
1 
Charlie Houston Group 1F 

Cheers to your engagement! 

 

What happens to engagement in online learning when a reward system is introduced? 

 

Charlie Houston, Group 1F 

 

Rationale 

This research enquiry has been conducted at a time when the educational system is shifting 
from ordinary classroom teaching to online remote learning, with teachers and pupils alike 
having to adapt to the Covid-19 pandemic. This research focuses on the current national 
educational issues that have been prevalent during the past year. This enquiry is an 
opportunity to gain further knowledge on remote teaching and learning and how we can 
encourage engagement from children with their online lessons. It was noted by our 
Practitioner Enquiry Group that no matter the stage of primary education teachers were 
involved with, the engagement for online learning was lower than in a respective classroom 
environment. Collectively we agreed that installing a reward system to encourage 
engagement might potentially increase the children’s motivation and help increase online 
connection. The hopes were that children would engage with the class in the same way they 
would when in the physical classroom environment. 

As teachers, it is imperative to create an environment that nurtures and motivates learners. 
Enterprising teachers create a learning environment and give feedback that will enhance the 
pupils’ eagerness to learn and help remove perceived boundaries for the pupils (Dweck, 
2007). Mclean (2003) states that the teacher’s job is not to motivate students to achieve but to 
provide the opportunities for achievement that will be motivating. Brooks, Brooks, and 
Goldstein (2012) argue that motivated students feel that teachers genuinely care about them 
as individuals and want them to learn and to succeed. 

 

Aim  

The enquiry aimed to explore how to increase engagement in an online classroom. How can 
teachers motivate children to engage in virtual discussions, lessons, and tasks when a screen 
and distance is dividing the teacher from the children? How do teachers work to help combat 
the multiple unknown variables, the varied environments, supports, and pressures that are 
ongoing in a student’s life? To answer the above questions and attempt to increase 
engagement, the enquiry group came up with a reward system hoping to encourage children 
to take part in various online activities and discussions and in return, they would be suitably 
rewarded for doing so.  

 

 

 



2 
Charlie Houston Group 1F 

Methodology 

 

The enquiry was conducted over four weeks in a P5/6 composite class of 25 children from 
25th January to 26th February. This enquiry was monitored weekly using the Microsoft Teams 
Insight to provide the data for each pupil (See Appendix A) and using the Class Dojo 
Rewards app (See Appendix B) to showcase the points for each pupil. Towards the end of the 
enquiry the children completed a questionnaire about whether or not they thought the reward 
system helped engage them.  

• The Microsoft Teams Insight gave data (daily) regarding the number of children 
logging onto teams, how many children replied, reacted, and engaged in the online 
channel and how many children have handed in at least one piece of work. 

• The Class Dojo Reward system is a visual app. Therefore, was a way for the children 
to see how many points they had been rewarded that week. 

Every day data would be be collected from the Microsoft Team’s insight function and from 
that data points would be added to the Class Dojo Reward system and totalled on a Friday 
afternoon. Once totalled the 3rd place, 2nd place and 1st place winners would be announced 
and rewards would be handed out (See Appendix C). 

• 1st place winners receive a video message from the teacher. 
• 2nd place winners get to decide what the class challenge will be for the following 

week e.g. everyone has to bake a cake. 
• 3rd place winners receive a certificate from the teacher. 

 

Children see rewards as desirable and when those rewards are made public for the rest of the 
class to see, it can bring more motivation for that particular child and other children who also 
want to feel that sense of praise (Dweck 2006). In view of this idea, Class Dojo was selected 
as the group’s way of collecting and storing points as it is an app that allows the child to 
instantly see their points displayed.  

 

Week 1  

The first week was the control week, therefore no reward system was put in place. This is to 
compare the engagement between a week with no reward system and the engagement when 
extrinsic motivation is put in place. Extrinsic motivation is doing something for an external 
reason or reward such as house points, merits, or certificates. The group decided that extrinsic 
motivation would be the avenue to go down as rewards can be used to alter motivational 
mind sets (Storti, 2018). It is known that by praising effort, persistence, and the acceptance of 
challenge it is possible to move children towards a growth mind set and away from a fixed 
mind set (Storti, 2018). Ricci asserts that children who are rewarded for being smart, learn to 
appreciate their intelligence more while children who are praised for their effort and hard 
work appreciate opportunities to learn more (Ricci, 2017). The focused use of the Dojo points 
to reward efforts rather than outcomes aligns with this notion.  
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Weeks 2 and 3 

Moving into the second and third week would see the Class Dojo reward system put in place. 
The group decided to hand out points for children engaging in online discussions and lessons, 
handing in work and outstanding pieces of work. Outstanding work was defined as when a 
child gets full marks on a piece of work or noticeably puts a lot of time and effort into a piece 
of work. 

 
• You will be awarded 1 point for replying to the morning question. 

• You will be awarded 10 points for uploading all your work for the week. 

• You will be awarded 5 points for completing the challenge of the week. 

• You will be awarded 15 points for any outstanding pieces of work. 

 

Week 4 

The fourth week of the enquiry would be the final week of the enquiry. Therefore, the class 
was given a survey to complete. Survey Monkey was used to carry this out. The idea behind 
such a survey is based on Black and Wiliam’s (1998) pupil evaluation research which states 
the importance of giving children the voice and power. The survey is child-friendly and takes 
less than one minute to complete. It gave great insight into whether the children thought the 
online reward system had helped increase their motivation and engagement.  

 

The questionnaire consisted of five questions: 

1) Did you enjoy online learning? 

2) Do you think the reward system helped motivate you to engage more? 

3) Did you like the rewards that were handed out? 

4) Did the rewards make you work harder? 

5) Do you think the reward system helped the class work harder? 

 

 

Findings 

 

The findings have been collected using qualitative data, as the enquiry group took the data 
from Microsoft Teams insight function and from the questionnaire. 

 

 



4 
Charlie Houston Group 1F 

Microsoft Teams Insight data table 

Date Number of 
children logging 
on weekly 
 
 

Number of children 
who replied, reacted, 
and engaged in the 
online channel 

Number of children 
who have handed in at 
least one piece of work 
throughout the week 

Week 1 (25th to 29th 
January) No reward 
system in place 

25/25 15/25 20/25 

Week 2 (1st to 5th of 
February)  

25/25 20/25 22/25 

Week 3 (11th to 12th 
of February) 
February holiday.   

22/25 12/25 12/25 

Week 4 (15th to 19th 
of February) 

25/25 21/25 22/25 

 

 

 

Microsoft Teams Insight data in written form 

 

Week 1 to Week 2 Data 

The findings gathered above highlight that there was a significant improvement for 
engagement between Week 1 and Week 2. Children replying, reacting, and engaging in class 
discussion on the Teams forum increased by 5 pupils’, and the number of children handing in 
work increased by 2 between Weeks 1 and 2.  

 

Week 2 to Week 3 Data 

From Week 2 to Week 3 there was a decrease in the level of engagement in every aspect. 
This week was made up of only two days, due to the February holiday, therefore this could 
have impacted the data collected and the engagement itself. 

 

Week 3 to Week 4 Data 

 

The data collected from Week 3 to Week 4 demonstrates a surge in engagement from the 
previous week, and a minor increase compared to Week 2. All children were active and, out 



5 
Charlie Houston Group 1F 

of 25 children, 21 were replying, reacting, and engaging. 22 children handed in at least one 
piece of work that week.  

 

Questionnaire Answers  

 

Questionnaire Questions  Percentage of ‘Yes’ 
answers  

Percentages of ‘No’ 
answers 

Did you enjoy online 
learning? 

75% 25% 

Do you think the reward 
system helped motivate you 
to engage more? 
 

50% 50% 

Did you like the rewards 
that were handed out? 
 

75% 25% 

Did the rewards make you 
work harder? 
 

50% 50% 

Do you think the reward 
system helped the class 
work harder? 
 

100% 0% 

 

 

Questionnaire answers in written form 

 

Out of 25 pupils, 12 responded to the questionnaire above. The responses from the children 
indicate that they felt more engaged and motivated to complete task work and join in with the 
online virtual chats: 

• 75% of the children stated that they liked the rewards they could win. 
• 50% stated that they worked harder to get the rewards. 
• 100% of the children felt that the class work and engagement increased when the 

reward system was put in place.  

 

Conclusion  

 

The enquiry conducted suggests that implementing an online reward system can increase 
pupil engagement. This can be seen in the weekly data collected from the insights tab in 
Microsoft Teams, as the engagement in class discussions and tasks increases slightly. There 
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was a decrease in engagement throughout Week 2, however it is likely that the February 
holiday played a part in this decrease. Data was also collected from the survey given to the 
children. The survey demonstrated that the general opinion was that the reward system helped 
increase engagement and motivation amongst the children.   

 

Implications for Future Practice 

 

Implementing an online reward system was effective in increasing pupil engagement and 
motivation. However, further research should be carried out with a larger sample size and 
across all school stages to determine more conclusive results.  
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Appendix  
 
Appendix A: Microsoft Teams Insight tab 
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Appendix B: Class Dojo app page 
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Appendix C: Class reward system  
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