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Rationale  

Pupil engagement is a main priority for all practitioners as it highlights how well pupils are 
progressing and achieving academically. This is backed up by research as Smyth (1980) 
suggested that pupils are more likely to achieve academically when they engage in lessons that 
are consistent within the classroom. It was the responsibility of all practitioners to ensure this 
consistency was carried over to online learning and that pupils continued to progress 
academically from home. Online learning required teachers to learn new teaching styles and 
techniques as teaching fully online had never been prepared for until now, therefore teachers had 
to participate in their own professional learning to allow pupils to receive a high quality of 
teaching and learning from home (Stewart, 2020). 

All practitioners know the importance of pupil engagement before they put it into practice 
whether it is in class or online. Research studies have shown that there is a relationship between 
engagement and teacher behaviours (McWilliam et al, 2003) through teaching strategies, 
classroom performance and the use of student language. These aspects should still be considered 
when teachers are planning online lessons as the consistency will help the pupils stay engaged. 
Pupil engagement can be measured through attendance, class participation and task/homework 
results (Dixon, 2015) which also indicates how a pupil is achieving. Ensuring pupils were 
engaging and achieving during online learning was the main reason for conducting this research 
enquiry as it is important as a class teacher to know what level each pupil is at and what ways 
pupils prefer to learn, especially during online learning, as this increases engagement. Online 
learning was a new way of teaching for all practitioners, so using pupil voice to improve lessons 
was essential as well as tracking engagement to show how individuals are achieving and 
therefore this influenced this enquiry topic as the results can be shared amongst teachers to 
ensure high quality of teaching and learning would continue online.  

This research was conducted to measure and encourage pupil engagement during online learning 
with the use of pupil voice to plan lessons effectively. This research was based on a mix of 
synchronous and asynchronous lessons and using different techniques to measure how pupils 
engaged depending on the structure of the lessons. The results will be used to better learning and 
teaching during online learning to ensure all pupils academic needs are met to further their online 
engagement.  

 

 



                                                                                                                                                          

 

Aim 

The aim of this research enquiry was to measure the impact of pupil engagement when 
comparing synchronous and asynchronous lessons during online learning by looking at factors 
such as pupil attendance, feedback and quality of work submitted. Pupil voice was used to create 
a chain of lessons.  

 

Methodology  

This investigation started with a mix of qualitative and quantitative research methods to collect 
data as participants completed a Microsoft Forms survey. This survey allowed pupils to rate how 
confident they felt learning online and how they preferred to learn and submit completed work. 
Pupils also had the chance to write any preferences or comments they had when learning online 
to help teachers improve their lessons. The information collected was used to create a chain of 
lessons that varied between synchronous and asynchronous lessons and used a variety of 
teaching techniques.  

The target participants for this research enquiry were BGE pupils and pupil engagement was 
measured over a four-week period. Attendance, assignment submissions and pupil participation 
were all aspects that were taken into consideration throughout this research project. Attendance 
was measured by downloading attendance from meetings during all synchronous lessons and the 
‘Insight’ function was used on Microsoft Teams to determine how many pupils were 
participating in asynchronous lessons. ‘Insight’ also showed what functions pupils were 
participating in. I used the ‘assignments’ tab to measure how many pupils were submitting 
assignments after both synchronous and asynchronous lessons. For pupil participation, I used the 
chat function to determine the number of pupils engaging in the lessons during tasks and class 
discussions.  

The first question of the survey asked, ‘How confident do you feel using Microsoft Teams?’ as it 
was essential as a practitioner to judge the overall feeling from pupils at the beginning of online 
learning so we could assist in increasing confidence using Microsoft Teams and other online 
platforms. This survey question was asked at the end of the enquiry and results were compared.  

The second question asked pupils how they preferred to learn online. The options were live 
lessons, pre-recorded lessons with voice over, pre-recorded with no voice over and assignments 
with instructions. The pupils chose their preferred option and was given the opportunity to 
elaborate further by giving reason as to why they prefer to learn this way. This data allowed 
teachers to plan a series of lessons using pupil voice to ensure pupil preferences were being met 
which would increase overall engagement.  



                                                                                                                                                          

 

Thirdly, pupils were asked ‘When submitting an assignment, how do you prefer to do this?’ 
which included the options of, upload to an assignment in Teams, email to the teacher, use ‘class 
notebook’ or other. This was important data to collect as teachers would want to make this a 
simple process for the pupils as they would be more likely to complete and submit work if the 
submission process was easy to follow.  

Lastly, pupils were asked to fill out a box highlighting if they had ever missed any online lessons 
and if so, why did they miss these lessons. This data was important as a teacher as it could affect 
a pupil’s engagement or completion of work and therefore it was the responsibility of class 
teachers to ensure these pupils were supported with work and able to catch-up.  

Each week of the enquiry, all data was measured and compared between both synchronous and 
asynchronous lessons. To finish the research enquiry, the participants completed the same 
Microsoft Forms survey, and the findings from both surveys were compared. All data collected 
throughout this research was analysed and the findings were concluded.  

 

Findings  

The main aim of this inquiry was to measure how well pupils engaged during online learning 
when participating in both synchronous and asynchronous lessons. I also took pupils voice into 
consideration to indicate how confident they felt when learning online and how they preferred to 
learn and submit their work.  

On completion of the first survey, the data was analysed, and results were compared between 
classes. The information collected from pupil voice allowed lessons to be planned effectively to 
suit their preferred needs.  

Firstly, pupils were asked ‘How confident do you feel about using Microsoft Teams?’ in the 
survey. 55% of participants said they were ‘fairly confident’ and only 3% of pupils admitting 
that they do not feel confident at all when using Microsoft Teams. This outlines that most pupils 
at the start of online learning felt confident using Microsoft Teams. When this same question was 
asked at the end of the inquiry the results indicated that all pupils felt more confident overall as 
69% of pupils said they felt ‘very confident’ with 31% of pupils feeling ‘fairly confident’. This 
survey question found that the more pupils participated during online learning, the more 
confident they felt in using it.  



                                                                                                                                                          

 

 

Secondly, the survey was then used to determine which ways the pupils preferred to learn online. 
The results suggested that 44% of pupils preferred live lessons to pre-recorded lessons as they 
felt these lesson was easier to understand. Pupils also indicated in the survey answers that they 
felt more confident when asking for help during a live lesson as it was explained better by the 
teacher, some pupils responded by saying “The teacher can show you work in more detail” and 
“If you are struggling then you can ask the teacher and get help straight away”. 25% of pupils 
preferred when the teacher posted instructions and an assignment for the lesson as they found it 
easier to copy notes and could go at their own pace. 14% of pupils admitted to preferring pre-
recorded lessons as they did not like the idea of it being live. This evidence suggests that most 
pupils preferred the lessons to be live as it was more consistent with the structure within the 
classroom. When measuring the overall attendance during synchronous lessons, it seemed that 
attendance was lower than during asynchronous lessons at the time of the class.  

 

All data collected was analysed in relation to assignment submissions. The findings indicate that 
pupils were more likely to submit an assignment when the lesson was asynchronous. The 
submission times suggest that more pupils were completing work out with class time as it may 
have suited them better. When a lesson was synchronous, the number of overall assignments 
submitted was lower, but the number of assignments submitted during class time was higher. 
These findings suggest that pupils who participated during synchronous lessons were likely to 
complete and submit the assignment during class time and was of a good quality which indicates 
they were fully engaged and held a good understanding of the topic.   



                                                                                                                                                          

 

Overall, the findings suggest that pupils fully engage and achieve better during synchronous 
lessons, however the attendance is lower. During asynchronous lessons, the number of 
submissions is higher, but the results indicate that pupils don’t engage fully but just want to meet 
the deadline.  

 

Conclusion 

In conclusion, BGE pupils engaged and achieved more academically when participating in a 
synchronous lesson as they understood the lesson and tasks better as they were explained in more 
detail. It was also found that pupils were more confident to ask questions and participate in class 
discussions, with use of the chat function, when the lesson is synchronous. Synchronous lessons 
overall had a lower attendance and assignment submission; however, assignments were 
submitted at a quicker rate and were of better quality.  

Asynchronous lessons overall had a higher attendance, but this was because pupils were logging 
in at a time that suited them. Pupil participation was much lower, but assignment submissions 
were higher.  

This enquiry indicates that synchronous lessons are more beneficial for pupil engagement and 
achievement. I believe this is because theses lessons are more consistent and mirror the 
techniques that would be used in the classroom. The use of pupil voice allowed for realistic 
observations and allowed for lessons to be adapted to suit their preferences.  

 

Implications on Future Practice 

During this research enquiry, I have learned the importance of pupil engagement and the effect it 
can have on progress and achievement. This research has outlined that pupil voice is essential 
when creating a chain of lessons to ensure all learning and tasks are appropriate and suit all 
learners needs. I will continue to make pupil engagement a main priority of mine throughout my 
teaching career whether it is in class or online leaning.  

In my future practice, I will be more wary of pupil engagement in both the classroom and online 
as I want to make sure all pupils are achieving at their appropriate levels and that all their 
learning needs are being catered to. I will take each individual factor that was studied into 
account to ensure pupils are engaging in all lessons and that everyone is progressing and 
achieving at their level.  

I will continue to use pupil voice and reflect on pupil engagement to adapt and utilise different 
resources and teaching techniques online and in the classroom. I will also be more reflective as a 
practitioner to ensure I am doing all that I can to suit learners needs.   



                                                                                                                                                          

 

 

Bibliographs 

Dixon, M., 2015. Measuring Student Engagement in the Online Course: The Online Student 
Engagement Scale (OSE). [online] Available at: <https://eric.ed.gov/?id=EJ1079585> [Accessed 
8 March 2021]. 

Dykstra Steinbrenner, J. and Watson, L., 2015. Student Engagement in the Classroom: The 
Impact of Classroom, Teacher, and Student Factors. [online] Student Engagement in the 
Classroom: The Impact of Classroom, Teacher, and Student Factors. Available at: 
<https://link.springer.com/article/10.1007/s10803-015-2406-9> [Accessed 8 March 2021]. 

Jodie Peerless Green. 2021. Thriving as an Online K-12 Educator. [online] Available at: 
<https://books.google.co.uk/books?hl=en&lr=&id=FBUHEAAAQBAJ&oi=fnd&pg=PA55&dq=
engagement+during+asynchronous+lessons&ots=q0GdfNpHhr&sig=WWh--
2cxaKmLNvjQimdx6WeNo-g#v=onepage&q&f=false> [Accessed 7 March 2021]. 

John Smyth. 1980. Pupil Engaged Learning Time: Concepts, Findings and Implications - W. 
John Smyth, 1980. [online] Available at: 
<https://journals.sagepub.com/doi/abs/10.1177/000494418002400301> [Accessed 7 March 
2021]. 


