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Rationale- 

 

Check-ins are important in children’s wellbeing during online learning. Mitchell, Mackenzie 

& Murdoch (2020) describes the importance of continuing to check in with students while 

online. Moreover, the article discusses that giving children the opportunity to connect with 

their teacher reinforces the strong relationships that have been built in class and are able to be 

transferred online. Spencer (2020) states that children may feel isolated when engaging with 

online learning. A study has shown that in order for children to successfully engage with 

online learning it depends on the relationship between teacher and student. Furthermore, 

when students fail to connect with their teacher online it leads to disengagement with online 

learning. This further develops to low attendance, low achievement and low engagement with 

online lessons. In order to have a smooth transition from face to face to online it is important 

to check in so that children have a sense of accountability and creates a teacher presence in 

their life. Terell (2020) further exemplifies that having online check ins for pupils makes 

them feel they have a connection with their teacher online. In addition to this it is important 

for children’s emotional and social wellbeing that pupils are aware their teacher cares about 

them. Using a mental health check in allows for teachers to assess children feelings, if this 

will affect their engagement for that day and if need be teachers require to check-in more 

frequently. 

 

Aims-  

 

The aim of this enquiry is to investigate the effects of introducing an online health and 

wellbeing check in before children begin their learning on a Monday and Thursday. The 

specific focus is to investigate the effects this check in has on increasing engagement during 

online learning. 

 

 



Methodology-  

 

This enquiry was conducted with a Primary 4/5 class, over a 4-week period, during online 

remote learning. Over the 4 weeks, children were given a mental health check in on a 

Monday and Thursday. The evidence was gathered by the class teacher through One Note 

and uploaded to a spreadsheet. All evidence was linked to children’s emotional wellbeing and 

if engagement increased on days children checked in compared to days when children didn’t 

have to complete the online check-in. Children were introduced to the check-in’s during their 

good morning message and were asked 4 questions about their emotional well-being for that 

day. Each of the questions were introduced to children in order to spark an online discussion 

and for the teacher to understand who felt happy, sad, angry etc.  

 

Approaches 

 

 



An example of the five questions children that were asked were; ‘How are you feeling today? 

do you have anything to tell me?, Were you able to find all of your work for today? and Do 

you need any help getting started with your tasks? And what questions do you have about 

your tasks?.  Children indicated how they felt every morning in a simple word and any stories 

that they would normally share with me in class was shared online. After each of these 

questions were asked the teacher could indicate who was set up for a good day and who 

needed an extra check in. To encourage engagement in check-ins, the questions were given to 

children in a simple way that requires a simple explanation so that it wasn’t over complicated 

for children to complete and potentially turn them away from taking part. 

 

Findings-  

 

The findings provided the opportunity to gauge if children’s engagement increased when a 

mental health check in was introduced in the morning. It is clear from the findings that 

mental health check-ins had created a slight increase of engagement on a Thursday however 

on a Monday engagement remained the same. From the evidence (Appendix 1) it is clear that 

in comparing the engagement a month apart, before and after introducing the mental health 

check-in, a Thursday had increased 23% from 13 children to 16 children who were 

completing home learning tasks. However, on a Monday (Appendix 2) engagement remained 

the same with 14 children completing their home learning. Although mental health check-ins 

had a slight increase in engagement it was found that having the connection with children 

helped with their health and wellbeing during this time of home learning. Following 

observations, the teacher found that having these allowed for relationships to be seamless 

from face to face to online.  

 

 

Conclusion- 

When considering the impact mental health check in’s had on engagement it is adequate to 

conclude that the enquiry has made a positive impact. The findings of the enquiry show that 

although engagement increased slightly, the main evidence found was the importance of the 

connection between student and teacher.  When you examine the findings it is evident that, 

within this primary 4/5 class, mental health check-ins are not effective in increasing 

engagement but are effective in maintaining relationships. This is a result of children being 

asked a mixture of academic and non-academic questions to gauge meaningful responses. 



From teacher observations, it is clear that this enquiry has had a positive effect on children’s 

mental health through the child understanding the teacher cares and wants to know how they 

child is feeling that day. 

 

 

Implications for Future Practice- 

This enquiry was small scale and carried out for the first time during online learning. 

Therefore, at this stage more research would be required for more accurate results. In future, 

the gathering of data could be extended for a longer period of time. Furthermore, possible 

next steps in this enquiry would be for carrying this from online to face to face to analyse if 

this increases engagement during in class learning. For future practice, it would be useful to 

continue implementing mental health check-ins within the classroom. Moving forward it 

would be helpful to engage children to engage with more mental health check-ins before 

starting their learning in the morning and after lunch. 
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Appendix (2) 
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