
 
What is the impact in using wellness checks to gauge student wellbeing during online 
learning?  
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Rationale  
There have been growing concerns surrounding the health and wellbeing of young learners in 
the last decade and the chaos wrought by the COVID-19 pandemic on the academic year has 
arguably exacerbated the issue. Regardless of our subject expertise, it is the responsibility for 
all educational practitioners to ‘have knowledge and understanding of contexts for learning to 
fulfil their responsibilities in literacy, numeracy, health and wellbeing and interdisciplinary 
learning’ (General Teaching Council for Scotland, 2012). The implementation of online 
learning had the potential to amplify many a learner’s mental health issues. Put simply, I 
believe some students would not cope with the transfer to an online learning environment. 
The potential for young people to struggle with their emotions cannot be understated: ‘The 
emotional distress experienced by children is said to be greater for children than adults, since 
they have a longer period in which to live with genetic knowledge and fewer capabilities for 
dealing with it’ (Michie, Bobrow & Marteau 2001, pg. 519). I wanted to use this enquiry to 
bring awareness to young people’s own mental wellbeing.  
 
 
Aims  
The aim of this study was to not only measure wellbeing but gather valuable insight from the 
pupil voice in how to cater for their wellbeing in an online environment. The aim was to 
implement an accessible and straightforward way of recording and analysing student 
wellbeing. Ultimately, the enquiry aimed to identify the impact of implementing a wellness 
check, using emojis, to assess student wellbeing during digital learning.  
 
 
Methodology  
The enquiry was carried out over four weeks at secondary level. It was implemented at the 
end of each week to paint a clearer picture of student wellbeing for that given week. As it was 
the primary platform for online learning, Microsoft Teams was used, and more specifically, 
Microsoft Forms for the creation of the ‘wellness checks.’ One advantage of this method is 
that students were already familiar with Teams via digital learning and this contributed to 
efficiency. The wellness checks were given to a handful of BGE S1 and S2 classes each 
week. It was made up of three questions: an emoji scale asking students ‘How have you felt 
this week in online learning?’ with emojis representing a scale of ‘very bad’ to ‘great.’ The 
use of emojis prompted much discussion. This generation of learners were born fully 
immersed in a digital age and using emojis would perhaps be more relatable and accessible 
for pupils: ‘emojis are a powerful communication tool. Making it just that bit easier to 
express how they’re feeling could be a game-changer for student mental health’ (Edom, 
2016). The second question asked students to ‘Please explain why you have chosen that 
emoji.’ This allowed students space to be honest and open with their experiences that week. 
The last question asked students ‘Do you think your mood has affected your engagement with 
your classes?’ with a ‘thumbs up’ and ‘thumbs down’ emoji representing yes and no, 



 
respectively. The final week of the wellness checks incorporated pupil voice, asking: ‘Do you 
think these wellness checks have been useful?’ This handed learners the opportunity to 
explain their choice in the following box and permitted them to offer any suggestions on what 
could be improved or removed from the wellness checks. It is integral to good practice to ask 
students their opinions, as they have a right to be involved in decisions that affect them, per 
the UN Convention on the Rights of the Child (1989). At the beginning of the lesson, 
students were asked to complete their wellness check, with emphasis on that current week’s 
learning and not a holistic view of online learning in general. Conducting this over four 
weeks provided the opportunity to draw together the results to determine how student 
wellbeing was faring in a digital environment, and if they personally believed it was affecting 
their engagement and some of the factors contributing to their mood.  
 
 
Findings 
 
Figure 1 ‘How have you felt this week in online learning?’ 

 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Week 1 

"#$%&' - very bad: 5% 
()* - not good: 30% 
+,- - okay: 35% 
./01 - good: 25% 
2345 - great: 5% 
 

Week 2 

"#$%&' - very bad: 0% 
()* - not good: 11.8% 
+,- - okay: 41.2% 
./01 - good: 41.2% 
2345 - great: 5.9% 
 

Week 3 

"#$%&' - very bad: 10% 
()* - not good: 15% 
+,- - okay: 55% 
./01 - good: 20% 
2345 - great: 0% 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2 ‘Do you think your mood has affected your engagement with your classes?’ 

 

 
 
 Figure 3 ‘Do you think these wellness checks have been useful?’  
 
 
 
 
 
 
 
 
 
 
 
The findings of this study indicate that students enjoyed having the opportunity to share their 
thoughts and feelings through the wellness checks. Despite the nature of online learning 
giving inconsistent attendance, the number of wellness checks submitted each week exceeded 

Week 4 

"#$%&' - very bad: 12.5% 
()* - not good: 6.3% 
+,- - okay: 50% 
./01 - good: 25% 
2345 - great: 6.3%% 
 

Week 1 
 

Yes 👍"#$ – 12 (60%) 
No 👎&'( – 8 (40%) 

Week 2 
 

Yes 👍"#$ – 10 (59%) 
No 👎&'( – 7 (41%) 

Week 3 
 

Yes 👍"#$ – 10 (53%) 
No 👎&'( – 9 (47%) 

Week 4 
 

Yes 👍"#$ – 8 (50%) 
No 👎&'( – 8 (50%) 

 
Yes 👍"#$ – 6 (55%) 
No 👎&'( – 5 (45%) 



 
expectations. Most of the students provided lengthy accounts on how their experiences each 
week had been. However, one student had to be referred to Pupil Support as their comments 
indicated they were struggling extensively at home. The findings from Figure 1 demonstrate 
that in the first week, many students were ambivalent, with the majority feeling ‘okay.’ 30% 
felt ‘not good’ which could perhaps be attributed to anxiety about the first week of online 
learning. ‘Great’ had a modest incline from 5% in Week 1 to 6.3% in Week 4. The largest 
proportion of learners each week were ‘Okay’, with the zenith reaching 55% in Week 3. ‘Not 
good’ dropped from 30% to a final 6.3% in Week 4. Conversely, ‘Good’ increased from 25% 
up to 41.2% and then returned to its initial level. For the second question, there were a range 
of responses: 
 
Sample A 
“I choose okay because I don't think it’s good or bad, but I do think it’s a bit boring and bad 
for your eyes. And I think it’s not as good as normal school because you don't get to see your 
friends.” 
 
Sample B 
“The school work has all been fine I just haven’t really been motivated to get it done.” 
 
Sample C  
“I put great because it’s better than real school because I get to be in my house and wear 
comfy clothes and I don't have to leave the house.” 
 
Collecting data on whether their engagement was affected by their wellbeing provided some 
interesting results. Figure 2 shows that 60% of learners believed their engagement was being 
affected in Week 1. However, towards the end, this number steadily dropped to 50% by the 
end of Week 4. For the additional question in the final week, Figure 3 demonstrates that a 
55% majority found the wellness checks useful, despite the drop in student attendance.  
 

 
Conclusions 
To conclude, implementing emoji scale wellness checks into the online classroom appeared 
to have a positive influence in gauging student wellbeing. The findings in the second week 
paint a more positive picture, with no student feeling ‘very bad’ but these results were 
perhaps skewed on account that there was a holiday this week. Both ‘very bad’ and ‘very 
good’ began to see an increase, as it appeared students were becoming more confident in 
admitting these emotions, which is a plus. Many of the reasons given by learners for feeling 
‘very bad’ or ‘not good’ were about missing social interaction with their peers and the 
amount of screen time they were being subjected to. Interestingly, learners who typically 
require more support in class were more likely to say that they were feeling great about 
online learning, perhaps due to the absence of pressure to keep up in the classroom. The 
largest group of learners were ‘okay’ and it is possible that the majority of learners were quite 
apathetic about online learning and had no real opinion on it. Alternatively, students may 



 
have felt pressure in providing a picture of their emotional state and opted for the neutral 
option. Although the data suggests there was a positive trend in student wellbeing, it is vital 
to acknowledge that this enquiry had a four-week life span and as such, it is unclear whether 
there was real change in learner mindsets. A majority found the checks to be useful, but a 
large portion did say otherwise, citing that the checks did not actually change anything or 
suggest how to improve their wellbeing.  
 
 
Implications for Future Practice  
As this was a very small enquiry - focusing on BGE S1 and S2 classes – it would be 
interesting to see the results yielded from a whole school initiative. Given the implications for 
Senior Phase and their qualifications, an insight into their health and wellbeing would be 
compelling. In future, exploring strategies that contribute to the betterment of student 
wellbeing would arguably be more beneficial, instead of merely recording it. In the short 
term, having literacy/reading periods or ‘off screen’ lessons would be valuable in giving 
learners a break. Beyond that, offering wellbeing strategies and perhaps lessons or classes to 
learners would render the checks far more useful.  Moreover, larger emphasis on emojis 
would make the wellness checks more engaging and encourage students to be open about 
their emotional states. The same health and wellbeing issues will be brought back by students 
to school and being dynamic and adapting these wellness checks for classroom use should be 
something implemented in the future.  
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