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Rationale  
 
“Learning is driven by what teachers and pupils do in classrooms”.  

(Black and William, 1998).  
  

During the ongoing pandemic, a decision was made at Governmental level to move all 
learning for secondary school pupils online.  Research has demonstrated that pupils need to 
practice new material, which can be done via questioning, to aid leaning and to help 
determine how well the material has been retained (Sherrington, 2019).  It is also important 
that as many pupils as possible take a share in the cognitive work of the lesson (Allison, 
2017), again achieved through questioning.  However, as a Probationary Teacher, at this 
cognitive stage it can be a struggle to focus on delivering a lesson, especially online, and on 
managing students’ behaviour (Didau, 2016).  Engagement is consequently a big issue which 
Bill Rogers (2015), has written extensively about in the classroom.  Now these theories were 
to fit online learning.  With this Professional Enquiry the challenge was therefore not to look 
at something you could introduce to the classroom, observe and analyse results but something 
that could instead be adapted to online use and engage the attention of pupils.  It was decided 
to move forward with a digital Exit Ticket which was issued on MS Teams prior to the end of 
a live online lesson. 
 
 
Aims 
 
The aims of this Professional enquiry were dependent on pupil engagement and multifactorial 
in scope.  First, the Exit Ticket was to be used as a means of assessing student learning in the 
absence of a more traditional plenary.  Secondly, to be able to feedback efficiently on 
misconceptions or specific questions taken from the Exit Ticket.  Finally, to tailor and adapt 
lessons moving forward to ensure sufficient scaffolding or extension material in place as 
required. 
 
 
Methodology   
 
The Exit Ticket is a formative way of assessing pupil learning.  This would usually be given 
in the form of a post-it notes at the end of a lesson to check for understanding and learning.  
The same therefore should be true with a digital version but there is no guarantee that pupils 
will participate as they would in class.  When looking at Hattie’s Visible Learning Matrix 
(2017), it can be seen that ‘Strong classroom cohesion’, ‘Classroom management’ and 
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‘Questioning’ score very highly as having the potential to accelerate and have a positive 
impact on student achievement.   
 
All online work from school was conducted on MS Teams.  These specific teams had already 
been set up with individual classes prior to the Christmas holiday to ensure they were 
functional and to allow pupils to practice in their use.  The Enquiry was completed during a 
four-week period between 1st February and 5th March and was initially targeted at S1 Broad 
General Education (BGE) classes, A and B.  The Exit Ticket was tailored to each lesson. 
  
With the topic of the Enquiry established, it was left to determine the form that it should take.  
The work done by Marzano (2012) on the construction of Exit Tickets helped greatly with 
this as the requirement was not only to provide formative assessment data but to prompt 
pupils to self-analysis and give an opportunity of open communication.  Consequently, the 
decision was made that there would be three questions on the Exit Ticket (see Appendix 1):  
1. Question based on material from a previous lesson. 
2. Question based on current lesson. 
3. More general opinion type question (Feedback). 
Also, that a short questionnaire should be issued at the end of the process to judge pupil 
reaction. 
 
As the enquiry progressed it was seen that just over half of available pupils were engaging 
online.  Consequently, the enquiry was expanded to include an S2 BGE class, C, during week 
four.  Unfortunately, uptake was also poor with this class.  Finally, with this enquiry much of 
the data being collected was qualitative, being taken from formative assessments, which 
presents the problem of how best to interpret and analyse it.  The work of Margaret D. 
LeCompte (Analyzing Qualitative Data, 2000), proved to be extremely useful in presenting 
these limited findings.  
 
 
Findings 
 
As previously stated, class B had initial poor uptake during week 1.  When tickets were 
issued to class A during the third week, the first and only week I had this class online due to 
the peculiarities of scheduling, an additional challenge was set for them to be the best of my 
first-year classes. This worked well but when the same target was set with B during the final 
week, it made no difference.  The decision taken at this time was to expend and include class 
C for the fourth and final week, but this class paid little attention online.  The data obtained 
from questions 1 and 2 (quantitative data), can be seen below in Table 1 and pictorially in 
Graph 1.  
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Class S1 - A S1 - B S2 - C Total 

Number of 
pupils in Team 
 

16 17 17 50 

1. Number of 
different pupils 
engaged 

63% (10) 53% (9) 24% (4) 46% (23) 

2. Number 
completing 
every Exit Ticket 

19% (3) 12% (2) 12% (2) 14% (7) 

3. Total 
complete Exit 
Tickets 

44% (21/48) 23% (31/136) 15% (5/34) 26% (57/213) 

4. Correct 
answers 
 

83% (33/40) 90% (47/52) 75% (9/12) 86% (89/104) 

Table 1. 
 

 
Graph 1. 
 
 
What can be seen from the data is that although online engagement from both S1 classes was 
above 50%, very few pupils completed all of the tickets which were issued to their specific 
class.  In fact, in total, only around one in four Exit Tickets were completed.  A major 
positive is that the majority of the questions answered were correct.  This would seem to 
suggest that those pupils engaging generally understood the material.   
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Example question number 3 (qualitative data): 
 
With question 3 of the Exit Ticket, this was used to gauge the effectiveness of the online 
lessons via pupil feedback.  These questions, by their very nature, did not have a ‘correct’ 
answer.  Some examples and replies given by pupils can be seen below:   
 

1. Would you like to participate in a ‘live’ online lesson with sound and vision? 
 
The majority of pupils sending a reply answered “Yes”. 
 

2. Tell me one thing you enjoy about online learning. 
 
“Nothing I would rather go to school.”  “Getting to be in the house.” 
“There’s not many distractions.”   “We don’t have to get up so early.” 
“The live lessons”.    “You can do your work at the comfort of your home.” 
“You don’t need to get up as early for school.” “No distractions.” 
 
As can be seen, feedback was generally positive and covered a broad range.  Pupils made 
good suggestions about further feedback (which was acted upon) and a desire for ‘live’ 
lessons which were incorporated for some lessons.  It could also be said that pupils mostly 
enjoyed the experience and were productive in there time away from lessons. 
 
Questionnaire: Have you found Exit Tickets useful for revision?  How? 
 
Finally came the questionnaire to find what pupils thought of the Exit Tickets themselves. 
The most common answer to the first question was once again “Yes”.  The reasons given 
were interesting and informative and included “The exit passes have been useful to help you 
remember things we learned a few days or months ago.” “It helps me to say what I thought 
about the lesson after it”. “It's good to be able to give feedback to your teacher on what you're 
doing”.  Again, responses were generally very positive.  These written responses also gave a 
snapshot of literacy levels within the group which is also something that can be looked at 
moving forward. 
 
 
Conclusions 
 
Less than half (44%), of all possible pupils were engaged with the process on at least one 
occasion.  This amounted to only 26% of all Exit Tickets being completed.  Of the pupils 
engaging in the process, only 14% completed every available ticket.  On the plus side, a total 
of 86% of questions one and two on the Exit Ticket were answered correctly.  However, the 
negative aspect is that these pupils who had engaged would generally be considered to be in 
the top half of the class when it came to ability.  Those not engaging tended to be those who 
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would usually require more help in class.  What we do not know is why this is the case and 
could be for many reasons.  This disparity, however, could be said to be a contributing factor 
to a widening of the attainment gap, which we work so hard to bridge in school. 
 
  
Implications for Future Practice 
 
Based on the limited evidence gathered during this enquiry, online learning can be considered 
a poor substitute to being in school as in general it prejudices against those who require most 
from the school environment.  Also, another form of plenary needs to be found for online 
teaching or a better incentive must be offered to increase uptake since pitting both S1 classes 
against each other only had a limited beneficial effect on one of the classes.  Finally, this 
inquiry has demonstrated that it is an area ripe for further investigation. 
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Appendix 1 

 

First issued Exit Pass template.  This was adapted following each lesson. 

 

 

 
 

 


