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Rationale  
Promoting and appropriately facilitating the learning of each student is the principle aim of 
every teacher. Assessment exists as a crucial part of this process. It is the role of the teacher 
to plan coherent and progressive learning programmes and part of this is to implement 
appropriate assessment strategies to ensure learning is taking place and it is understood. 
However, assessment means nothing unless the focus is on the learning and places the student 
at the centre (Hayward, 2012). Proper implementation of assessment can provide educators 
with a guide and framework to set the learning intentions, track pupil progress, identify gaps 
and plan next steps in response to the learning needs of the pupils Black, Harrison, Lee, 
Marshall, & William (2003).      
Formative assessment is used to support learning and teaching in the classroom. Black and 
William (2009) identified five key strategies to better support learning using formative 
assessment and recognised the importance of involving the pupils in assessing their own 
learning. ‘If formative assessment is to be productive, pupils should be trained in self-
assessment so that they can understand the main purposes of their learning and thereby 
grasp what they need to do to achieve’ (Black and Williams, 2010). Self-assessment 
encourages the learner to activate ownership and take responsibility over their learning, 
which helps to teach the child to self-regulate, self-motivate and develop the tools required to 
do so.  
As a result of remote learning and having to adapt to a new online learning platform, I was 
interested to see if self-assessment strategies could be used in this new environment and 
could be utilised successfully. Within the classroom, self-assessment is utilised through 
various strategies and benefits both learning and understanding of tasks. I was keen to 
continue this practice within the online learning environment, to ensure pupils would keep 
developing the skills and increase their confidence to self-assess and become independent 
learners.  
 
Aims  
 
The aims of this enquiry were: 

1.  to investigate the effects of using a self-assessment checklist in an online learning 
environment.  

2.  how a self-assessment checklist would impact pupil self-assessment skills and quality 
of submitted work.  

 
 
 
Methodology  
 
The enquiry was carried out over a five-week period, within an online learning environment. 
The class was a composite Primary Three/Four class consisting of twenty-three pupils, (13 
Primary Three pupils and 10 Primary Four pupils). The aim was to investigate what effect 
using a checklist would have on pupil's ability to self-assess and if this had an impact on the 
quality of work submitted. Over the enquiry period the checklists would be used once per 



   
 

   
 

week to assess a literacy task and this would be differentiated for class groupings and for 
primary three and four children.  
 
Children are familiar with using self-assessment strategies as it is a process which is utilised 
daily within the classroom using the traffic light system. Traffic light fans are used to ask the 
children to assess understanding, if they were successful in meeting the success criteria and 
as a tool to show that they require help or additional support during learning. As this was not 
a new phenomenon to the children, self-assessment was briefly discussed at one online 
check-in. Once the basis for the self-assessment tool was understood, it was then explained 
how this would be implemented through the use of a checklist, linked to the success criteria 
within literacy. Through online check-ins the process of completing the checklists was 
modelled and children were given the opportunity to practice completing the assessment tool 
and to ask questions. This ensured the children had a clear understanding of the purpose, how 
to use the assessment tool and why the checklists were being introduced into our literacy 
lessons.   
 
Self-assessment Checklists  
 
Checklists were created to compliment the taught literacy lessons and focused on the stage 
one, three and four active literacy spelling programmes to match the learning of each group 
appropriately (appendix 1). As lessons were taught remotely, they would be pre-recorded and 
posted onto the classroom Microsoft Teams page, the learning intention and success criteria 
were displayed at the beginning of each lesson and referred to throughout and evaluated 
during the plenary. The checklists used for assessment included the specific success criteria 
relating to the task being assessed. This would be attached as a separate word document for 
the children to refer to throughout the lesson and to fill in and submit upon completion of 
tasks. The checklist was also discussed at the morning and afternoon Team's check-ins with 
the children. Expectations for each of the success criteria, relating to each statement on the 
assessment checklist would be discussed and pupil understanding was established.  
 
Observations  
 
As the enquiry was not carried out within a classroom environment, teacher observation took 
place during online check-ins and upon analysis and comparison of submitted work and self-
assessment responses.  
 
Questionnaire   
 
Upon completion of enquiry, children were issued with a questionnaire to complete and share 
their views of the self-assessment tool and if they found it useful to support their learning. 
Children were encouraged to express their opinions and were given four questions to answer 
with multiple choice answers to choose from to help guide and focus responses. The 
questions entailed: 
 

1. Did you notice there has been a checklist supplied with your literacy work? 
2. Did you use the checklist to self-assess your work? 
3. Do you think the checklist helped to improve your learning? 
4. Would you find the checklist useful to use in the classroom? 

 
 



   
 

   
 

 
Findings  
 
On initial analysis of the self-assessment checklists, it could be concluded that there has been 
a positive effect upon the pupil's self-assessment skills and quality of work submitted. Most 
of the children were able to utilise the checklists successfully and identify if they were 
successful in achieving the intended learning. However, pupils within Primary three required 
further support at check-ins and initially required additional support and guidance in online 
written feedback to encourage appropriate use of checklists. This was also evident with some 
Primary Fours; however, this can also be attributed to a lack of engagement from several 
children within the classroom to complete the checklists and participate in daily class check-
ins, in which demonstrations of how to appropriately use the checklist were carried out.  This 
will be discussed in more detail below.  
 
Self-assessment Checklists 
 
Evidence was gathered from analysing the children's responses on the checklists and their 
identification of next steps. Initial responses from children were mixed as many struggled to 
properly utilise the assessment tool to support learning. However, this was revised at various 
check-ins and pupils who required further support were given opportunities to discuss and 
practice using the checklists with teacher support.  
 
Most of the children were able to successfully identify if they had met the success criteria and 
use the checklist to do so. When commenting on next steps to improve work, at first children 
would either just tick the success criteria or leave comments unrelated to the success criteria. 
This however improved with practice and the comments become more focused and 
encouraged pupil development to successfully meet the success criteria.  
 
Observations  
 
During online check-ins the checklists would be discussed and understanding checked. 
Children expressed a positive attitude towards using the checklists with many remarking that 
they had corrected their work before submitting online after referring to the success criteria 
on the checklists. This was apparent when comparing literacy work from days when the 
checklist was utilised and days it was not. On days it was not part of the learning, the quality 
of pupil's work would not be to the same standard as the days when it was used. For example, 
regarding sentence structure, pupils would not always fulfil the success criteria and would 
forget to add capital letters, full stops etc, but this would not be the case when the child could 
refer to the checklist before submitting work. 
 
Questionnaire  
 



   
 

   
 

 
Figure.1                                                                           Figure.2 
 
 
 
 
 
 
 
 
 
 
 
Figure.3                                                                        Figure.4 
 
 
 
Analysing the data from the above figures, it was apparent that the children found the 
checklists to be useful in approving work and as an assessment tool that the majority would 
like to continue to utilise in future learning. 53% found the checklist useful and 40% maybe 
found this useful and 33% would like to continue to use the checklist, with 40% agreeing that 
this should be used but only in the classroom. However, it must be reported that only fourteen 
of the twenty-three children participated in the questionnaire and this result may not show a 
true reflection of whole class opinion.  
 
 
Conclusions  
 
Upon analysis and reflection of this enquiry it has become apparent utilising a self-
assessment tool, has supported the children in identifying gaps in learning and important next 
steps to improve and develop their own learning. It encourages pupil independence and that 
sense of ownership over their learning, leads to an improvement in self- motivation, to learn 
from their mistakes and plan next steps for their development. However, upon further 
reflection and observations of pupil work and discussions at check-ins, lack of pupil 
engagement within the online learning setting has proven to be a dominating factor and had 
detrimental effects in carrying out this enquiry. It could be concluded, that in order to 
properly utilise this self-assessment strategy it would require constant support from the 
teacher to ensure pupils were using the checklist appropriately to best support the learning 
and development of the child.  
 
Implications for Future Practice  



   
 

   
 

 
 
Engaging in practitioner enquiry has allowed me to reflect on the benefits of implementing 
self-assessment strategies within the classroom and how this can be utilised within an online 
learning environment. Self-assessment encouraged children to take ownership over their 
learning and the use of checklists allowed pupils to effectively self-assess and improve upon 
quality of work and their assessment skills.  However, within an online learning environment 
lack of engagement with tasks and completion of work, hindered the collection of responses 
and a may not be a true reflection of pupil opinions or quality of work. Within the classroom 
the teacher is there to encourage and motivate children to complete tasks and support children 
with learning when needed. This is not possible in a remote environment and the children 
must become more independent and motivated to take part and complete tasks themselves. 
Utilising a self-assessment tool, which the children are already familiar with could be a more 
useful and beneficial strategy within this environment, as the skill set has already been 
developed. However, within the classroom environment and full teacher support, I feel a 
checklist could work very well to support learning and this is a form of self-assessment I wish 
to utilise in future practice and in other areas of the curriculum.   
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Appendix 1 - Example of checklists  
 

1. Spelling checklist  

 

 

 
 

 
 
 
 
 
 

I can: Was I successful? 
  

Identify a compound word. 
 

 

Identify a word   
within a word.  

 

Use the words I 
have found and put them  
into sentences.   

 

Use full stops, capital letters 
and finger spaces in my 

writing? 
 ABC 

 

H(ear)!!  

Next steps: 



   
 

   
 

2. Phonics checklists  

 
 
 
 
 
 
 
 
 
 

I can: Was I successful? 
  

Identify the written 
phoneme? 

 

 

Blend the phoneme with other 
sounds? 

 
 

 

 
Write and make words that 

contain the phoneme? 

 

Next steps: 



   
 

   
 

3. Adding suffix ‘ed’ checklist  

 

I can: Was I successful?  

Change a verb into the past 
tense? 

 

Say examples of verbs and 
write them in the past 

tense? 
 

 

Apply the spelling rule to 
help me spell words 

correctly? 

 

Use full stops, capital 
letters and finger spaces in 

my writing? 
ABC   

 

Next steps: 


