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Rationale 
During this lockdown, pupil wellbeing and engagement is a growing concern. As teachers in 
Scotland, we have a “responsibility for all” (Mental Health Strategy, 2017), and as such need 
to address the mental wellbeing of our pupils, as well as literacy and numeracy. As we have 
continued through the COVID-19 pandemic, external issues such as the lack of routine and 
home life have been documented as influencing the learning and engagement of learners 
(Kim, Dundas, Asbury, 2020). It is important then that teachers address these concerns as 
much as possible, as we would any factors that affect learning in the classroom. By giving 
pupils an outlet for their emotions each week, we are giving them the ability to reflect on 
what might be causing their issues and address them. As a reduction of in-person learning can 
lead to an increase in anxiety (O’Reilly, Dogra, Whiteman et al, 2018), it is important to do 
everything possible to address these issues quickly before they become unmanageable. This 
not only can positively change their mental wellbeing, but also help increase attainment 
through the expression of their emotional state (Mental Health Strategy, 2017).  
 
Aims 
This Practitioner Enquiry aimed to identify whether online learning was affecting the 
wellbeing of BGE pupils, and in turn, their engagement in their classes. Using the weekly 
wellness checks gave the pupils an accessible and easy to understand way to get their feelings 
about online learning across, so that they would be able to reflect on how their emotional 
wellbeing had affected their own learning. 
 
Methodology 
This enquiry was carried out with an S1 class (n=22) on a weekly basis, over a four week 
period. Due to the nature of online learning, and external issues with engagement, it was not 
expected that all 22 pupils would complete the wellness checks every week. The wellness 
check was assigned on the last day of the week that I would see the class and completed at 
the beginning of the lesson. Using Microsoft Forms to create a quiz in Teams meant that the 
pupils were already familiar with how to access the wellness checks, as well as how to 
complete and submit them without any additional stresses. For the first three weeks, the 
pupils were asked to answer three questions. The first, “How have you felt this week in 
online learning?”, asked them to place themselves on a scale from “great” to “very bad” (see 
appendix for full details). Then pupils were pushed to clarify their answer more fully, with 
the question “Please explain why you have chosen that emoji.”. Finally, pupils were asked 
“Do you think your mood has effected your engagement with your classes?” and select either 
“yes” or “no” depending on their thoughts. Emojis were used in questions one and three to 
help the pupils select the appropriate emotional response, as this is a format they would be 
used to in daily life through social media, text messages and through their peers. In the last 
week, two additional questions were added to the wellness check to gather information on the 
usefulness of the enquiry as a whole. After the initial three questions, pupils had to answer if 
they thought the wellness checks had been useful, by indicating yes or no, and then fully 
explain their answer. 



 
Findings 
The results of the completed wellness checks can be found in the appendix. The following 
abstracts are from observations made throughout the four week enquiry. 
 
Week One 
Pupils were set the assignment in the first week during a live lesson on Microsoft Teams. As 
it was the first time, they were talked through the purpose of the wellness checks, as well as 
the individual questions before they were asked to complete them. The lesson was continued 
as the checks were taking place, and praise was given as the submissions came in to spur on 
the rest of the pupils to complete their check. As a possible side effect of this being the first 
time they were asked to reflect on their mental wellbeing, the majority of the responses were 
neutral, however the majority of pupils were able to identify that their mood had affected 
their learning over that week. Every pupil attending the lesson completed the check. 
 
Week Two 
This is the first wellness check completed after the pupils returned from their February break. 
Pupils were more comfortable with the wellness check in the second week and were able to 
complete it without excessive prompting. They also explored their feelings in more detail and 
were more in depth with the responses they provided for the second question. There was a 
move away from a neutral response, something that will continue in the forthcoming weeks, 
as more pupils indicated an emotional response at either end of the scale, very bad or great. 
This week also showed a greater increase in the majority of pupils who could see the 
coloration between the emotional state and their engagement. As with the previous week, all 
pupils in attendance completed the wellness check. 
 
Week Three 
This week pupils completed the wellness check largely unprompted, signalling that they were 
used to the checks by this point. There was a slight drop in responses, however this was in 
line with a drop in engagement as a whole that week. The number of “okay” responses on the 
first question grew, but so did the “good” responses, which could indicate contentment or 
apathy towards online learning as a whole. Even with this, three quarters of the class were 
able to identify their mood contributing to their engagement. In this week there was also a 
pupil whose responses had to be forwarded to Pupil Support, as he was clearly not coping 
with online learning and it was affecting his mental health. The issue was reported and dealt 
with by Pupil Support. 
 
Week Four 
In the final week of the wellness checks, the majority of the class gave positive responses to 
the initial question, with only three pupils giving a negative. All pupils were able to explain 
why they had selected that response, although not as fully as they had in previous weeks. The 
pupil who had previously been reported to Pupil Support was still struggling, however it had 
been made clear that they had been feeling this way since lockdown began in January, so this 
was likely an external response. When asked if they felt their mood had affected their 
engagement, 75% of the class responded yes, as they had the previous week. However, when 
asked if they felt that the wellness checks had been useful, all 16 pupils who completed the 



check agreed and said that it was. When asked to explain their answers, the pupils could be 
banded into two camps; they either felt as though the wellness checks allowed them to reflect 
on their own feelings, or they felt supported that a teacher was checking on them. 
 
Conclusions 
Due to the small scale of the enquiry, the evidence gathered was not conclusive. However, 
through analysing the data, this evidence has shown that granting pupils the opportunity to 
share how they are feeling with others has had a positive impact on pupils’ wellbeing. This 
was reflected in the data gathered in Week Four, as every pupil in the class stated that they 
had benefitted from the wellness checks being in place. It does seem likely however, that 
external factors such as the time of day and the length of time in lockdown also affected the 
results. This class were always seen Period 5, after lunch, and as such may have benefitted 
from the break they had just had. Also, as lockdown continued into its third month it seems 
likely that there was a feeling of apathy towards the situation and online learning that was 
making the number of “okay” responses fluctuate as much as it did. However, these wellness 
checks did allow pupils the chance to share their feelings with their teacher, both good and 
bad, and reflect on their own engagement and wellbeing. This proved to be successful, as the 
class were consistently submitting their responses with minimal prompting; while not every 
pupil in the class attended the lessons or submitted the work, it did tend to be the same group 
completing the checks every week. Through the data that was gathered through the wellness 
checks, it is evident that the use of these weekly checks has had a positive impact on pupils’ 
wellbeing, if not their engagement. 
 
Implications for Future Practice 
As a teacher the wellness checks have allowed me to keep an eye on my pupils, and make 
sure that they feel as if they are still receiving the same level of pastoral support they would 
receive from me in person. Due to limitations of online learning, not all the pupils in the class 
were taking part in the checks weekly, but the pupils who were taking part all benefitted from 
the support, even if it was not consistent on their part. There would have been a more 
accurate representation of the effectiveness of the wellness checks if this had been carried out 
in person, with a full class of pupils completing the checks every week. In the future I hope to 
continue these checks with this class, to gauge their wellbeing on a long scale. 
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