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Introduction 

‘Practitioner enquiry and creative approaches are integral to the thinking and practice 
of staff, pupils and partners ‘(Education Scotland, 2015). It is vital for all practitioners to 
engage in reflective practice. This practitioner enquiry will focus on children’s engagement 
during remote teaching. Due to the current pandemic children’s Education has been moved to 
remote teaching via online platforms.  

 

Rationale  

The process of carrying out the practitioner enquiry has allowed me to understand the 
importance and relevance behind children’s wellbeing during remote teaching. The 
practitioner enquiry can be used to promote positivity depending on the results, therefor, the 
practitioner’s research must be accurate (GTCS, online n.d). It is clear that the practitioner 
carrying out the practitioner enquiry must be willing to change certain aspects relating to the 
enquiry to better their practice (Donaldson, 2010). The focus of this practitioner enquiry is to 
monitor children’s engagement during online learning. This has been chosen as the enquiry 
due to the pandemic and children’s education moving to online. The health and well-being 
check-ins were selected as children’s wellbeing was at the centre of their learning during 
lockdown (Scottish Government, 2020). A focus on the children’s well-being was selected as 
‘compared to adults, children are more vulnerable to the emotional impact of traumatic 
events that disrupt their daily lives’ (Bartlett, J and Thomson, D, 2020).  

Aims 

The aims for this practitioner enquiry are to use a health and wellbeing check in sheet (refer 
to appendix 1) to see how the children are feeling during the pandemic and to use the 
information gathered to help support the children’s online engagement.  

Methodology 

This research was carried out over four weeks with a Primary 2/3 composite class with 22 
children. The children would select and describe how they were feeling and this would occur 
twice a week. Some of the responses were ‘I am happy because I am doing my school work 
with my mum’, ‘I am sad because I miss my friends’, ‘I am happy because I go back to 
school on Monday’. It was decided that there would be a check in at the start of the week and 
the end of the week (Monday and Thursday).  The children were introduced to the check in 
system and shown an example of how to fill it in through Teams. Five options were presented 
to allow each individual to describe why they were feeling, these were happy, sad, angry, 
exited and tired. Once the children had selected how they were feeling they wrote a sentence 
to describe why they were feeling this way. A completed form was uploaded to Teams where 



teacher feedback could be provided. This made it easier to gather data for the enquiry. A bar 
graph was created to view the data from each child (refer to appendix 2). 

  

Findings 

At the start of the research all children were aware of what their task was as they were asked 
if they understood the check-ins. Although all children understood how to complete the 
check-ins there were very little response. When the enquiry was first carried out only 5 
children took part. It was noticed that the children were logging in as there was data to show 
this on the insights via Teams but were not taking part in the task. Some children had not 
been active on Teams which meant they were not included with the check-ins. There were 3 
children who did not engage or login to Teams data analysis highlighted these three children 
were in the SIMD 1 category.  There are various reasons as to why the children were not 
engaging such as not having access to the online learning. I made welfare calls to these 
parents to offer support and paper learning packs home for the children to engage with their 
learning. After doing so there was still no engagement from the children. After making 
welfare calls for the children who were engaging it was noticed that parents were only 
focusing on the Numeracy and Literacy learning rather than the check-ins. During the 
telephone calls, the parents were encouraged to support their child to participate in the 
weekly check-ins to allow the teacher to gauge their wellbeing. After the welfare calls it was 
noticed that there was a better engagement with the check-ins. There were 17 children who 
engaged and completed the check-ins. The majority of the results were that children were 
happy and they were giving good reasoning as to why they were happy. It was brought to the 
teachers attention that one child in particular had returned the check-in ticking the sad box. 
Therefore, action had to be taken to find out what was causing the child to be sad. To reassure 
the child a welfare call was made to find out that the child was sad due to not being able to 
see their friends. The teacher took this information on board and decided to set up a friend’s 
task to support the child wellbeing. This particular child’s wellbeing sheet was closely 
monitored each week where it was noticeable there was a difference the child started 
engaging more and was ticking the happy box. As there had been support put in place such as 
having friend activities during Teams for this child, it was meeting their needs. This is 
something that is vital during teaching as stated in Getting It Right for Every Child (Scottish 
Government, 2012).  

 

 

 

Conclusions 

Due to not having all children engaging in the task the evidence that was gathered is not 
conclusive. However, there was a slight increase in engagement after the welfare calls with 
parents regarding the health and wellbeing check-ins. At the onset of the Enquiry only 23% 
of children engaged positively. After the welfare calls there were 77% of children engaged 
which made the data more reliable. Although all children did not take part there was still 
enough evidence to carry out the enquiry.  



Implications for Future Practice 

Participating in this enquiry has allowed me to understand the importance of ensuring 
children’s well-being is central to my practice. It has allowed me to witness first-hand the 
challenges of online. In implementing the above the programme again I would make some 
subtle changes, I would try and make it more enjoyable and fun for the children. I would 
introduce health and well-being games. This would allow the children to identify their 
emotions and we could discuss how to deal with them. I would also ensure that the lessons 
planned online were creative as I would ensure to use the children’s interests to keep them 
engaged. This enquiry has positively impacted my practice as moving forward I will strive to 
carry-out weekly wellbeing check-ins with my class ensuring their social, mental and 
emotional wellbeing is in a place where learning can take place.  
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Appendices  

Appendix 1 

Health and well-being check in sheet 

How do I feel today? 

     
Happy      sad  angry    excited  tired 
 

Today I feel 
____________ because 
 
___________________
___________. 
 
 

 



Appendix 2 

 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Children taking part

Children not taking part

Participation during online learning

Column1 After Before


