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Rationale 
Assessment for learning is of pivotal importance within the everyday classroom - not only does 
this play a fundamental role in informing the teacher, but it has also become widely recognised 
that assessment should ultimately help to inform the learner’s next steps (Gardner, 2013). In 
order to enable this to happen, Williams (2011) outlines the importance of two key features of 
assessment. In addition to identifying the potential for improvement, he argues that it is 
important that instructional guidance is also provided with regards to the steps that can be taken 
towards achieving an improved outcome. Further, in addition to the role of the teacher, it is 
encouraged that children become agents of their own learning by engaging in a process of self-
assessment and developing strategies for ‘learning to learn’ (OECD, 2008:2). 
 
Aims 
This inquiry set out to establish a better understanding of how children engage with the 
commonly used ‘two stars and a wish’ method of self-assessment. The intention was to assess 
the extent to which engaging in regular self-assessment improved children’s ability to identify 
and inform their next steps within their learning. In addition to establishing whether children 
were able to identify their next steps, consideration was also given to whether or not these steps 
were then applied to their future learning activities. 
 
Methodology  
Method 1 – Questionnaire  
Method 2 – Child self-assessment using ‘two stars and a wish’ 
Method 3 – Comparing feedback with future learning tasks 
 
This inquiry was conducted through the digital learning platform Microsoft Teams. A focus 
group of six children in Primary 6 was used and the method of assessment was ‘two stars and 
a wish’ – a strategy which all children within the focus group were familiar with.  
 
An initial questionnaire was conducted in order to establish a baseline of how confident 
children felt with using this method of assessment. The following questions were asked: 
 

• How confident are you at self-assessing your own work on a scale of 1-10? (1 – not 
confident, 10 – very confident)  

• Have you had feedback using ‘two stars and a wish’ when in school? Yes or no?  
• On a scale of 1-10, how confident would you be using two stars and a wish to 

comment on your own work? (1- not confident, 10 – very confident)  
 

Over a period of four weeks, children were then asked to use ‘two stars and wish’ to self-assess 
two literacy tasks a week. Examples of the children’s self-assessments are included and the 



 

extent to which these effectively informed their next steps are evaluated by reviewing examples 
of their subsequent tasks.  
 
At the end of the research project, children were then reissued with the baseline questionnaire. 
This allowed for a conclusion to be made as to whether or not their confidence had developed 
with regards to self-assessing their own work, particularly when using the strategy ‘two stars 
and a wish’. 
 
However, as with any study, there were limitations to this research – particularly in relation to 
the remote nature in which it was conducted. Due to children being supported by parents at 
home, there was no guarantee that the ‘self-assessment’ process was being completed by the 
child themselves. Therefore, the results provided may not represent a true reflection of the 
child’s own evaluation of their work.  
 
Findings  
The initial questionnaire results (see Appendix 1) indicated that while all children were familiar 
with the assessment strategy ‘two stars and wish’, they all had varying degrees of confidence 
when it came to using this as an assessment tool. Further, while all children marked themselves 
on the upper end of the scale provided (1- not confident, 10 – very confident), the evidence 
provided by their self-assessments indicated that not all children were using this as an effective 
tool for identifying their next steps.  
 
For example, Child A who indicated that they were ‘very confident with self-assessing their 
work appeared to lack clarity on what their focus was on within their week 1 feedback (see 
Appendix 2):  
 

• I successfully answered the given questions.   
• I have met my targets. 
• Next time I will try to work quicker. 

 
The response ‘I have met my targets’ is very vague and offers no clear understanding of what 
the writing targets were (an example of the format in which targets were outlined can be seen 
in Appendix 3). Further, the next step ‘I will try to work quicker’ indicated that the child’s 
focus was not on the quality of their work, but instead on the completion of their task. Another 
example from week one also suggests that not all children had an understanding of the purpose 
of identifying a next step: 
 

• I think I have done my task correctly. 
• I checked my spelling and punctuation. 
• I am happy with my work. 

 
Despite reminding the children of the importance of referring to their intended learning targets, 
the benefits associated with identifying a ‘next step’ and modelling feedback using the ‘two 
stars and wish’ format (see Appendix 4), Child B continued (up until week 4) to lack focus 
when identifying their next steps:  
 

• I think I have described the character as much as I could.      
 

Nevertheless, assessing the progress as a whole, there was an improvement in the next steps 
provided by the children in week 3. Examples include: 



 

 
• I think I could have put more detail into characters other than Robert.  
• I will try to find more ways to describe the character. 
• I could have added more detail to the beginning.  

  
This indicates that children were able to engage with their targets and identify the extent to 
which they felt they had successfully addressed these. However, week 3 is used as an indicator 
of this progress as by week 4 there had been a significant decrease in engagement and only two 
out of the initial six had continued to engage with the process of self-assessment.  
  
Responses to the final questionnaire were also varied and only four out of the six within the 
focus group submitted a review of how they felt they had progressed as a result of the 
investigation. As shown within Appendix 1, this indicates that while some children have 
become more confident with using two stars and wish, others have become less confident in 
their ability to use this assessment tool effectively. 
 
Conclusions 
While all children were encouraged to participate in the self-assessment process, overall 
participation online dropped significantly following the return of pupils in Primary One-Three. 
This meant that the number of pupils returning their self-assessment comments was not always 
consistent and it was difficult to monitor the extent to which this tool was effective in 
encouraging children to identify their next steps. Furthermore, while self-assessment is 
something which is embedded within our classroom practice – for those learning at home this 
appeared to have become an ‘additional’ task that adds to their existing workload and so many 
lacked the motivation to engage with this in the way which they would have within the 
classroom. Following interpretation of the questionnaire responses, balanced alongside prior 
knowledge of the children involved with the study, it can be concluded that those who initially 
lacked confidence in their own ability appear to have benefitted from referring to their learning 
targets when identifying their ‘next steps’. Thus, these children experienced an increased level 
of confidence when using ‘two stars and a wish’ as an assessment strategy. In contrast, those 
that reported having felt a decrease in their confidence when using ‘two stars and a wish’ may 
have realised that they needed to engage with their work on a deeper level in order to identify 
a specific area of development which they can work on in future tasks.   
 
Implications for Future Practice  
As a result of this inquiry, I intend to spend more time building upon the children’s 
understanding of the importance of assessment and using this to drive their learning forward. I 
believe that the progress made over the period of four weeks online can be dramatically 
improved upon if more time is spent encouraging the children to engage with their learning 
targets when identifying their strengths and areas for development. In order to improve this, I 
will ensure that self-assessment is used on a more regular basis upon return to the classroom. 
Further, while some children worked hard to address the ‘next steps’ outlined in the feedback 
I provided them, I will ensure that this is something which they are encouraged to focus on 
more directly e.g., by providing time to look back at previous feedback. In doing so I hope to 



 

address the common issue of feedback not being used in the revision or completion of tasks 
(Hattie, 2012).  
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Appendices   

Appendix 1: 

Questionnaire Results (conducted at the beginning and end of the investigation): 
Question 1: How confident are you at self-assessing your own work on a scale of 1-10? (1 – 
not confident, 10 – very confident)  

 
Question 2: Have you had feedback using ‘two stars and a wish’ when in school? Yes or no?  

All children responded ‘yes’ to this question. 

Question 3: On a scale of 1-10, how confident would you be using two stars and a wish to 
comment on your own work? (1- not confident, 10 – very confident)  

 

 

 

 

 

 

 

 

 

 

Final Questionnaire: 
Child Rating 

 Child A 9 
Child B 9 
Child C NO RESPONSE  
Child D NO RESPONSE  
Child E 9 
Child F 8 

Initial Questionnaire: 
Child Rating 

 Child A 10 
Child B 6.5 
Child C 8 
Child D 8 
Child E 9 
Child F 7 

Initial Questionnaire: 
Child Rating 

Child A 9 
Child B 7 
Child C 7 
Child D 8 
Child E 10 
Child F 6 

Final Questionnaire: 
Child Rating 

 Child A 9 
Child B 10 
Child C NO RESPONSE 
Child D NO RESPONSE 
Child E 5 
Child F 9 



 

Appendix 2: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 3: 

 

 

 

 

 

 

 

Appendix 3: 

This is fantastic - well done!  

 

 

 



 

Appendix 4: 

⭐"#Your information is organised under appropriate headings and you have included lots of 
figures relevant to the Titanic.  

⭐"#You have also used topic specific language and a range of vocabulary.  

WISH: Next time try to remember that an information report should have a conclusion 
paragraph at the end. 

 


