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Rationale  

As remote learning continues across Scotland, pupil attainment remains a focus. Assessment 
is an integral part of the Curriculum for Excellence, informing planning for improvements in 
learning (Scottish Government, 2011). To secure distinct evidence of pupil understanding 
within an online setting, I considered effective formative assessment strategies (Cowie & 
Bell, 1999). Planned formative assessment offers a continued measure of pupil growth, 
essential to progressive teaching. Microsoft Forms facilitates the creation and implementation 
of custom-made assignments, allowing teachers to gather and track pupil responses. Thus, I 
felt it would be valuable to explore Microsoft Forms as a means of formulating next steps, in 
anticipation of increased pupil attainment.  

Hattie and Clarke (2019) maintain that evidence-informed teaching is most influential when 
paired with feedback. The provision of focused feedback is central to informing pupils of 
their successes, as well as identifying specific areas for improvement. As remote learning 
continued, direct interaction with individual learners was restricted. To deliver constructive 
performance and improvement related feedback to my pupils, I looked to introduce an 
alternative method of communication, suitable within a remote setting. Online written 
feedback facilitates direct communication, offering pupils the opportunity to recognise and 
evaluate their progress. Vygotsky’s Zone of proximal development supports constructive 
written teacher feedback. By exercising their role as a more knowledgeable other, teachers 
can refine a pupil’s understanding of the intended success criteria (McLean, 2003). The 
effectiveness of written feedback, however, is determined by a learner’s ability to actively 
engage with the information provided (Nash et al, 2017). As a result, I looked to explore the 
extent to which pupil engagement is influenced by personalised written feedback, and the 
consequent effects on pupil attainment. 

Aims  

This enquiry aims to evaluate the impact of Microsoft Forms on informing planning in 
Numeracy. This study will focus on the effect of written feedback on pupil engagement, thus 
increasing attainment in Numeracy.  

Methodology  

A variety of qualitative and quantitative data was collected throughout the enquiry. Evidence 
was gathered through checkpoints, weekly polls and submissions of pupil work to greater 
understand the influence of Microsoft Forms on assessing learning in Numeracy. 
 
This enquiry was conducted in a Primary 4 class over a period of four weeks. While all 
twenty children in the class received written feedback upon completion of a weekly 
checkpoint, this study focused on eleven children. These eleven children were of a similar 
ability, forming one of three ability groups for Numeracy.  

The evidence was gathered during Numeracy lessons as the class were taught time. Once a 
week, all children were asked to complete a Microsoft Forms quiz as part of their daily tasks. 
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The weekly checkpoint consisted of twenty mixed questions to reflect the pupil’s overall 
achievement of the success criteria. Immersive reader and dictation were available 
throughout to ensure accessibility for all. The results gathered were then measured against the 
success criteria to evidence the intended learning and inform planning for next steps 
accordingly. To notify pupils of their successes and to specify areas for improvement, 
personalised written feedback was provided. Once made available, it was the responsibility of 
those that participated in the checkpoint to access their individual written feedback. To 
determine the effect of written formative feedback, samples of pupil work were reviewed. To 
begin each week’s learning, all children were presented with a poll to determine whether they 
had engaged with the previous week’s feedback.  
 
Findings  

On completion of the practitioner enquiry, significant key themes emerged from the data in 
line with the research’s rationale. 

Informed Planning 

The evidence gathered supports the use of Microsoft Forms in informing progressive 
planning. Upon analysing the data, it became apparent that Microsoft Forms checkpoints 
collected a considerably higher number of submissions than that of daily Numeracy tasks. As 
a result, a more accurate insight into pupil understanding could be achieved. This was 
measured against the success criteria following each weekly check in. Thus, forward 
planning was greater informed, in pursuit of the intended success criteria. 

Pupil Engagement 

The enquiry noted an increase in checkpoint submissions, from 45% in week one to 64% by 
week four. The data suggests that pupils were engaged by this approach to Numeracy 
learning online. The continued increase in responses each week indicates that pupils grew 
accustomed to Microsoft Forms as it remained a recurring part of the online Numeracy 
schedule. Over these four weeks, a total of four children failed to access Microsoft Forms 
once. Their engagement with remote online learning was largely inconsistent. 

 

Upon interpreting the data, it was evident that more children engaged with their written 
formative feedback as the weeks progressed. The results of the weekly poll documented an 
increase in “yes” responses, from two in week one to six in week four. This increase suggests 
that children were motivated and willing to engage with their feedback and acknowledge 
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their achievements. This therefore implies that pupils gained an understanding of areas of 
their learning in need of improvement in Numeracy, as outlined by the teacher.  

 

Pupil Attainment 

Examples of pupil work revealed several children were able to effectively implement next 
steps in line with the written feedback provided. Many samples of pupil submissions 
exhibited notable improvements. This confirms the influence of detailed, individualised 
written communication upon a child’s progression. Combined with effective teaching, as 
informed by evaluation of the intended success criteria, a number of children were able to 
successfully interpret and apply their written feedback to aid progression.  

Written Feedback 

 

Sample of Pupil Work 
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Written formative feedback, however, was not effectively applied by all children. While 
many pupils had confirmed to have engaged with their next steps, this was not evidenced by 
all in consequent Numeracy tasks. Many samples of pupil work displayed little to no 
improvement, suggesting some children did not effectively utilise the information provided in 
written feedback. While this may indicate a lack of motivation and effort from several 
children to impact their learning, it is worth noting that this may also be a consequence of the 
child’s home learning circumstances, such as technical difficulties or a lack of internet 
access. As a result, consequent written feedback remained largely unchanged for some pupils 
as they were unable to modify their practice.  

Conclusions  

The information gathered supports the use of Microsoft Forms as a positive influence on 
teacher practice and pupil learning in an online setting. Given the regularity of weekly 
Numeracy checkpoints, pupils displayed increased engagement with both the Microsoft Form 
checkpoint and consequent written feedback, as it was embedded in their weekly routine. 

The data evidenced a gradual increase in weekly checkpoint submissions and regard for 
feedback. However, the influence of Microsoft Forms on pupil engagement remains 
inconclusive. Within an online setting, pupil engagement can be influenced by a variety of 
factors. To an extent, pupils are responsible for their own learning, and as a result 
engagement is largely influenced by each individual’s willingness to learn. Similarly, of 
those pupils confirming to have read their written feedback, a selection of the resulting work 
neglected the identified next steps. While this may be a consequence of factors out with the 
child’s control, it is important to question individual motivation. It is therefore difficult to 
ascertain the true impact of Microsoft Forms upon pupil engagement and attainment in 
Numeracy. 

As a formative assessment strategy, Microsoft Forms effectively informed teacher planning. 
While only a proportion of the group contributed, distinct evidence of pupil attainment was 
amassed as a result of weekly checkpoints. This guided the content and pace of subsequent 
learning, towards achievement of the identified success criteria.  

Implications for Future Practice  

This enquiry underlined the value of checkpoints in assessing online teaching and learning 
across the curriculum. It is worth considering the continued use of Microsoft Forms as in 
class learning returns. Unlike remote learning, teachers can implement Microsoft Forms 
checkpoints as a compulsory learning task, thus guaranteeing full participation from all. By 
adopting this formative assessment approach within a classroom setting, teachers can gain a 
more accurate representation of pupil growth and attainment. As a result, teachers can 
become greater informed to plan appropriately for next steps. 
 
Once online learning comes to an end, the provision of written formative feedback in a 
classroom setting will likely remain. Upon return to a controlled classroom environment, it is 
important for teachers to consider reserving class time for pupils to read feedback and request 
clarity if need be. Regardless of whether Microsoft Forms is in use, this will compel children 
to be more receptive to written formative feedback and value its place in the classroom. In 
future, it is also crucial that teachers prioritise educating all children on how to interpret and 
use feedback effectively. As a result, pupils will be greater equipped to successfully respond 
to written communication, ensuring engagement, growth and responsibility in learning for all. 
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