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Rationale 

Assessment has a major impact on all forms of learning and teaching. Hayward (2013: 60) 
suggests that if the curriculum determines what learning must take place and pedagogy sets 
out how that leaning is facilitated in the classroom, then the function of assessment is to 
“gather evidence to support learning”. Pollard (2014: 352) states that when assessment is 
used to support learning it “is referred to as ‘Assessment for Learning’ (AfL), a term 
interchangeable with ‘formative assessment’” and this way of working amalgamates learning, 
teaching and assessment. Various methods of formative assessment are utilised within the 
classroom to support learning and progression (Scottish Government, 2011) and Wiliam 
(2011) believes that the impact on pupils’ outcomes is likely to be informed through 
formative assessment. Through the use of assessment, in particular, self-assessment, the child 
is able to reflect upon their own work and use their assessment to inform their next 
steps, taking responsibility for their own learning (Clarke, 2005). It is therefore, the 
responsibility of teacher to use and apply assessment in a way that will enhance learning by 
informing next steps as well as highlighting any areas that may need more attention (Scottish 
Government, 2011). We decided to introduce the self-assessment strategy of two stars and a 
wish. This strategy gives pupils the opportunity to make judgements about their work against 
success criteria, making suggestions for next steps and helps the pupils take responsibility for 
their own learning. There are many benefits associated with this strategy and may be 
particularly helpful for primary pupils preparing for high school.  It could be argued that the 
strategy improves the pupil’s ability to be both positive and critical when self-assessing their 
own work. 

 

Aims 

The aims of this enquiry were to: 

• establish how confident pupils are with self-assessment 

• explore whether pupils use of self-assessment helps to progress their learning. 

 

Methodology 

The enquiry took place over a four-week period with a primary 7 class. This was during 
lockdown and therefore, had to be conducted through a digital platform. Six children were 
specifically chosen to participate, although all children were asked to complete the same tasks 
and self-assessment strategy. Three sources of evidence were collected for this enquiry, two 
of which were routinely occurring, and one was specifically undertaken (Pollard and Collins, 
2002). 



For pupils to self-assess effectively, the strategy of two stars and a wish was used. This 
strategy ensured that pupils critiqued their own work by identifying two features that were 
positive and one suggestion as to how the work could be improved. A short list was provided 
of openers that could be used for both the positive aspects of the feedback and how they 
could successfully critique a piece of their own work. Verbal feedback was given 
continuously from the teacher to model the appropriate way to use the strategy. There were 
no specific curricular areas that the pupils should focus on and were therefore, given 
autonomy on when to use the strategy.  They were asked to use the self-assessment strategy 
on two pieces of work each week. The two routinely occurring sources of evidence were 
consequently the children’s work and the completion of the formative assessment strategy. 

The one source of evidence that was specifically undertaken was the use of a questionnaire. 
At the beginning of the enquiry, a questionnaire was posted in the digital platform and all 
children were asked to complete it. The questionnaire was devised using the Likert scale as 
this provides a range of responses to a question or statement (Cohen et al., 2018; Krosnick & 
Presser, 2010; Oppenheim, 1992).  “Likert scales measure attitudes in terms of degree of 
agreement with a set of statements about the variable in question” (Carter, 2018: 175). The 
aim of the questionnaire was to establish how confident the children were regarding 
commenting on their own work and if they were aware of the strategy and how to use it. At 
the end of the four-week period, a similar questionnaire was given out to pupils to analyse 
any differences. 

 

Findings 

When the enquiry was completed, the data was analysed to help determine the impact self- 
assessment had on the children and their work. 

Evidence of Improvement using Self-assessment Strategy. 

As the pupils were learning at home, the decision was taken to give the children autonomy 
over the work they evaluated. This also gave the pupils ownership over their learning and 
gave the researcher the opportunity to observe the choices they made. This made the enquiry 
difficult as the children were focusing on the overall work they produced in a day or how 
they felt they performed throughout the day and were not specific to one piece of work.  Over 
the first two weeks the teacher had to continuously remind pupils to self-assess one piece of 
work and had to model the strategy for literacy and numeracy tasks to support the pupils in 
self-assessing one specific piece of work. An example of some of the comments the pupils 
were making in the first two weeks of the enquiry were comments such as: 

“I did really well today.” (Appendix 1) 

“I could have worked faster.” (Appendix 1) 

“I need to try harder.” 

However, after teacher input and continued reference made to the openers that pupils could 
use the comments improved for example: 

“Continue to use different spelling strategies to improve my spelling.” 



“Show my working to explain my understanding.” (Appendix 2) 

“I must remember to proofread my work for mistakes.” 

Overall, 50% of the pupils acted on their evaluation to improve the next piece of work. As the 
focus group only consisted of 6 pupils, 40% of the pupils did not fully engage with the 
strategy at home. Although, it could be argued that this might improve in a classroom setting 
with the teacher modelling the strategy and a specific curricular area chosen for the pupil to 
assess.    

Questionnaire  

Before the enquiry began, pupils completed a questionnaire where in question 1 (Figure 1) 
they had to state how confidently they felt commenting on their own work on a scale of 1-5; 1 
being not confident and 5 being very confident. Question 2 asked the pupils if they had ever 
received feedback using two stars and a wish while in school and 100% of the pupils 
answered no to this question.  Question 3 (Figure 2) asked the pupils how confident on a 
scale from 1 -5 they would be using the self-assessment strategy two stars and a wish to 
comment on their work.  Pupils were given a similar questionnaire when the enquiry was 
finished.  

The results from both the questionnaires were analysed and combined to compare the 
differences from the start of the enquiry until the end. The biggest increase was in the number 
of pupils who either felt that they were quite confident or very confident commenting on their 
own work (Figure 1).   Figure 2 shows that the pupils’ confidence grew after the intervention 
which could be explained by the continued dialogue around self-assessment and the time the 
pupils were giving to improve on their self-assessment skills.   

Figure 1. Question 1 Results 
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Figure 2. Question 3 Results 

 

 

Conclusions 

The results of this enquiry have shown an improvement in the pupils’ ability to self-assess 
their own work. However, as this intervention was completed on a digital platform the results 
could be argued to potentially be more beneficial in a classroom setting. The children were 
given a list of openers to help construct their feedback and voice recordings from the teacher 
modelling the 2 stars and a wish strategy. Nonetheless, the children were at home and it 
cannot be said that all children engaged fully throughout the duration of the enquiry. This 
could also be true in a classroom environment due to absences and the pupil’s enjoyment of a 
specific subject. Overall, it could be argued that the data shows an increase in pupils’ 
confidence when critically commenting on their own work and has improved the language 
they use to self-assess their own learning positively and constructively. 

 

Implications for Future Practice 

The aims of this enquiry were to establish how confident pupils are with self-assessment and 
to explore whether pupils use of self-assessment helps to progress their learning. This form of 
intervention can be adapted and carried out in any classroom and as this research has shown, 
also through an online platform. It has highlighted several positives regarding an increase in 
confidence in the pupil’s ability to critique their own work. However, it would be highly 
recommended to carry out this research in a classroom setting to ensure the researcher can 
control the variables that may impact the successful outcomes for all pupils within the 
classroom.  
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Appendix 1 

 

Two stars and a wish - Comprehension  

Star – I did well today  

Star – My punctuation was good  

Wish – I could have worked faster  

 

 



Appendix 2 

 

Two stars and a wish - Algebra  

Star – I have shown my working to explain my understanding of algebra 

Star – My presentation is neat and tidy 

Wish – I think I could try harder equations  

 


