
 
 

 

What happens when I use Microsoft Forms to assess learning in Numeracy? 
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Rationale 

Online learning provides the scope for a vastly different style of teaching but has the potential 
to reach a far wider and diverse range of students (Keengwe, J., and Kidd, T.T., 2010). 
During a time when online learning has become the primary vehicle for pupil engagement 
new ways of learning have had to be explored. The efficiency and effectiveness of this way 
of teaching has been somewhat explored. The nature of online learning especially when there 
is no face-to-face teaching is partly  up to the autonomy and motivation of the student, 
although there are other factors including social and family issues which are outwidth the 
child’s control. (Liaw, Huang, & Cheng, 2007). Therefore, the need to assess the learning of 
the student is essential to obtain information about how to proceed with the learning.  

It is the purpose of this enquiry to explore the effect of using Microsoft forms to assess 
numeracy within the class during a period of complete online learning. As an NQT is it 
pertinent to my professional development to understand the importance of assessment and 
how to effectively utilize assessment to inform future planning. This will ensure the pupils 
receive a targeted and focused form of learning. Adam and Crews (2004) state that online 
teaching is an effective way to engage students in their learning, I aim to explore this and 
investigate whether Microsoft forms can be used as a viable assessment tool, this was the 
chosen platform to investigate this enquiry as the children were engaging with remote 
learning due to the lockdown and as a school Microsoft forms was used to upload the content. 

Aims 

There are two aims of this enquiry: 

• Does Microsoft forms provide useful information to inform next steps?  
• Does Microsoft forms increase pupil engagement with feedback?  

 

Methodology 

This enquiry was carried out over a period of 4 weeks with a primary 7 class of 27 pupils. 
The pupils come from mixed ability groups and it was carried out in an entirely online 
setting. The pupils were working between first level in numeracy and second level in 
numeracy. The enquiry was carried out specifically on Microsoft teams using Microsoft 
forms as a method of assessment for numeracy. It also involved various surveys being carried 
out with the pupils on a weekly basis to ascertain their opinion and experience of using 
Microsoft forms. The surveys included questions with multiple choice answers. The surveys 



 
tried to gather information surrounding pupil opinion of forms to consolidate their learning, 
also if they found using the feedback on teams contributed to their level of engagement with 
the feedback (Appendix D, E, F, G, H, I). Pupils’ work was also being looked at to ascertain 
whether the pupils were using their feedback constructively to improve their work (appendix 
J)  

Weekly numeracy quizzes were carried out to assess the level of learning from that week of 
online learning (Appendix A, B, C). Children were asked mixed questions relating to the 
numeracy learning throughout the week. This information was then collated and strengths 
and weaknesses in the pupils performance in the quizzes were recorded to inform future 
planning. These quizzes were put online for all the groups to complete to get a 
comprehensive overview of the classes progress in numeracy.  

Findings 

Surveys  

The surveys yielded mixed results and the children exhibited several different opinions to the 
use of Microsoft forms and the format of the feedback on teams. The children were asked 
‘Do you find the quizzes on forms useful for testing your knowledge of numeracy’ (Appendix 
D). Out of the 14 responses received which is just over half of the class, 34% said ‘Yes’, 58% 
said ‘Somewhat useful’ and 8% responded ‘Not at all’. From this data the children find forms 
only somewhat useful in consolidating their knowledge of numeracy. Another question that 
the children were asked was ‘How often do you check your feedback?’ (Appendix E). From 
the 14 participants of this one-off survey, the responses were as follows: 21% said weekly, 
36% said daily, 36% said occasionally and 7% said never.  

 

 

It can be seen from this survey that the student engagement with the feedback is sporadic and 
not regular, this survey related to all the feedback on teams including on forms. This could 



 
lead to problems as there is not consistent engagement with feedback within the whole class. 
Understanding how often the child engages with the feedback was one aspect of the aim of 
this survey, another was to ascertain to what extent the children are engaging with the 
feedback. Another question from the survey asked, ‘Do you feel you have made valuable use 
of the feedback given to you on teams and used it to improve your work?’ (Appendix F). 
From the 8 responses received in this survey, 62% answered yes and 38% answered 
sometimes. The positives that can be taken from this are that most of the children in the class 
engaged well with the feedback and used it constructively if they checked it, this corresponds 
with the observations of their work.   

Quizzes 

The quizzes used on forms were a way to assess the children after a block of learning and this 
information was then used to inform the next steps of planning. It can be seen in Appendix A- 
Results of Quiz 1, that the students who engaged with the content scored well with an 
average of 86.4% This yielded positive results for the assessment moving forward as it was 
found that not much consolidation was needed for this. However, the learning is completely 
online and using Microsoft forms can make it difficult to create proper assessment conditions 
as children have access to all the content. Appendix B- Results of Quiz 2 seen much better 
engagement than in the first forms assessment as the children become more dextrous at 
navigating teams, this assisted with the next steps identified as it was found the children did 
not fully understand parts of the content delivered. This was partly due to the content being 
taught and that using online learning as a vehicle for teaching angles did not necessarily lend 
itself the remote nature of the teaching. This assessment had 17 participants w achieved an 
average score of 90.9%. Appendix C- Results of Quiz 3 shows the results of the last week of 
the enquiry period. There was a drop in responses with only 11 of a potential 27 taking part in 
the assessment process. This made it difficult to assess the level of learning as not all the 
pupils took part.  

 

Pupils’ work  

Pupils’ work was looked at closely to try and ascertain whether the children were using their 
feedback constructively and then applying their feedback into their work. In appendix G, we 
can see that this child has used part of their feedback constructively. The feedback was given 
remotely, and they then applied it to their next piece of work. Some consistently did not apply 
the feedback to their work. So, it can be said that pupils may check their feedback more 
regularly than they apply it in practice as they engage with their feedback soon after they 
receive it and do not have it immediately available the next time they carry out a task and do 
not apply it.  

 

Conclusions 

In conclusion, it has become evident in this enquiry that Microsoft forms can be useful in 
informing a small part of the assessment process. If learners using it do not engage with the 



 
content of the assessment then the results can only give you a small picture of the position of 
the pupils in their learning. This makes it difficult to get a comprehensive overview of the 
position of all the pupils, therefore planning with this diminished data set could further 
impede children who still struggle with the concepts. The numeracy quizzes that the children 
took part in while giving valuable insight into the progress of some of the pupils did not give 
a comprehensive amount of data for all the pupils in the class.  

It became evident that the feedback given to the pupils was not being regularly checked. This 
could be because of several reasons, the child may not know how to easily access the 
feedback. Pupils were at home during parts of a pandemic, they may not always have the 
assistance from their parents as they may be working from home or have other commitments. 
The surveys indicate that the children who checked their feedback would often apply this to 
their work. However, the limitations  of this enquiry are that not every pupil in the class took 
part in the survey so it is difficult to gather a data set which can truly demonstrate to what 
extent the pupils engaged with their feedback.   

Through pupils’ work it could be seen that whilst some pupils used their feedback and 
applied it within their work and were able to utilise it in a constructive way, other pupils did 
not engage with the feedback and continued to make the same mistakes.  

Implications for future practice  

Going forward I believe I will be able to apply the things that I have discovered through this 
enquiry. I can see that there are some benefits to using forms as an assessment tool and the 
data is easy to collate and produces  a comprehensive view of the results, the only drawback 
being if all the pupils do not participate then the results are not truly reflective of the position 
of the pupils. I still think that in my future practice I can utilise teams as an effective 
assessment tool within the class and not remotely. Encouraging participation in a class setting 
can increase the effectiveness of this tool in planning the next steps for the children’s 
learning, this could be useful in addressing the issue of  pupils finding it difficult to motivate 
themselves when applying their feedback. 
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Appendix A – Results of Quiz 1 

 

Group Number of Participants Average score  
Group 1 9         81.8% 
Group 2  2 81.8% 
Group 3  3 95.5% 
Total 14 86.4% 

 

Appendix B – Results of Quiz 2 

 

Group Number of Participants Average score  
Group 1 12         81.8% 
Group 2  1 100% 
Group 3  4 91% 
Total 17 91% 

 

Appendix C – Results of Quiz 3 

 

Group Number of Participants Average score  
Group 1 8         81.8% 
Group 2  0 0% 
Group 3  3 73% 
Total 11 55% 

 

 



 
 

 

 

 

 

 

 

 

 

 

Appendix D – Pupil Survey  

 

 

Appendix E – Pupil Survey  



 

 

 

 

 

 

 

 

 

Appendix F – Pupil Survey  

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix G – Pupil Work 

 

Feedback  



 
 “Maths- Good job, remember when identifying a rule. We must put + or – depending on the 
rule the sequence follows, not just the number. “ 

 

 


