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Rationale 
The use of digital platforms such as Microsoft Teams has been a predominant resource at the 
forefront of much of my teaching throughout this year, with a particular focus on remote 
learning.  It is therefore crucial to reflect on my practice and make use of educational 
literature to enhance teaching and learning.  Through professional discussion with my group 
members and engaging with research, it is imperative that we adapt to the “new normal” that 
is remote learning as a teaching method in order to enhance our teaching and the learning of 
our pupils.  Research suggests that even if pupils have access to the technological and 
physical resources needed to access remote learning, they are less likely to engage in tasks if 
they do not find these meaningful or stimulating (Fredricks et al, 2004).  This truism is likely 
to be particularly relevant for online engagement during a global pandemic.  It is therefore 
pertinent that educators create relevant, interesting and enjoyable opportunities for learners in 
an attempt to boost student engagement online (Evans, 2020).  Remote learning on an 
interactive platform such as Microsoft Teams has presented the opportunity to provide 
students with meaningful and purposeful feedback regarding their strengths and areas of 
development.  Students are able to reflect and respond to feedback provided on assignments 
(Evans, 2020).  It is through feedback that we get to know our students, reflect on our own 
teaching practice to determine if it has been successful and determine the success of our 
students (Wilson, 2012). 
 
Aims 
The aim of this enquiry was to investigate whether pupil engagement increased when task 
length was shortened during remote home learning.  The enquiry focused primarily on 
producing tasks that varied in length and evaluating how pupils engaged with each of the 
tasks. 
 
Methodology 
Eighteen learners within an S3 Administration & IT class were the subjects of the enquiry, 
with the enquiry taking place over a four-week period.  For pupils to become familiar with 
the process and for any potential challenges to be identified before the collection of data 
began, the week before the enquiry was treated as a trial run.  The enquiry was carried out 
over the topic of Security of People, Property and Information.  To collect the data, the 
following methods were used: 
 

• command word questions 
• mind maps 
• fill in the blanks 
• multiple-choice quiz 
• final questionnaire at the end of the enquiry. 

 
The data was collected from responses submitted by pupils through Forms on Microsoft 
Teams, a platform that all pupils are familiar with, to maintain consistency throughout the 
enquiry.  Initially, pupils were issued a long-length task of a pre-recorded PowerPoint 



 

presentation, followed by a series of command word questions based on the content of the 
presentation that were to be answered in full sentences.  The following week, pupils were 
issued a mid-length mind map task.  Pupils were required to retrieve their knowledge from 
the previous week and display their findings on three separate mind maps, either produced 
using Microsoft Word/Publisher or written in their jotters.  Week 3, pupils were issued with a 
short-length ‘Fill in the Blanks’ task, where they were provided with a word bank of key 
terms and a series of incomplete questions.  Pupils were required to select the appropriate 
word to complete each sentence.  The final week, pupils were presented with a short-length 
multiple-choice quiz of scenarios where they had to select a suitable answer from a list of at 
least four options.  The data was later analysed by the class teacher, along with verbal 
responses from pupils during weekly live check-in sessions, to determine if task length was a 
prominent factor in their willingness to attempt and complete work during remote learning. 
 
Findings 
The findings of this enquiry were generated from the responses and feedback from the pupils, 
as well as professional observation when conducting weekly live check-in sessions.  Upon 
analysing the data, it was clear to see that pupils were much more willing and able to attempt 
tasks that were shorter and more frequent, as opposed to a longer-length more time-
consuming task.  At the beginning of the enquiry, some pupils admitted to struggling to 
maintain focus at home when presented with a long-length question task but were much more 
confident in attempting a series of shorter more engaging tasks that could be completed at 
separate times during the week.  This gave the teacher a more accurate overview of the 
methods of teaching that would engage pupils the most whilst learning outside of the 
classroom environment. 
 
The graph below shows the number of assignments submitted through Microsoft Teams over 
the four-week period that the investigation was carried out.  It can be seen that as the task 
length was shortened and frequency was increased, more pupils engaged with remote home 
learning. 
 

 
 
At the end of the four-week period learners were asked to complete a questionnaire.  The 
questionnaire was completed by 16 learners.  The following bar graph was produced from 
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responses to the question “What type of task did you enjoy most during the last 4 weeks of 
remote learning?” 
 

 
 
It can be seen from the graph above that the vast majority of learners preferred the ‘fill in the 
blanks’ task and multiple-choice quiz.  This information gave an invaluable insight into the 
types of tasks that would most encourage pupils to engage with remote learning.  Learners 
were also asked to explain their answer to the question above.  Responses included: 
 

• [Multiple-Choice Quiz] “It’s easy and you get the results back quickly.” 
• [Multiple-Choice Quiz] “Easier and my spelling isn’t very good so makes me more 

confident.” 
• [Fill in the Blanks] “It was fun.” 
• [Fill in the Blanks] “It’s a lot easier to learn new things.” 
• [Fill in the Blanks] “I find it more enjoyable than the other tasks.” 

 
Most learners had a positive response to these two tasks in particular and found them the 
most accessible and enjoyable. 
 
Conclusions 
The main conclusions that can be drawn from this enquiry show that by implementing 
shorter, more frequent tasks in lessons, pupils showed a greater confidence in their ability and 
willingness to attempt tasks.  This is evidenced by the increased number of individuals who 
participated in completing tasks online.  This short-term boost in the willingness to attempt 
tasks appeared to improve learner focus, engagement and ultimately achievement in remote 
learning as evidenced by work produced, teacher observations and short discussions with 
pupils. 
 
Implications for Future Practice 
The findings of this enquiry were overwhelmingly positive showing a significant increase in 
pupil engagement due to the intervention.  The impact of this investigation has led to shorter 
task lengths becoming an embedded part of my classroom practice and I am enthusiastic to 

0
1
2
3
4
5
6
7
8
9

Command Word
Questions

Mind Maps Fill in the Blanks Multiple-Choice
Quiz

N
U

M
BE

R 
O

F 
RE

SP
O

N
SE

S

QUESTION OPTION

What type of task did you enjoy most during the 
last 4 weeks of remote learning?



 

further develop my knowledge and improve learning and teaching.  By fully engaging in 
remote lessons learners are being afforded the opportunity to achieve their full potential.  
Although the enquiry gave an insightful perspective, a further study of a larger sample of 
learners over a longer period of time would be required for a more accurate result. 
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