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Rationale  
 
This paper offers an inquiry to gauge the effectiveness of distinct strands of policy and 
strategy that have been implemented to address the multi-faceted approaches to online 
learning propagated by the ongoing pandemic, specifically addressing the efficacy of live 
lessons to promote pupil engagement. Though the approximation to the evolution of either 
School policy on Digital Learning or critical pedagogy that informs pupil engagement cannot 
possibly include all strands that have developed here; the narrative attempts to make sense of 
the infinite complexity of the field and explore North Lanarkshire Council’s directive for 
teachers “to establish a digital pedagogy which engages learners and delivers a high quality 
learning experience for all” (NLC, 2021).  
 
Aims  
 
Whilst the education community views active participation as synonymous with their 
professional responsibility, the danger of gripping too stringently to the idea of live lessons is 
the temptation to avoid thinking prudently about uniting the live lesson experience to the 
doctrinal and skills training that schools are charged to provide (Corley, 2008). This paper 
aims to investigate the idea of increasing engagement through a calculated learning structure 
that effectively connects the live lessons to the advancement of student skills and knowledge. 
This inquiry thus, fills the gap in current literature by proposing a specific learning structure 
to be implemented within the live learning paradigm, thereby directly confronting the 
Achilles heel of most live lesson ‘engagement’: the teacher driven curriculum (Capel, Leask 
& Younie, 2019). The following segment offers some specific examples and ideas for 
effecting these philosophies. 
 
Methodology  
 
In order to facilitate the inquiry, a structure of learning was generated within which the pupils 
could draft and navigate their own learning experiences (Carpenter & Bryan, 2019).The first 
step in building this structure was to create a simple online Poll. This took the form of a 
“Proficiency Scale”, where each pupil was invited to assess their own skills. In the first 
instance, pupils routinely under-estimated their abilities, with more than 80% categorizing 
themselves below their aptitude level. The data from the Poll was measured against written 
assignments undertaken on the class text, “To Kill a Mocking Bird” as a basis for 



 

comparison. The second Poll probed their own ideas of the levels of engagement with which 
they were currently operating through questions related to the online-versus in-school 
experience. 60% of pupils ascertained that they were more likely to be engaged with learning 
in a school as opposed to online forums. 30% believed the lesson forum did not dictate the 
engagement levels and 10% assessed as neutral. Moreover, almost 88% believed that their 
class grades would improve if they had the ability to be interact with their peers and 65% said 
that subject-matter, whether related to in-school teaching or live online lessons, was 
important in determining if they engaged or not.  
 
Thereafter, it was important to correlate the initial Poll assessments to an overall curriculum 
that integrated the work in the live lessons. This was driven by an amalgamation of a 
Constructivist and Experiential perspectives (Bryan & Carpenter, 2019). Pupil-driven 
learning goals were implemented and discussed with an aim to creating goals that were 
sympathetic to the unique context of live lessons (Ibid, 2019). Likewise, the specificity of the 
goal was important in determining levels of achievement. Specifically, I asked the children to 
set one challenging goal for the class by posing the question: what is one thing we should try 
to achieve as a whole? This exercise accomplished two important things. First, it gave the 
children a chance to simulate in the live lesson, the skill of collective goal setting. Second, 
once the class has set their goal: I then had a strong foundation for a series of lessons derived 
from their own inquiry: By the end of February we will be able to engage in a class 
discussion on the pros and cons of ‘community’. This singular goal thus propelled our 
concentration on building a curriculum that expanded their understanding through 
questioning, textual analysis, and formative assessment of community and how they 
determine whole-town values within the context of Lees’ novel, but also encompassed 21st 
Century situations and the children’s own experiences (Ibid). 
 
Vygotsky (1986) accentuated the link between thinking and language as a symbiotic process. 
To capitalize on this and promote the live lesson as an engaging space for learning, it was 
vital to reflect on foundations such as the balancing of exploratory and closed questions; 
‘counterhegemonic dialogue’ (Parker, 2016, p.15); and planning  categorizations of questions 
that facilitated higher order thinking skills (Watson, Myhill, 2019). Within this rubric DART 
(Directed activities related to text) was integrated with an aim to triggering prior knowledge 
(Shaw, 2019) and for its propensity to integrate visual material. As the class were 
concurrently involved with exploring the idea of Ekphrasis (Zwirner, 2017) the assimilation 
of visual proponents appealed. Moreover, implementing DART ensured that pupils interacted 
with the text (Shaw, 2019), for example, having the class annotate sections of Lee’s book was 
a ‘metacognitive strategy’ (Ibid) to balance strands of live lesson learning; prediction; 
questioning; summary analysis and visualization. Differentiation was established at the outset 
of each lesson and was achieved through varying the focus of the textual analysis/discursive 
tasks (Titchmarsh, 2019). In one lesson pupils were issued a chapter with a key: a list of 
literary techniques and their meanings. Others were presented with a reduced summary of 
techniques and others still, were solicited to focus on non-technical facets of the passages 
structure, for example, identifying adverbs or connecting words and ideas.  



 

Pupils were also given a writing frame that consisted broadly of bullet points that signposted 
the ideas and construction of each chapter. The class were divide into virtual groups with 
each group assigned a different chapter. Pupils were encouraged to use peer discussion and 
feedback (co-operative learning strategy). In these live lessons, pupils were routinely 
challenged to categorize patterns of language, and assimilate those into new structures and 
contexts, for example, to other chapters, in their own personal experiences, and through 
visual art and music. Specifically this was used to open up the space for inclusive practice via 
Davies’ (2004) concept of ‘conflict dialogue’ (Parker, 2016, p.16) in activities such as 
‘virtual circle time’ to expand discussions of key tenets in the text on issues of ethnicity; 
gender; injustice and political bias. This structure heightened engagement in the live lessons 
and ensured pupils were given opportunity to engage with relevant global issues. 
The pupils were formatively assessed in live lessons with the Socratic method (Booth, 2019) 
by; assessing how well they developed a perception of difference; how active they were in 
their own learning; how responsive they were in peer ‘virtual group’ contribution; how high 
their expectations were for themselves as individuals; how proactive they were in 
accelerating critical discourse within groups; how proficiently they engaged with a range of 
visual and digital sources as a support to comprehending and deconstructing texts; and finally 
how purposefully they cultivated a live lesson classroom ethos of active engagement (Ibid).  
 
Conclusions  
 
Throughout the period of professional inquiry, the live classes continued to gain traction, 
with Insights data calculating that the engagement with questioning, assignments and 
participation rose significantly at the beginning of the month (February) and maintained an 
unwavering path into the period of March. Data collection of engagement through Polls, 
formative and summative assessment, demonstrated that the overall increased engagement 
simultaneously produced an upsurge in attainment levels across the spectrum of ability, and 
increased levels of engagement. Moreover, a final Proficiency Poll targeted to offset the 
initial Poll, revealed that pupils had a greater affinity and understanding of their own learning 
achievements and levels. Thus, the implications for a pedagogically driven online learning 
experience is clear; implementing a curricula that was student-driven and tethered to robust 
social interaction, effectively propelled a spirit of engagement whereby the live lessons 
operated pedagogically and pupil driven inquiry heightened social interaction and thereby 
engagement, exponentially. 
 
Findings 
 

1. (Initial) Proficiency Scale Poll 80% pupils categorized themselves below their 
aptitude level; 10% accurate; 10% No response. 

2. Poll: How Engaged Are You? 60% of pupils ascertained that they were more likely to 
be engaged with learning in a school environment as opposed to an online one; 30% 
believed the lesson forum did not dictate the engagement levels and 10% assessed as 
neutral. 



 

3. Poll: How Important is Peer Interaction to our Learning? 88% believed that their class 
grades would improve if they had the ability to be interact with their peers. 

4. Poll: How Important is the Subject for our Engagement? 65% said that subject-matter, 
whether related to in-school teaching or live online lessons, was important to whether 
they engaged or not. 

5. Final Proficiency Scale Poll: 60% categorized themselves at a level equal to that of 
their achieving grade; 30% below and 10% neutral. 

6. Assignment grades Average of + 27% increase in attainment from Feb 1st –February. 
28th.  

7. Attendance: + 32% from Feb 1st to Feb 28th joining live lessons and completing online 
assignments. 

8. Quiz v’s Assignment: 82% higher engagement with Quiz versus Assignment papers. 
 
 
Implications for Future Practice  
 
Live Lessons, in of themselves, do not necessarily promote engagement. While this inquiry 
has demonstrated that the efficacy of Live Lessons to sustain and promote increased 
engagement, can be a viable goal, it has simultaneously highlighted that this success is 
dependent on myriad empirical areas succinct to teaching individual subjects and the 
symbiotic nature of online learning with in-class teaching. This in principle suggests that, for 
children, active involvement is a superior source of learning, as opposed to passive reception 
of information (Shaw, 2019).Moreover, as children uniformly seek to apply immediacy to 
their learning relevant to their own social role and experience, the learning must be posed 
within the milieu of situational experiences (Carpenter & Bryan, 2019). 
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