
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