
The effect of praise cards in the digital classroom. 
 

Daniel Henderson 
Group A 

  
Rationale  
 
Rationale behind us enquiry was initially due to responses from parental feedback 
questionnaires to digital learning within the school. A number of feedback responses 
mentioned the particular struggles that young people are facing especially around confidence 
in their work. It was felt that teachers should recognise the effort of students and look at 
strategies to reward and motivate learners. Other studies have found this would increase 
confidence and engagement of pupils in digital learning. 
 
Ensuring pupils wellbeing throughout the period of remote learning was a personal priority 
and something I was continually aiming to promote. Providing praise opportunities would 
have a positive impact on student’s wellbeing and confidence. This would also continue the 
strong classroom ethos I aim to promote whilst students completed home learning. A teacher 
using positive language is proven to directly influence a pupils outlook on learning (Burnett, 
1998).  

This strongly linked to a number of areas of the “GTCS Standard for Registration for 
teachers” but particularly to 3.1.2; use of a range of communication methods, including a 
variety of media to promote and develop positive relationships to motivate us to stay in and 
try some practice with all learners. Additionally, standard 1.4 Professional commitment; 
Engaging with all aspects of professional practice and working collegiately with all members 
of our educational communities with enthusiasm, adaptability and constructive criticality.  

Aims  
 
This enquiry aimed to increase the quality and quantity of student work completed in the 
digital classroom. Additionally, to increase the confidence of pupils with online learning as a 
result of praise. This was achieved by communicating standards of work and then providing a 
praise card with S2 pupils whilst monitoring engagement and confidence. 
  
Methodology 
 
The initial stages of enquiry focused on gathering engagement data to investigate how many 
pupils were regularly completing work. In order to be recorded as engaging pupils had to 
submit one piece of work to be marked over the week.  
 
At the beginning of the four-week period a survey was constructed asking pupils about their 
confidence in online learning, Appendix 3.This survey was constructed via Microsoft Forms 
and completely anonymous. The link was published in the class Team and pupils had the 
opportunity to complete this. Question 1 asked pupils “How confident do you feel with online 
learning?” Participants would pick a number on a scale 0-10, with 0 representing not 
confident and 10 representing extremely confident. Question 2 was a long answer box where 
students could explain their response asking, “Why did you pick this level of confidence?” 
Both questions were mandatory when completing the survey therefore submissions could not 



be added if one was left uncompleted. Details of the enquiry and how each response was 
anonymous was included in the description box. 
 

The following lesson included a PowerPoint detailing the praise postcard reward scheme. 
Found in appendix 1. This detailed that praise card would be returned to pupils over a four-
week period for exceptional work in science. In order to achieve a Praise postcard a pupil 
should;  

• Complete tasks for the day 
• Submit work on time, before the final deadline. 
• Give best effort, completing tasks to a high standard. 

 
 
If a student met these criteria when submitting work, they would be sent a link to access their 
Praise postcard. Appendix 2 displays an example of this. These were produced using 
Thinglink as a digital classroom. Pupils had a downloadable certificate, a piece of 
information explaining why they has received it and music. The praise postcard also included 
an audio message from myself explaining that they had did very well in science that week 
and to continue the good work. The link was attached to pupils work in the feedback section 
which directed them to the virtual postcard. The postcard had a feature to monitor the number 
of views which could be checked to ensure students were accessing the links.  
 
After a four-week period of work and subsequent praise postcards a second survey was 
conducted. The same format as the previous was used with two questions regarding 
confidence. The number of responses was noted and anonymous. Again, a list of pupils 
engaging with online work was recorded. In order to be regarded as engaging a pupil had to 
submit work for grading within the week.  
  
Findings  
 
At the end of January before the start of the enquiry 11 pupils had engaged with some form of 
digital learning and submitted work to be graded. The class consisted of 19 pupils (11 female 
and 8 males) with a broad range of ability working at BGE level 2/3. The class had recently 
started the S2 chemical reactions topic. Confidence with online learning was mixed but the 
majority of the class had some issues with submission of work and worried about completing 
assignments correctly.  
 
The initial survey was completed by 8 pupils anonymously. On a scale from 0 – 10 the pupils 
answered on a range from 2 to 7. There were various comments made regarding confidence 
to online learning. 
 
 “i get the work and things but some times its hard to send and things”  
 
“in school its easier to just communicate with teachers face to face and ask them about 
confusing questions” 
  
“Not sure if I am doing things right” 
 



A recurring and key theme was around pupils unsure about how to submit work and also 
there was confusion about if the work was correct. This formed a good basis before starting 
for praise influence pupils attitude to learning and improve confidence.  
 
 

Week Number Number of Praise postcards issued 
1 2 
2 4 
3 4 
4 7 

 

 
 
Over the period of the enquiry the number of pupils who had achieved a praise postcard for 
the standard of work increased over each week. A number of pupils received a number of 
praise cards for continuous weeks.   
 
After the period a second confidence survey was published. The same two questions were 
published asking a scale of confidence and asking for a comment on that level. 9 students 
completed this survey out of a class total of 19. The range of responses went from 4 to 9. The 
average score was 6.78/10. This showed a clear increase in confidence in online learning.  
 
“I feel very confident in my online learning and I am able to get my homework in on time 
most of the time” 
 
“It is fine usually but at times I start handing things in late because there are other homework 
to do for the same day” 
 
However there was no significant change in engagement. In the fourth week 10 pupils were 
engaging by submitting work. The enquiry was quickly noticed by other practitioners in the 
school and identified as explementary practice. A number of parents contacted pupil support 
and SMT to thank probationers for these praise cards as they had a huge impact on their 
child’s wellbeing.  
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Conclusions  
 
 In conclusion using praise postcards in the virtual classroom may have had a positive impact 
on pupil confidence. When discussing the postcards with pupils they seemed more excited 
about receiving them and the novelty was useful for engagement. Behaviour specific praise 
has a clear implication on pupils where they will aim to exceed a teachers expectation (Soto, 
2014). The work submitted by pupils was of a higher calibre and handed in on time. There 
was no change in engagement and the same pupils were submitting work and attending live 
lessons.  
 
Implications for Future Practice  
 
Praise for good work is already a part of my practice and an area continually reflected upon. 
This aids behaviour management and develops a good ethos and safe environment for 
learning. I will continue to use Praise Postcards as I think they are a fun and creative way to 
reward pupil achievement in a science classroom. In addition, I will also plan and 
communicate the standard of work I expect from students. Having clear aims and 
expectations on work over this enquiry has benefitted learners as they have a goal to achieve.   
 
However it must also be noted that praise can have a negative impact on students 
(Henderlong and Lepper, 2002). Continual praise can lead to pupils focusing on desired 
qualities and not developing independently. This is something I would be interested to 
explore further and find the disadvantages to continual praise.  
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Appendix 
 

1. Praise postcard informing pupils of the project. 
 

 
 
 

 

 
 
2. Thinglink digital praise postcard with hyperlinks included.  

 
 

Keep an eye on your glow 

accounts because I’ll be sending 

out praise postcards for 

outstanding work over the next 

4  weeks.                                  

Praise

How to earn a post card:

★ Complete your tasks for the day

★ Submit your work on time, before  
the final deadline

★ Give your best effort, completing 
your tasks to a high standard 



 
 

3. Example of questionnaire regarding confidence in online learning.   


