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Rationale 

Engagement is fundamental to the personal development of pupils and to their learning. 
Encouraging pupils to engage in work can provide motivation, encourage higher order 
thinking within tasks and can allow for pupils to think more deeply about the key areas 
discussed within lessons. Pupil engagement is critical to provide opportunities for pupils to 
achieve (Martin & Torres, 2016). Maintaining the engagement of pupils has proven to be a 
particular difficulty to arise during remote learning for teachers. A study found that on 
average, only 42% of pupils submitted online assignments to their teacher (Lucas, Nelson and 
Sims, 2020). Teachers have had to implement different strategies to ensure learners engage 
with material and continue their development. 

 

Aims 

The aim for this practitioner enquiry was to find out the affect that changing the length of a 
task had on the engagement of pupils. This involved producing work of varying length and 
evaluating how pupils engaged with these tasks. This enquiry focused on the correlation 
between pupil engagement and the length of a task. 

 

Methodology  

The enquiry took place of a four-week period of teaching with a S.1 BGE Science class, 
containing nineteen pupils working at level 3. Data was collected using Microsoft Teams 
which was available during remote learning. Four tasks of varying length were used whilst 
covering the unit Energy. Over the course of the enquiry, the duration of task length was 
changed. Pupils were not informed about changing task length; however, a poll was used 
midway through the four-week period to gather opinions on how pupils felt their own 
engagement changed with the varying task length. After this online poll was shared with 
pupils, there was an expectation that more pupils would engage with the materials. During 
week one, the pupils were instructed to complete the first task which involved some copying 
exercises, a research question and homework exercise. The engagement for this task was 
monitored and recorded. These results were used a baseline. 

During week two of the enquiry, the pupils were given a new task. This task involved reading 
provided material and answering written questions using Microsoft Forms. Pupils were given 
one week to complete the task. The length of this task was shorter when compared to week 



 
 
one.  Throughout the week, the engagement of the pupils was continually monitored. At the 
end of the week, pupil engagement was recorded and compared to week one.  

Mid-way through the enquiry, pupils were asked to complete a survey (appendix 1). The 
survey was used to establish how pupils felt they had engaged with work and whether task 
length was a factor in their engagement. The questions included: 

 
1. Do you feel that you have fully engaged with online assignments? 
2. Do you think you would engage more with work if it were presented more often 

but in smaller sizes? 
 

After the mid-way point, the length of the task was again shortened. Microsoft Forms was 
used, this time a mixture of longer written answers and multiple-choice questions were used. 
The pupils were given one week to complete the task. Pupils also received reminders to 
engage with the tasks set. The engagement of pupils was monitored and recorded at the end 
of the week. The final week of the enquiry involved the removal of longer written answers 
from the task. Shorter written answers and multiple-choice questions were used. Pupils were 
reminded throughout the week to engage with tasks. The results were recorded and compared 
to the previous weeks. 

 

Findings  

After the first task, pupils did not seem to engage well with the long task. Throughout the 
week, little attempt to complete the work could be seen. This was expected as extremely long 
tasks could be “off-putting” to some pupils and would not motivate them to engage with this 
type of material. Only a small number of pupils within the class had accessed the work and 
submitted the assignment for feedback. 

During the second week of the enquiry, the task was shortened slightly with the research task 
and copying exercises being reduced. Engagement was monitored throughout the week which 
showed more pupils accessing and viewing work. The results at the end of the week showed 
that more pupils had completed and submitted work.  

Halfway through the enquiry period, pupils completed a survey regarding their own 
engagement with tasks and how the length of a task affected engagement. The main questions 
were “Do you feel that you have fully engaged with online assignments?  “Do you think you 
would engage more with work if it were presented more often but in smaller sizes?” The 
responses from the pupils showed that 60% of those who responded felt that they had not 
fully engaged with assignments (figure 1). The survey also showed that 80% of pupils felt 
that they would engage more with task that were smaller in length but assigned more often 
(figure 2). Following the survey, a greater number of pupils engaged with work after 
implementing changes to length. Those pupils who said they would engage more with tasks if 
the length was shortened were found to have increased their engagement with materials. 



 
 
Pupils who did not engage with the online poll were also found to not to have improved their 
engagement. 

 

 

 

 

 

 

 

(Figure 1: Pupils who felt they had engaged with online assignments.)  

 

 

 

 

 

 

 

 

 

(figure 2: Pupils who felt that shortening the task length would increase their engagement.)   

 

During the third and fourth week, the engagement of pupils continued to increase as task 
smaller in length were assigned. Pupils appeared to engage more when multiple-choice 
questions were used, which continued when the last assignment used a significant number of 
multiple-choice questions. Pupils were continually reminded to engage with work. At the end 
of week four, there was 78% increase in pupil engagement when compared to week one.  

 

Week  Number pupils engaging with work  
  
1 9 
2 10 
3 13 

Percenatge (%)

Yes No

Percenatge (%)

Yes No



 
 
4 16 

 

 

 

Conclusion 

When the length of a task was changed, the engagement of an S.1 class changed. Initially, 
most pupils did not fully engage with online assignments when they were comprised of long 
tasks. When the length of the tasks was shortened, there was a clear, noticeable change in the 
engagement of the pupils. Pupils began to engage more with tasks that were shorter in length 
but assigned more frequently. By the end of the enquiry, nearly the full class was engaging 
with work, whereas less than half had engaged with the work during week one of the enquiry. 
This change in engagement shows that shorter tasks are significantly more effective in 
encouraging pupils to engage with assignments. 

 

Implications for Future Practice  

Going forward, I will look to implement changes to the length of future assignments. I will 
look to engage more pupils by assigning shorter tasks but more frequently. Engaging pupils is 
critical for their learning and their development; therefore, I will continue to use this method 
throughout remote learning. I will also consider what effects changes to the task length could 
have within the classroom setting to improve pupil engagement. 
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