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Rationale 

For the learning process to be effective, feedback provided to pupils should be at the forefront 

of teaching practice. According to Hammond and Yeshanew (2007) there is an evident link 

between feedback provided and pupil attainment levels. Konold, Miller and Konold (2004) 

have stated that feedback provided to pupils should provide information on how they are 

performing. Furthermore, it should not only focus on what aspects are successful but also 

those that could be developed. 

 

Due to COVID-19 restrictions, the practitioner enquiry was carried out remotely opposed to 

within the classroom or in a practical setting. As all tasks and assignments were online during 

the time of the enquiry taking place, the main focus was to identify a method of providing 

feedback to the pupils that was both feasible and effective. Pupil feedback was the main focus 

of this enquiry, and Microsoft Forms provided a platform which delivered feedback instantly 

to the pupils. This ensured learners were engaged and adhered to tasks whilst feedback was 

administered quickly as possible. 

 

William (2009) states that immediate feedback provides scope for pupils to move forward 

with their learning. By facilitating a method which provided this, it would ensure the pupils 

were able to progress with their learning through instant feedback with suggestions and 

solutions.  

 

 



Aim 

The aim of this enquiry was to determine the effectiveness of Microsoft Forms and the role 

this has in providing feedback; particularly during the online learning phase. The enquiry 

focused specifically on the types of feedback pupils preferred and how the implementation 

of Microsoft Forms benefitted this. 

 

Methodology 

Fifteen learners within S3 Elective Physical Education class were at the forefront of the 

enquiry. From a class of 30, only 15 had been engaging with the tasks which reduced the 

number of participants. The enquiry took place over a 4-week period and was incorporated 

through the online learning phase. The initial week of the enquiry was completed through the 

use of a generic Microsoft Forms document for the pupils to anonymously respond with their 

feelings towards feedback provided through online learning thus far.  

 

With each live lesson and online task that was set during the remaining weeks, the use of 

Microsoft Forms assignments were implemented for the pupils to complete their tasks and 

receive immediate feedback through the pre-set answers. The group completed one Forms 

assignment per week and then re-answered the generic feedback form used on week one as 

the final assignment. The reason for this was to allow pupils to answer the same questions 

and provide their thoughts on whether or not they found the use of forms effective in 

providing feedback. This would hopefully convey the pupils positive or negative feelings 

towards feedback provided through Microsoft Forms.  

 

The forms were displayed like questionnaires which according to Jones and Gratton (2004) 

would allow for pupils to answer whilst reducing the likelihood of biased responses. The 

learners were assured of anonymity throughout the study to ensure safe and honest 

responses from the pupils. Along with ensuring their identity remained anonymous, I 

discussed the significance of the study, why it was taking place and what I was going to do 



with results. This was to ensure trustworthiness and respect was maintained during the 4-

week period (Wang, 2013). 

 

Findings 

Upon completion of the 4-week study, the results were collated and analysed to determine 

the effectiveness of Microsoft Forms. The findings were displayed through charts and pupil 

comments to convey common themes. 

 

Pupil Engagement 

It became quickly apparent that it was going to be difficult to obtain adequate responses as 

the pupil engagement from a class of 30, was limited to only 11 people responding on the first 

Microsoft Forms task. As the 4-week enquiry progressed, over time the engagement from 

pupils began to drop and learners had to be reminded to complete this. The responses varied 

between a high of 11 and dropped as low as 7. However, not every submission had the same 

people responding which meant some learners had only completed 2 out of the 4 

assignments.  

 

An interesting find from the responses and completed assignments was that some pupils who 

were attending the live lessons weren’t completing the Forms assignment. Similarly, certain 

pupils were completing the Forms but not attending the live lessons.  It was apparent that for 

content-based forms, those that attended the live lessons had better results and responses 

than those that didn’t. Engagement made it difficult to obtain adequate results for each Form. 

 

Pupil Responses 

Due to limited pupil responses, it was difficult to gauge the effectiveness of Forms providing 

feedback to the pupils and this was evident through the ‘How was Microsoft Forms helped 

with providing feedback’. From a total of 9 responders to this assignment, only 7 decided to 

complete the question which made it difficult to obtain adequate data surrounding the 



question. This was one example, and a common theme, in which pupils didn’t respond to 

certain questions; perhaps due to a lack of knowledge or understanding of the question. 

 

Figure 1 – pupil opinion on Microsoft Forms assisting with feedback 

 

 

 

 

As the image above indicates, the responses were vague and lacked any substance. The 

responses varied from ‘provides feedback quicker’ to ‘don’t know’. This made it challenging 

to appropriately identify the role Microsoft Forms provided in delivering feedback to the 

pupils regarding their tasks.  

 

Accessibility of feedback 

The results from the first feedback form indicated that access to feedback provided, ranged 

between extremely easy and fairly easy with a response rate of 12 pupils. Indicating that pre-

enquiry, there were no issues accessing feedback and it appeared accessible for the learners. 

 

Figure 2 – Initial pupil opinion on feedback provided 



 

Comparing this to the follow up Forms assignment that concluded the 4 week enquiry, the 

responses remained the same with fewer learners responding to the question. 

 

Figure 3 – Pupil response on feedback post 4 week enquiry 

 

 

From this data, it would suggest that the use of Microsoft Forms did not provide much 

assistance or increase accessibility for providing feedback for the learners. The only difference 

in the feedback provided to pupils through Forms is the speed in which it is delivered to the 

learners. Although the speed of the feedback is greater, comparing this to feedback to one 

given via live lessons, Microsoft Teams chat function or Satchel One it may not have as much 

significance for the learner. They are able to converse through these methods and ask follow 

up questions, opposed to the answer being marked correctly or incorrectly with the correct 

answer highlighted.  

 

 



Live Lessons 

The pupils were asked to provide their opinions on how material was delivered and with 

assignments based on PE content, the responses indicated that live lessons aided their 

understanding of the curriculum. This would suggest that incorporation of live lessons would 

be advantageous when coupled with Microsoft Forms for providing feedback and delivering 

content to learners. 

 

Conclusion 

The findings from the Microsoft Forms assignments indicate that the use of this for providing 

feedback is useful with regards to the speed of information relayed to the pupils. What is 

unclear however, is how effective the feedback provided to the learners is and whether or 

not this is a useful method for improving the learning process for pupils. 

 

The pupil engagement was notably less as each week passed with numbers progressively 

declining with each assignment. The reason for this may be due to remote learning and some 

of the pupils suggested that they could not keep up with the amount of forms assignments 

each week. The responses were also vague which made it difficult to draw effective 

conclusions regarding the use and practicality of forms providing feedback to pupils. 

 

Overall, the use of Microsoft Forms did provide a number of positive responses however the 

effectiveness was difficult to ascertain due to limited participation and adherence rates being 

poor throughout the study. The ‘curriculum based’ form responses were less compared to the 

generic forms, suggesting that inadequate knowledge of the content was a factor for poor 

completion rate. As mentioned previously, perhaps the use of live lessons with the Forms 

assignments would help with completion rate and feedback provided to pupils. 

 

 

 



Implications for future practice 

The use of Microsoft Forms providing feedback to pupils was effective for providing instant 

feedback to pupils, however some questions required detailed responses and explanations 

which was given to pupils through satchel one or through live lessons. The curriculum-based 

forms were more challenging for pupils and was met with low response rates and poor quality 

answers. For future study, live lessons could help bridge the gap in learner knowledge and 

pupils could ask questions regarding the assignments. Instant feedback from the forms and 

live feedback would assist in with pupils moving forward with their learning. The use of forms 

for providing feedback is certainly a possibility, however it appears it must be used in 

conjunction with live lessons and satchel one opposed to a standalone method. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Reference List 

 

Hammond, P. and Yeshanew, T. (2007) The impact of feedback on school 

performance. Educational Studies. 33(2), pp.99-113. 

 

Jones, I. and Gratton, C. (2004). Research methods for sports studies. 3rd ed.  

 

Konold, K., Miller, S. and Konold, K. (2004) Using Teacher Feedback to Enhance Student 

Learning. TEACHING Exceptional Children. 36(6), pp.64-69. 

 

Wang, X. (2013) The construction of researcher–researched relationships in school 

ethnography: doing research, participating in the field and reflecting on ethical 

dilemmas. International Journal of Qualitative Studies in Education. 26(7), pp.763-779. 

 

William, D. (2009) Assessment for Learning: why, what and how? London: Institute of 

Education. Page 6 

 

 


