
 

   
 

 

 
To what extent do informal drop-in sessions help to improve student engagement across 
digital learning?  
 
Declan Douglas  

Group Sec D  
 
Rationale  
The reasoning behind this enquiry was that there was a big belief amongst the probationers 
that engagement would be a factor which could sharply decline in a digital learning 
environment as they are no longer in school and thus do not have the same access to their 
support network. Therefore, it is important that we make sure their educational needs are met 
in the most fulfilling way possible. The most optimum way to do this is to look at two 
factors: the functions of education and the importance of engagement and growth mindsets.  
How we focused on these two main ideas and measured them will be discussed more 
thoroughly in later sections of this report. 
 
 There was a large amount of academic theory supporting the premise that these are vastly 
contributing factors that improve a student’s education in a vast way. Looking specifically at 
the ‘socialisation’ function of education (Biesta, 2010) (in line with Biesta’s 3 functions) we 
can draw clear links with critics like Bruner (Bruner, 1976) and Vygotsky (Vygotsky, 2020) 
in constructivist approaches which are things that have sadly already been somewhat impeded 
by COVID-19(specifically social constructivism). 
 
 Regarding the engagement and growth mindset focus, there is similarly a plethora of theory 
that support this presupposition that these are hugely important factors in education. You 
need only look at the works of Dweck (Dweck, 2014), Hattie (Hattie, 2018) to have a more 
modern take on the ideas of education and self-efficacy. This is by no means a new trend 
however as we can see similar themes running in Plato’s philosophy of education some 2500 
years ago in his drive to reach eudaimonia or the state of fulfilment reached through desired 
education; similarly, Plato held the system of belief that education’s function was not just to 
teach us how to learn but also how to live and educated on life skills in similar measure as 
academia. This to me draws links with Dweck and Hattie’s assertations that education is best 
done in a manner that is not only continual but encouraging and widely focused. I am of the 
personal belief that all education should be multi-functional and applicable out with the 
classroom.    



 

   
 

 

 
Aims  
The aims of this enquiry were to figure out whether these informal drop-ins would have on 
the learning of the pupils across digital learning. As well as this, there was a secondary goal 
that would influence our methodology of attempting to monitor and help sustain the positive 
mental health of all students involved within the enquiry itself. Therefore, the primary 
concern was to chart the effect of these sessions on student engagement and work. This 
served as the foundations on which this enquiry was constructed.  
 
Methodology  
The methodology that was employed within this enquiry was two-fold. Firstly, every week 
during the registration period we would undertake the actual process of enquiry itself.  This 
consisted of hosting Teams meetings for the pupils to join and interact with their peers and 
teachers on a non-academic basis. There was a section of these meetings devoted to self-
reflection, thinking specifically about the highs and lows of the week both academically and 
extra-curricular. In order to create a positive and reassuring finish to each live chat session, 
they tended to end with something fun to give the students a reprieve from the  
 
Findings  
The findings of this study admittedly do not give a true indication to what in my opinion was 
a successful undertaking. The measurements undertaken within this enquiry were as follows: 

1. Attendance at the ‘Chatty Tuesday’ sessions.  
2. A survey given at the start and end of the study to assess progress 
3. Engagement in class teams as a whole. 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

   
 

 

Chatty Tuesdays 

Below is a table that represent pupils’ engagement with ‘Chatty Tuesday’ taken from ‘Microsoft 
Insights’. 

 

 
As well as this, during this enquiry, the students involved were given a survey at the 
beginning and end so that their comfortability and management of digital workload could be 
traced. Additionally, there were questions within to assess mentally how they are feeling and 
what elements of school they truly missed. Below is the results of these surveys: 
 
Questionnaire  

Pre drop-in session Questionnaire Post drop-in session Questionnaire 
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Chatty Tuesdays informal Drop-in Sessions

Number of pupils

I consent to taking part in 
this survey. I know that I can 

stop taking part this survey at 
any time.

I Consent I do not consent

I consent to taking part in 
this survey. I know that I can 

stop taking part this survey at 
any time.

I Consent I do not consent



 

   
 

 

On a scale of 1 to 5, how do 
you feel online learning is 
going? (1 being very badly 
and 5 being that it is going 

very well)

1 2 3 4 5

 

 

 

 

 

 

 

 

 

 
 
 
In line with the ethical requirements of any such study pupils of course had to be asked about 
the usage of their data. This was done on an opt out basis and pupils did not have to 
undertake the survey or attend the meetings considering this. Thankfully all students who 
undertook the survey did consent for their data to be used which is shown above.  
 
As well as the above elements of the survey which is predominantly focused on their mental 
health and wellbeing; the surveys conducted had questions within that were focused on how 
they think digital learning is going for them. The results of this are shown below:  
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Which part of school do you 
miss the most (tick all that 

apply)

Seeing my friends

Seeing my Teachers

Seeing my classmates

Having a routine everyday

None of these

Which part of school do you 
miss the most (tick all that 

apply)

Seeing my friends

Seeing my Teachers

Seeing my classmates

Having a routine everyday

None of these

On a scale of 1 to 5, how do 
you feel online learning is 
going? (1 being very badly 
and 5 being that it is going 

very well)

1 2 3 4 5



 

   
 

 

Do you think that 'Chatty 
Tuesdays' has been beneficial 

to your learning?

Yes No Maybe

.
How often do you log onto 

Microsoft Teams?

Everyday

Once every couple of days

Once a week

less than once a week

.
How often do you log onto 

Microsoft Teams?

Everyday

Once every couple of days

Once a week

less than once a week

 

 
 
The results that survey 2 show are not the truest reflection of what I think has been a 
resounding success of an enquiry. Of the students surveyed in the second survey, 66% of 
them had been taking the survey for the first time so the results cannot show a measure of 
progress for them however within the course of the enquiry I noticed a larger engagement 
from them with the work they were undertaking in class and their overall engagement with 
digital learning. For the remaining student who makes up the final 33% it is comforting to 
know that there was an increase in confidence and comfort with digital learning from a 4 to a 
5!  
 
Finally, the students were asked information on how often they used teams. The results for 
this are below: 
 

 

 

 

 

 

 

 

 

Do you think that 'Chatty 
Tuesdays' has been beneficial 

to your learning?

Yes No Maybe



 

   
 

 

As with the above results, I do not feel this gives a true measure of the success of this study as there 
were pupils who undertook this survey who prior to this enquiry were not engaging digitally at all. 
This enquiry changed this and when combined with the previous results that show an increase in 
comfort with digital learning which is a hugely positive outcome. 

 
Conclusions  
Firstly, it was very warming to see students become more confident in navigating their digital 
learning experience as time went on and a large part of that was probably due to talking 
openly about the problems they had faced and realising their peers were experiencing the 
same things. Additionally, the rise in the quality of work can be attributed to the interactions 
with their peers on a regular basis being a positive influence on their learning as it allowed 
them to think about the tasks they had undertaken as a cohort. Likewise, I think that the 
increased engagement on the class teams in a social way was down to the nerves of the 
communication gap that unfortunately was prevalent within digital learning being bridged by 
this enquiry. The students who did participate all seemed to enjoy it, talk to their peers about 
it and it undoubtedly has had a positive effect on their mental health. Being able to 
communicate openly on a regular basis with their classmates and continue developing those 
positive relationships with both myself and their peers to me was the driving success of this 
study.  
 
The results attained do of course have their limitations, towards the end of the study there 
was a dip in attendance and undertaking of the survey; this can be partially attributed to 
pupils being aware of their return to school and beginning the gradual return of normality.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

   
 

 

Implications for Future Practice  
The implication for future practice in this instance is rather significant. While it’s true that the 
findings of this enquiry do not significantly suggest any major uptake in educational engagement, 
there are some rather interesting and significant extensions we can draw from the conclusion that this 
study has reached. Firstly, while it is true there was no marked increase with the submission of work, 
the enquiry did find large increases in socialisation and motivation of those who have taken part. To 
the point of them recommending their friends to join and discussing it in school. There was also larger 
cooperation and attempts to assist other students with the work undertaken in the class. These two 
factors combined led me to the conclusion that something similar to this could be used as a way to 
introduce collaborative working if done at the start of the year. With some slight adjustments this 
could easily be adapted into sorting the students into large groups for homework or studying together 
digitally. 
 
This may not seem like anything major, but it does hold some interesting answers to what I consider 
small problems in the education sphere. For instance, I have always found the notion of homework as 
an individual task something to lament over. While it is true that the need for individual consolidation 
is something that is vastly important to any young learner. I have always wondered if it would be 
possible to assign group homework tasks and projects more akin to the kinds of assignments we 
would find in institutes of higher education. There are many reasons for this train of thought as not 
only does it help better prepare those students who chose to attend college or university for the variety 
of tasks they may be asked to undertake; it also helps all students get used to working as part of a 
collective and using the principles of team work to accomplish greater tasks as any positive outcome 
whether that be further education, employment or apprenticeships will undoubtedly ask them to do. 
Collaborative homework accomplishes this while also having groups to motivate each other and 
develop each other’s learning. This is more in line with the social constructivist theory of learning. It 
is my belief that by using digital learning to circumvent this problem (while not without limitations as 
discussed in the conclusions section) could be revolutionary to the way we approach extra-curricular 
work and has real positive implications meriting future study!  
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