
Rationale 

The use of pupil feedback is largely considered to be a key aspect of formative assessment 
(Dann, 2017). Shute (2008)) states that “feedback has been acknowledged as an important 
part of the learning process” where it is an important “factor to improve knowledge and skill” 
(Fithriani, 2019). How Good is Our School (HGIOS) also states that learners should receive 
“high-quality feedback and have an accurate understanding of their progress and what they 
need to improve on” (Education Scotland, 2015).  

Scotland went into a national lockdown in December 2020 which resulted in many pupils 
starting back their education remotely online. A study by the University of Glasgow 
concluded that out of seven hundred and four teachers, two hundred and six had “reported 
their high attaining pupils were not engaging well” (Seith, 2020). Social interaction is found 
to be a key aspect of human development as Vygotsky (1978) states “development is found in 
social interaction” where learning takes place through interaction with others rather than the 
“mind of an individual” (Fithriani, 2019). However, previous studies also concluded that 
pupils who received audio feedback were more likely to re-use the feedback in addition to 
those pupils who received written feedback (Nortcliffe, 2015). It was decided that it may be 
beneficial to explore how feedback methods impacted on learning and teaching and in 
particular, if it had any impact on engagement during digital remote learning. 

Aims 

This enquiry aimed to establish whether or not the method of feedback given to learners 
impacted upon their engagement with learning remotely. 

 

Methodology 

Ramsden (2003) states that “providing effective feedback on students work presents one of 
the key characteristics of quality teaching”. In order to achieve the enquiry aims, SMART 
targets were used in order to ensure that the goals set were “more achievable” (BBC Bitesize, 
2021). BBC Bitesize (2021) suggests that using SMART “targets provide a focus” and act as 
“steppingstones towards the final goal”. 

The first aspect of the SMART targets was “Specific”. Scott (2014) states that “specific goals 
answer your six “W” questions: who, what, where, when, which and why.” The practitioner 
enquiry “Specific” was to provide verbal feedback using voice notes to 50 % of the pupils 
online to identify if this had a positive impact on the children’s learning and engagement 
levels. 

The next aspect of the SMART targets was “Measurable” as this states clearly what success 
will look like (BBC Bitesize, 2021). According to Scott (2014) “creating a measurable goal 
makes it easy to determine if you have progressed from point A to point B”. The enquiries 
measurable was to provide children with an online questionnaire comprising of open 
questioning about written feedback and to then provide 50% of the children with verbal 
feedback through the use of voice notes. A questionnaire on verbal feedback would be issued 
at the end of the time scale to compare findings between written and verbal feedback. Stokel-
Walker (2018) states that voice notes give “an honest impression of what you are wanting to 
say” as well as being more “emotive” than “text-based communication. 



According to McLafferty 2010; Parfitt 2005 “questionnaires are useful for gathering original 
data about people, their behaviour, experiences and social interactions, attitudes and 
opinions” (McGuirk & O’Neil, 2016). The questionnaires comprised of six questions which 
were thoroughly organized to ensure questioning was “carefully thought out with regard to 
the context” (McGuirk & O’Neil, 2016) with the exception of one multiple choice question in 
the verbal feedback questionnaire to obtain the children’s preferential feedback method. A 
variety of open questioning was used to ensure there was a great response from the learners 
whilst ensuring “personal attention” to ensure the participants the researcher is “interested in 
their opinion” (Expert Programme Management, 2018). The questionnaires were posted 
online of the “Microsoft Teams” platform as according to Leeuw et al (2008) “a common 
way to attract respondents to web survey is placing the link to the survey on a popular 
website”.  

The next aspect of the SMART targets was “Attainable” as according to Scott (2014) 
“attainable goals stretch the limits of what you think is possible. The enquiries “Attainable” 
was to observe and track weekly engagement online through the use of “Microsoft Insights” 
with the pupils as well as the standard of work they submit each week to identify if 
improvements had been made within work and engagement. The data was collected and 
stored online through the use of “Microsoft forms” as it is a “simple lightweight tool that lets 
you quickly create a form [and] collect responses in real time” (Lui, 2017). 

The next aspect of the SMART target was “Relevant” as Scott (2014) states that “relevant 
goals focus on what you truly desire” where they are the “opposite of inconsistent or 
scattered goals”. The enquiries “Relevant” was in harmony with the online platform as the 
children were learning remotely due the Covid-19 Pandemic lockdown which was 
implemented by the Scottish Government. 

The final aspect of the SMART target was “Time” as BBC Bitesize (2021) suggests that this 
should “state when the goal should be achieved by”. Scott (2014) states that “time-bound 
goals are challenging and grounding where the goals have specific deadlines”. The 
practitioner enquiries “Time” was over a period of four to five weeks during remote learning 
on online platforms such as “Microsoft Teams”.  
 

Findings 

As a whole the results and engagement from the online questionnaire proved quite poorly 
with four responses out of ten children. The results from the questionnaire proved highly 
informative through the use of questioning. 
The first question asked the children “Are you able to find and understand the written 
feedback I currently give you?” The response from this questionnaire found that 100% (see 
table one) of the children replied “yes” that they could find their feedback. 
The second question asked the children “Do you always read your feedback?” with 75% (see 
table 2) of the children saying “yes” and one “most of the time”.  
Question three asked the children how they “felt about this way of receiving feedback?” 50 % 
(see table 3) of the children said they felt “good” whilst other responses included “okay” and 
“it’s very helpful”. 
The fourth question asked the children how receiving the written and verbal feedback made 
them feel about their learning? There was a variety of responses which included “Good, okay, 



great and it makes me happy”. In relation to the verbal feedback questionnaire the responses 
included “good and better because I know my mistakes”. 
The fifth question asked the learners if the verbal and written feedback helped with their 
learning? Around 66% (see table 5) replied “yes” whilst another replied “kind of”.  
The final question on both of the questionnaires asked the children if there was anything the 
teacher could do to improve the way they receive and use feedback? Majority of responses 
answered “no” whereas another response included “It would be nice to hear my teachers 
voice sometimes”. 
The seventh question was a multiple-choice question on the verbal questionnaire. This 
question asked the children which method of feedback they preferred. The results concluded 
that two thirds of the children preferred the written feedback compared to the verbal 
feedback. 

 

Conclusion 

As a whole, the result of feedback methods did not impact on engagement levels during the 
online platform, however it did support learners to develop their learning through the work 
they provided through the use of “Microsoft one note and teams”. It had been noted prior to 
the study that many learners were engaging during online learning at the beginning, however 
as the weeks progressed the engagement levels began to decrease due to more children 
collecting paper packs from the school to complete at home. The use of feedback does play a 
vital role in the learning and development of learners (Hounsell, 2003) as through the use of 
the different feedback methods it enabled the children to make the changes in order to 
develop their learning. In conclusion there was a slight increase in some of the children’s 
written work due to the feedback obtained, however it was noted that it did not have an 
impact on engagement levels for the children who did not engage with online learning. It was 
found that many of the children were accessing the “Microsoft Teams” platform to access 
their work, however it was noted that some children were not submitting work for feedback. 
This suggests that perhaps the use of verbal and written feedback is both needed in order to 
support and engage learners, which can be implemented and continued in future practice 
within the classroom setting and through digital learning. 

 

Implication for future Practice 

An implication raised in relation to Vygotsky’s (1978) Zone of Proximal Development theory 
(Fithriani, 2019) suggests that through social interaction more learning takes place, however 
from the results it was found that majority of the children preferred the written feedback to 
the verbal feedback which would suggest that verbal interaction is not needed. This raises the 
question if any verbal audio notes with a learner supports and develops learning? 

It is hoped that success can be replicated through adapting and incorporating a similar 
approach within the classroom environment where the children may benefit from a variety of 
verbal and written feedback methods in order to support their learning and improve 
attainment within a variety of curricular areas.  



Furthermore, should the need for digital remote learning occur in the future, learning from the 
findings of the enquiry it can be noted that a balance of verbal and written feedback methods 
would be given from the beginning. 
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Appendix 1 – Findings Tables 
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Table 5  

 

Table 6 

6) Is there anything you think I could do to improve the way you receive and use feedback? 

Written Feedback Responses 
 No 

 No 
Nothing really 

It would be nice to hear my 
teachers voice sometimes. 

 

 

3) How do you feel 
about recieveing 
feedback on your 

work?

Fine Okay Good

4) How does receiving 
feedback make you feel 

about your learning?

Better because I know my mistakes
Good

5) Does Verbal/ Written 
feedback help you with your 

learning?

Yes No Kind of



Verbal Feedback Responses 
“I don’t think so” 
No 
No 
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7) Which feedback method do you prefer?

Written Verbal



Appendix 2 – Questionnaires 

Written Feedback Questionnaire 

1) Are you able to find and understand the written feedback I currently give you? 

2) Do you always read your feedback? 

3) How do you feel about this way of receiving feedback on your work? 

4) How does receiving written feedback make you feel about your learning? 

5) Does this feedback help you with your learning? 

6) Is there anything you think I could do to improve the way you receive and use 
feedback? If so, please give details. 

 

Verbal Feedback Questionnaire 

 

1) Are you able to find and understand the verbal feedback I currently give you? 

2) Do you always read your feedback? 

3) How do you feel about receiving verbal feedback on your work? 

4) How does receiving verbal feedback make you feel about your learning? 

5) Does this feedback help you with your learning? 

6) Which method of feedback do you prefer?  

7) Is there anything you think I could do to improve the way you receive and use 
feedback? If so, please give details. 

 

 

 

 

 

 

 

 



Appendix 3 – Online Engagement Tracker 

 

Pupil Week 1 Week 2 Week 3 Week 4 
WB     
MC     
RC     
GE (NA)     
MF (NA)     
DF (NA)     
SH     
CK     
CK     
OL     
DL (NA)     
MM (NA)     
DM     
OM (NA)     
FM (paper pack)     
TS (paper pack)     
KT (NA)      

 

Key 

(NA) Not Applicable 
(Keyworker 
children) 

                         Accessed teams 
for 2 + days per 
week 

 Accessed for less 
than 2 days 

 Not accessed 
teams 

 


