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Rationale  
During the Covid-19 pandemic one of the main concerns surrounding online learning is the 
health and wellbeing of students and if online learning will have a detrimental effect on 
students. There is also the concern that if student health and wellbeing is affected, it can 
affect their engagement with learning and have an impact on their learning experiences. It is 
the responsibility of all schools and its practitioners to support students’ wellbeing, whether it 
be physical, emotional, social and in the case that is being explored here, mental in what is 
coined “Responsibility for All” (Mental Health Strategy, 2017). Whilst understanding of 
student wellbeing has developed substantially in recent years, including students own 
understanding of what it means to be healthy in all aspects, there still appears to be a lack of 
understanding of the importance of what it means to be mentally and socially healthy (Dogra 
et al, 2012). Research into student wellbeing and ability to engage/focus on learning shows 
that with a significant reduction in face-to-face interactions, students’ anxiety and stress 
levels can increase (O’Reilly, Dogra, Whiteman et al, 2018) which could potentially lead to 
an increase in disruptive behaviour once students return to the classroom and students being 
unable to concentrate and effectively manage emotions to engage with learning (Bocholz and 
Sheffler, 2009). 
 
Aims  
The aims of this professional enquiry were to identify if student wellbeing has been affected 
during online learning and if they believe that their mental wellbeing has affected their 
engagement with learning. This would allow a better insight into how students feel about 
online learning and whether they think there could be improvements made to online learning 
to help them. 
 
Methodology  
This enquiry was carried out on a weekly basis with an S1 class (n=20) over a five-week 
period, with four sets of results collected (One week was missed out due to students being on 
February break for three days during one of the weeks). Due to online learning being in place, 
all quizzes were made in a digital format to allow students to complete from home. The 
assumption that students use emojis in their everyday lives so this was the scale used for this 
enquiry as it allowed students to use something that is familiar to them to measure wellbeing 
(Edom, 2016). Students were asked to complete each quiz at the end of the lesson and were 
encouraged to complete the quiz on their feelings towards the whole school week and not just 
the lesson they were completing the quiz. Weeks 1-3 followed the same format, providing 
students with an emoji scale about their feelings towards the week, a box which allowed them 
to expand upon the emoji chosen, followed by a yes/no question as to whether they felt their 
wellbeing had affected their engagement throughout the week. Week 4 followed a very 



similar format but had the inclusion of whether students had found the wellbeing checks 
useful or not and an opportunity to comment on this. 
  
Findings 
Due to the nature of online learning, the survey was presented to 20 students, with sixteen 
completing the first week followed by fourteen completing them for the remaining weeks. 
The survey used in weeks 1-3 can be found in Appendix 1. The survey used during the final 
week can be found in appendix 2 For the purposes of graphical representation, the emojis 
have been assigned a numerical value 1-5. 
 
The first wellbeing check was carried out during the early stages (week 3) of online learning. 
Due to this some students were having technical difficulties and they were all adapting to 
online learning. A student commented that they had chosen the “not good” emoji because 
they were having to share their laptop which meant they were not able to engage fully. One of 
the students who voted that they had had a “good” week left the response “it was much better 
than our first week”. During the first wellbeing check most students voted that they had an 
okay week or better. It appeared that students felt more relaxed about being able to complete 
work at their own time and pace without the distractions that can come with the classroom. 
However, when looking at whether they believed their mood had affected their engagement, a 
large proportion of the group believed that engagement had been affected. (See appendix 3a 
and 5). Students who voted that they had a “not good” or “very bad week” also stated that 
mood had affected engagement. 
 
The second week saw an overall dip in the wellbeing of students. Several students 
commented that having to use screens most of week has started to give them headaches. This 
shows that not only is there potential mental/social wellbeing issues with online learning, but 
there is also the potential for a detrimental effect on physical wellbeing. Some students also 
commented that they were starting to grow bored with online learning and were missing their 
friends. Other students expressed that they were still enjoying online learning and felt they 
were not being affected. (See appendix 3b). Overall, there was a drop in students that 
believed their mood was affecting their engagement despite the overall wellness of the group 
dropping, potentially indicating that students had settled into online learning and knew what 
was expected of them and tried to complete work even though their wellbeing might not be as 
good. (Appendix 5) 
 
Week three saw a further drop in the overall wellbeing of the class, most students being 
below the “okay” average. (Appendix 3c and 4). Student comments expressed that they were 
starting to find online work boring and find being focussed on screens all day was making 
them tired, with one student expressing they were starting to get severe headaches. There was 
an increase in the number of students who found their mood had affected their engagement. 
Students who had previously expressed enjoyment of online learning continued to do so but 
also expressed their mood was starting to affect their focus. 
 



The final week of evidence gathering included the addition of asking students if they had 
found these “wellness checks” to be useful. (See Appendix 2). There was an overall increase 
in student wellbeing (Appendix 3d), and a significant drop in students who thought their 
mood had affected their engagement (Appendix 5). Several students continued to express that 
they were feeling tired (in some cases expressing they were exhausted) with online learning 
whereas one student said that being in school that week had made them feel more awake and 
they engaged better. One student who had been struggling due having to share a laptop said 
they were having a good week because they were able to catch up with assignments and 
engage with work.   
 
When asked if the wellness checks had been helpful, 85% of students agreed that they had 
helped in some capacity. When asked to elaborate on this, a large proportion of students were 
unsure of how to answer, with answers such as “I don’t know, it just has” being received. 
Some students were able to express their thoughts. Those who did all agreed that they found 
it useful as it allowed the teacher to see how they were feeling and that they felt comfortable 
in writing their thoughts, with some students saying they thought the teacher would “take it 
easy on you” since they were expressing themselves and one student took direct interest in 
other students “I think they've been useful to help others get their struggles off their shoulders 
if they're having trouble on online school or just to give feedback”. 
 
 
Conclusions  
Overall, the evidence is inconclusive to the question asked. The enquiry has allowed students 
the opportunity to express their wellbeing and comment on why they are feeling the way they 
were. During the first week, when asked to explain why they had chosen a particular emoji, 
students linked their reasoning back to the emoji however, as the weeks progressed, students 
picked an emoji and used the explanation to talk about their feelings and not necessarily just 
why they chose that emoji. By simply allowing the students to express thoughts on their 
wellbeing, results showed that they had found this useful, despite being unsure as to why. The 
use of an emoji may have got students to think about their wellbeing which is the most 
important thing. These wellbeing surveys allowed for monitoring of student’s wellbeing 
throughout a small portion of the online learning program. Had the enquiry been from the 
very beginning of online learning to its final stages, there may have been a better insight into 
just how much online learning has affected student wellbeing. 
 
Implications for Future Practice  
With regards to future practise, continued engagement with students about their personal 
wellbeing will always be a top priority, although carried out in a less summative manner by 
simply speaking to students. However, the surveys did provide a space for students to express 
themselves, and by not being face to face or in front of other students, may have allowed for a 
more honest response and is something that will be carried out in the future. 
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