
 

Do live sessions promote pupil engagement during online learning?   
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Rational 

The importance of effective digital technology has been emphasised within Education Scotland 

teaching strategies; effective digital technology should be included within each aspect of the 

curriculum and assessment. The Curriculum for Excellence National E-learning outline is composed 

of online learning that is to include live interactions between learners and teachers, pre-recorded 

learning sessions, and a variety of digital content made available by teachers to support learners 

(Education Scotland, 2021). Effective online teaching within the CfE emphasises consistent 

interaction, assessment and feedback with great focus on Children’s mental health, wellbeing and 

engagement (Education Scotland, 2021). Strategies applied by educators online should target pupil 

engagement and wellbeing.  

Dweck’s (2015) growth mind-set theory has informed the importance of building resilience and self-

esteem within the classroom, in turn increasing engagement and motivation. Mclean argues that 

motivation is a way of thinking that should permeate the whole school, and must influence the 

implementation of the CfE within the classroom (2011). Engagement and motivation are therefore 

arguably fundamental to the use of digital technologies through online schooling. Black and William 

(1998) argue that effective formative assessment and constructive feedback are paramount to 

boosting children’s self-esteem and motivating children in their learning. As a result, effective 

feedback should involve cooperation from both the teacher and the learners, and can raise 

engagement and attainment.  

Pupil voice is becoming increasingly researched in relation to effective teaching pedagogy. McIntyre, 

Pedder and Ruddock (2005) emphasised the importance of consulting pupils and listening to them, 

as a means to support pupil’s self-esteem and engagement, whilst allowing for the teachers own 

reflective practise. Social interactions and open communication are also indicative of effective 

learning according to Vygotsky’s theory of sociocultural learning, creating an environment which can 

be scaffolded by the teacher and led by peers to create the Zone of Proximal Development (Daniels, 

2008). Vygotsky highlighted the need for pupil’s to be engaged in their learning to create this 

proximal environment. Engagement therefore plays an extremely important role in effective 



education and pupil’s wellbeing. Several elements can impact engagement, namely effective 

interaction, assessment and feedback, and opportunities for pupil voice.  

Aims 

The aims of this enquiry were to investigate the influence of live check-in sessions on pupil 

engagement during online learning. It was hoped that live lessons could promote pupil engagement 

in wellbeing check-ins, academic work handed in, and learners’ enjoyment of online learning.  

Methodology 

This research enquiry was undertaken class over a 5-week period with a Primary 5 class and was 

conducted via Microsoft Teams as an online learning platform. Over this time there was a weekly live 

check-in lasting 30-45 minutes; the researcher led four live check-ins.  

The researcher collected data daily regarding the number of pupil’s handing in work electronically, 

and the number of children joining live sessions to directly compare engagement before and after 

live check-ins. Research collected and data recorded:  

• Children looking at online work 

• Completing some work  

• Completing all work 

• Attending live check-ins.  

Due to a bank holiday on week three resulting in no live check-in, the research process was extended 

to include a fifth week. At the end of the five-week period, engagement data for each of the four 

categories was collected to analyse the impact of live check-ins. In weeks one and two, Wednesday 

was not recorded as this was used as NCCT time. This research was collected and analysed using 

Microsoft team’s insight tab (Appendix two).  

In line with the three components of the CfE National E-learning outline, and with the aim of 

promoting well-being throughout this period, the researcher employed other regular engagement 

tools, namely: 

• Written check-in posts twice daily 

• Recorded video lessons and voice-over PowerPoints (at least 3x weekly) 

• The use of gifs and emojis to project emotion online  

• Daily mystery pupil- continuation of scheme used in classroom 

• Written feedback for each piece of online work handed in (Appendix 3) 



• Regular interactions in the comments, answering questions, praising learner’s engagement 

and promoting a growth mindset  

After the second live check-in, the researcher asked for input from the children, asking them what 

they liked about live check-ins and what discussions or games they would like live meetings to 

include (Appendix four). The researcher aimed to motivate the children and involve cooperation 

from the learners and allow their voices and opinions to be heard. The researcher reflected upon 

these views and adapted online learning responsively to ensure check-ins reflected the learners 

needs and desires. Live check-ins were kept separate from the academic elements of online teaching 

to ensure a focus on HWB and maintaining relationships with the children and teacher. These live 

sessions involved quizzes, scavenger hunts, games, and general discussions about the children’s 

lives.  

Throughout the four weeks, it was found that the day of the week impacted pupil engagement, with 

a trend of typically less engagement on Friday’s. As a result, the day of the week and date were 

monitored, and incorporated into the questionnaire. This optional online questionnaire was created 

online by the researcher and the children were asked to complete it during the last week of online 

learning. The researcher targeted these questions to address trends in the data that were observed 

throughout the research (Appendix one). These open-ended questions allowed children to answer 

honestly and leave any question blank. Parents/carers were also permitted to support children in 

answering the questionnaire.  

Findings 

Following analysis of the data, live sessions were found to encourage increased engagement 

throughout the four weeks; however, the day of the week was significant in conjunction to live 

check-ins. The research demonstrated that on week one and four, more pupils looked at work and 

completed some work on the live check-in day than any other days of the week; the live check-ins 

took place on Monday of week one and Thursday of week four.  

Figure one: Week one 



 

Figure two: Week four 

 

In week five, check-in day was Wednesday, and this day involved the highest number of learners 

completing some work, however, overall engagement was higher at the beginning of week five.  

The online check-in took place on Friday of week two, and data interestingly highlighted this day to 

have the lowest volume of pupils looking at work and handing in any work. Weekly data collected 

therefore reflects the influence of the weekday on engagement. There was no live check-in on week 

three due to the short week; interestingly this week showed lower overall engagement than other 

weeks.  

The influence of the weekday was, however, not reflected in the children’s questionnaire responses 

(Appendix one). When asked ‘Were there any particular days of the week where you found it harder 

or easier to complete work?’, children responded: 

‘Monday is the hardest because it is the start of the week. Thursday is the easiest because it is past 

the middle of the week.’  

‘Friday is always easier ‘cause it’s the weekend!’ 
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This inconsistency may be explained by the individual learners responding to the questionnaire; 12 

children responded to the questionnaire, and 6 of these children consistently completed some or all 

work every day of online learning. The pupils who chose not to complete or hand in work later in the 

week were less responsive to the questionnaire.  

Figure three: Week two 

 

Figure four: Week three 

 

Figure five: Week five 

17

20

17

1413 12 12

109

5

8

5

9

M O N D A Y  T U E S D A Y T H U R S D A Y F R I D A Y  ( L I V E  C H E C K -
I N )

WEEK TWO
Looking at work Completing some work Completing all work Attended live sessions

0

5

10

15

20

Thursday Friday

Week three

Looking at work Completing some work Completing all work



 

After week three, the researcher asked the pupils for suggestions of live check-in games and 

discussion topics. This correlated with the highest volume of all work being handed in during week 

four live check-in. Importantly, the children also responded well to this element of choice and 

enjoyed the incorporation of their ideas into live sessions to make them more personal (Appendix 

four). Four children responded with ideas: would you rather, never have I ever, two truths and a lie, 

and a Disney quiz. Three children also asked when the next live check-in would be. Involvement from 

the learners and their inclusion was very important in creating a fun, nurturing time to build upon 

classroom relationships. When asked ‘Did you join live check-ins. If yes, what did you like about 

them?’, relationships were indicated as the primary reason for joining: 

‘I liked it because I got to see all my classmates and I got to see Miss Nimmo’ 

‘Yeah I did and it was very nice to see everyone’  

The games played during live sessions were also received positively, for example, children 

mentioned: 

‘I joined in on them and I enjoyed doing the scavenger hunt’ 

‘I liked it because it was a quiz’  

Figure six: number of pupils attending weekly live sessions 
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At the end of the research period, the researcher analysed trends in the volume of pupil 

engagement over the five weeks. 13 pupils attended the live check in on week one, and this 

decreased each week with 6 pupils. This paralleled overall academic engagement as the volume of 

work handed in decreased.  

Interestingly, the 6 children who joined the check-in on week 5 attended the live sessions each 

week, and their feedback was very positive and encouraging, for example, one child stating ‘I like the 

live meetings’ and regular communication from pupils asking when the next live check-in would be. 

As the researcher was also teaching HUB classes, live check-in dates and times changed weekly, 

potentially impacting cooperation from leaners and response to check-ins.  

In analysing the data, the researcher noted that less positive questionnaire feedback came from 

children who never attended live check-ins. The examples below are from two learners who 

completed all or most of their academic work, but rarely commented and never attended live 

sessions. A loss of opportunity for socialisation appeared to arise when live check-ins were missed, 

with children responding to the question ‘How have you found online learning’: 

‘It is quite stressful and challenging and I miss all my friends from school’ 

‘Absolutely fine but still I am looking forward to seeing everybody again’ 

The researcher therefore felt that alternative methods of communicating and increasing 

engagement were also important, noticing that some children who present as shy in class were 

hesitant to join meetings. The researcher also reflected on the fact that time may have impacted 

children’s ability to join meetings, and more flexible informal communication through comments 

worked well. The comments of the Microsoft teams page became a positive, informal place to 

discuss achievements and engage in daily greetings. Some children wrote a goodbye comment daily, 
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creating a sense of routine and communication (Appendix four). The researcher noted that 

responding to these comments created a more relaxed online space where children would ask 

questions or share extra work they had completed. For example, one child reflected that she liked: 

‘That we could message you if we were stuck’ 

 

Some children felt noticeably more comfortable and confident with this informal method of 

communication rather than live check-ins. The use of videos incorporated into online lessons also 

received positive feedback, for example, when asked ‘did anything make online lessons a bit easier’ 

and ‘what lessons did you enjoy’, pupils responded: 

‘money when miss Nimmo did videos explaining’ 

‘If you could do more videos because it’s easier’ 

These videos created a solution to issues of pupil confidence and timing issues, creating 

opportunities for the learners to hear and see the teacher even if they preferred not to join live 

check-ins.   

Conclusions 

In conclusion, it is evident that live check-ins had a positive impact on pupil engagement, however, 

this was in conjunction with the weekday which was also significant. Whilst overall online 

engagement decreased from week one to week five, a group of children consistently completed 

work and attended live check-ins. The feedback from these pupils suggested that live check-ins were 

motivating and encouraged engagement. Opportunities for pupil’s choice and a focus on fun and 

wellbeing in the check-ins created an online space out with the academic pressures of online 

learning. This was very important in promoting positive wellbeing and allowing the children to 

maintain the relationships between peers and the teacher that have been built in the classroom.  

Other forms of communication offered an alternative to live check-ins and improved online 

engagement, particularly informal written comments, and video lessons, both of which received 

positive feedback as indicated in the findings.  

Implications for Future Practice 

Due to the limited sample size and duration, the findings of this enquiry cannot be seen to be 

conclusive, particularly due to the lack of research in this new area of education. However, pupil 

voice and opportunities for wellbeing and socialisation activities separate from academic work were 

shown to be important within the findings of this enquiry. The researcher will continue to create and 



scaffold wellbeing activities within the classroom and throughout any future online teaching to 

encourage positive mental wellbeing, an ethos of open communication, and high pupil engagement. 

Pupil voice and motivation are key theories to research and implement in the classroom.  
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Appendix 

Appendix one: Online learning questionnaire  

1. How have you found online learning?  

2. What was your favourite online subject? 

3. Were there any particular online lessons you enjoyed?  

4. Were there any particular days of the week you found it easier or harder to 

complete online work? Why/why not?  

5. Did you join live check-ins? If yes, what did you like about them? (It’s okay if you 

didn’t!) 

6. Did anything make online learning a bit easier?  

 



Appendix two: Microsoft Teams Insights data 

 

 

Appendix three: Examples of written feedback 

Figure one: Maths’s feedback 

 

Figure two: Health and Wellbeing feedback 



 

 

Figure three: Literacy feedback 

 

 

Appendix four: Examples of pupil’s communications and feedback  



 

 

 


